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OVERVIEW 
 
A. Institution 
 
A.1. What is the institution's historical context? 
 

The University of Dayton (UD) is a private institution founded by the Society of Mary (the 
Marianists), a Roman Catholic teaching order. Although in existence since 1850 as St. Maryôs 
School for Boys, in 1882 the institution was incorporated and empowered to confer collegiate 
degrees by the State of Ohio.  In 1920, the school incorporated as the University of Dayton.  In 
1935, the University turned its preparatory school functions over to a local Catholic high school.  
In 1937, UD became co-educational.  The University consists of a College of Arts & Sciences, a 
School of Education and Allied Professions, a School of Business Administration, a School of 
Engineering, and a School of Law.  The University places primary emphasis on its academic 
programs yet responds to community needs through efforts such as the Dayton Early College 
Academy, a University operated school district sponsored charter school, as well as through other 
programs and activities.  Also, the Raymond L. Fitz, S.M. Center for Leadership in Community, 
renamed in honor of our former president, provides leadership in the community in ways which 
strengthen and enhance urban neighborhoods. 
 
The University of Dayton is a research intensive doctoral degree granting university, listed in the 
top 100 research universities in the United States.  Sponsored research at UD began in 1949 with 
a few faculty members and student assistants doing part-time research.  In 1956, the University of 
Dayton Research Institute (UDRI) was formed.  Annual research volume at UDRI has increased 
from $3,821 in 1949 to nearly $86 million in fiscal year 2008. 
 
The University grants Bachelor of Science and Bachelor of Arts degrees, Master of Science and 
Master of Arts degrees, Educational Specialist degrees, as well as the Doctor of Philosophy and 
Doctor of Physical Therapy, the Juris Doctor and two joint degrees, Juris Doctor-Master of 
Business Administration and Juris Doctor-Master of Science in Education (Educational 
Administration). 
 
 
A.2. What is the institution's mission? 
 

The University of Daytonôs mission stems from a commitment to its approximately 6,600 full-time 
undergraduate (most of who live on campus) and 2,870 graduate students (1,770 of who are in the 
SOEAP). 
 
The Universityôs mission statement articulates the fundamental purpose of the institution: 
 

The University of Dayton is a comprehensive Catholic university, a  diverse community committed, in the 
Marianist tradition, to educating the whole person and to linking learning and scholarship with leadership 
and service (Vision of Excellence: 2005). 
 

http://ncate.udayton.edu/Overview/Vision.of.Excellence.pdf
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The University of Dayton is committed to the education of the whole person within a vibrant 
learning community, to strong programs in both liberal arts and sciences and the professional 
disciplines, and to collaboration across disciplinary and organizational boundaries.  It is also 
responsive to the needs of the wider community.  The Marianist vision of education emphasizes 
the creation of a strong educational community.  Members of the University community strive to 
be a community of learners and scholars that supports the full human development of its 
members. 
 
The mission of the School of Education and Allied Professions: 
The mission of the SOEAP is building learning communities through critical reflection. 
 
The SOEAP vision is to prepare distinctive graduates who will effectively and efficiently utilize the 
highest quality of learning, leadership and scholarship to build strong learning communities and 
develop collaborative, caring partnerships. 
 
 
A.3. What are the institution's characteristics [e.g., control (e.g., public or private) and type of 
institution such as private, land grant, or HBI; location (e.g., urban, rural, or suburban area)]? 
 

The University of Dayton is a private, coeducational institution that is a modern comprehensive 
university among the nationôs largest Catholic institutions of higher learning.  The University of 
Dayton is a top-tier national doctoral-level university with a research arm that has attracted more 
than $1 billion in sponsored research in the last 50 years. It is home to an internationally 
renowned institute and library devoted to the study of Mary, the mother of Jesus. Aware of the 
richness of cultural diversity, representatives of many faiths are numbered among the University 
faculty and candidates.  For the same reason, the University has consciously drawn its candidates 
and faculty not only from the immediate community and mid-western region, but also from across 
the country and internationally.  The faculty, both lay members and religious, are competent and 
well qualified to provide candidates with excellent instruction and prudent counseling. 
 
As a Catholic university located in an urban setting, the University of Dayton has a Catholic vision 
of the intellectual life based ultimately upon the acceptance of the revelation of God in Jesus 
Christ received through the believing community, the church. The University is also a community 
that looks beyond itself by rendering public service, a community of servant leaders from the 
President to the candidates, able to connect scholarship and learning with leadership and service. 
 
A.4. (Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related 
to the institutional context may be attached here.  
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B. The unit 
 
B.1. What is the professional education unit at your institution and what is its relationship to 
other units at the institution that are involved in the preparation of professional educators? 
 

The SOEAP includes four departments: Teacher Education (EDT), Counselor Education & 
Human Services (EDC), Educational Leadership (EDA), and Health & Sport Science (HSS).  EDT 
offers both B.S. and M.S. in Education. HSS offers the B.S. programs in Physical Education for 
prospective teachers, as well as programs in Exercise Science and Fitness Management, Pre-Physical 
Therapy, Doctor of Physical Therapy, Exercise Physiology, Sport Management, Nutrition and 
Dietetics.  
 
EDC and EDA offer only graduate programs.  
EDC has two school related programs: School Counseling, and School Psychology (Educational 
Specialist available).  
 
EDA offers a M.S. in Education in Educational Leadership, and coursework for principal; 
curriculum, instruction and professional development; and superintendent licensure. EDA (in 
collaboration with Wright State University) offers the Specialist Degree in Educational Leadership. 
The M.S. and licensure programs are offered at Capital, Southern State, Clark State, Columbus 
North, and the main campus. The M.S. and principal license programs are also offered on-line. 
 
The Ph.D. program in Educational Leadership has two concentrations: Educational Leadership K-
12 and Educational Leadership Higher Education. 
 
Faculty in the Department of Teacher Education collaborate with faculty in the College of Arts 
and Science to refine programs of study in teaching concentrations.  Representatives of the College 
also participated in the process of reviewing and revising the Conceptual Framework. 
 
 
B.2. How many professional education faculty members support the professional education 
unit? Please complete Table 1 or upload your own table at Prompt B.7 below. 
 

Table 1 
Professional Education Faculty 

 

 
Professional 
Education 

Faculty 

 
 

Full-time in 
the Unit 

Full-time in the 
Institution, but 
Part-time in the 

Unit  

Part-time at the 
Institution & the 

Unit (e.g., 
adjunct faculty) 

Graduate Teaching 
Assistants Teaching or 
Supervising Clinical 

Practice 

Total # of 
Professional 
Education 

Faculty 
Number of 
faculty 

47 26 100 0 173 

 
 
 
 

http://www.udayton.edu/education/te/index.php
http://www.udayton.edu/education/cehs/index.php
http://www.udayton.edu/education/cehs/index.php
http://www.udayton.edu/education/edl/index.php
http://www.udayton.edu/education/hss/index.php
http://www.udayton.edu/education/areas_of_study/aos_content/doctor_of_educational_leadership.php
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B.3. What programs are offered at your institution to prepare candidates for their first license 
to teach? Please complete Table 2 or upload your own table at Prompt B.7 below. 
 
 
 

Table 2 
Initial Teacher Preparation Programs and Their Review Status 

 
 
 

 
 
 
 
 
 

Program 

 
 
 

Award 
Level 
(e.g.,  

Bachelor's 
or Master's) 

 
 
 

Number of 
Candidates 
Enrolled 

2008-2009 

Agency or 
Association 
Reviewing 

Programs (e.g., 
State, NAEYC, 

or Bd. of 
Regents) 

Program 
Report 

Submitted 
for 

National 
Review 

(Yes/No) 

 
 

State 
Approval 

Status (e.g., 
approved or 
provisional) 

 
Status of 
National 

Recognition 
of 

Programs by 
NCATE 

Adolescence to Young 
Adult:  Integrated 
Language Arts  

Bachelorôs 52 NCTE Yes Approved Recognized 

Adolescence to Young 
Adult:  Integrated 
Language Arts 

Post-Bacc* 21 NCTE Yes Approved Recognized 

Adolescence to Young 
Adult:  Integrated 
Mathematics 

Bachelorôs 30 NCTM Yes Approved Recognized 

Adolescence to Young 
Adult:  Integrated 
Mathematics 

Post-Bacc* 9 NCTM Yes Approved Recognized 

Adolescence to Young 
Adult:  Integrated Social 
Studies 

Bachelorôs 51 NCSS Yes Approved Recognized 

Adolescence to Young 
Adult:  Integrated Social 
Studies 

Post-Bacc* 26 NCSS Yes Approved Recognized 

Adolescence to Young 
Adult: Science 
Education  

Bachelorôs 14 NSTA Yes Approved Recognized 

Adolescence to Young 
Adult:  Science 
Education  

Post-Bacc* 9 NSTA Yes Approved Recognized 

Transdisciplinary Early 
Childhood Education (P-
3)  

Masterôs 39 NAEYC/CEC 
blended 

Yes Approved Recognized 

Early Childhood 
Education (P-3) 

Bachelorôs* 200 NAEYC Yes Approved Recognized 

Middle Childhood 
Education (4-9) 

Bachelorôs 154 NMSA Yes Approved Recognized 

Middle Childhood 
Education (4-9) 

Post-Bacc* 42 NMSA Yes Approved Recognized 

Intervention Specialist 
Mild/Moderate (K-12) 

Bachelorôs 103 CEC Yes Approved Recognized 
with 

Condition 
New 

submission on 
9.11.09 
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Intervention Specialist 
Mild/Moderate (K-12) 

Post-Bacc* 21 CEC Yes Approved Recognized 
with 

Condition 
New 

submission on 
9.11.09 

Multi Age (P-12) 
Physical Education 

Bachelorôs 20 NASPE Yes Approved Recognized 
with 

Condition 
New 

submission on 
9.13.09 

Multi Age (P-12) 
Spanish/German/French 

Bachelorôs 21 ACTFL Yes Approved Recognized 
with 

Condition 
New 

submission on 
9.13.09 

Multi Age (P-12) 
Spanish/German/French 

Post-Bacc* 7 ACTFL Yes Approved Recognized 
with 

Condition 
New 

submission on 
9.14.09 

Multi Age (P-12) Visual 
Arts 

Bachelorôs 3 NASAD Yes Approved Accredited 

Multi Age (P-12) Visual 
Arts 

Post-Bacc* 7 Ohio 
Department of 
Education 
(ODE) 

No Approved NA 

Multi Age (P-12) Music Bachelorôs 32 NASM Yes Approved Accredited 

 
B.4. What programs are offered at your institution to prepare advanced teacher candidates and 
other school professionals? Please complete Table 3 or upload your own table at Prompt B.7 
below.  
 

Table 3 
Advanced Preparation Programs and Their Review Status 

 
 
 
 
 
 
 

Program 

 
 
 

Award Level 
(e.g.,  

Bachelor's 
or Master's) 

 
 
 

Number of 
Candidates 
Enrolled or 
Admitted 

Agency or 
Association 
Reviewing 

Programs (e.g., 
State, NAEYC, 

or Bd. of 
Regents) 

Program 
Report 

Submitted 
for 

National 
Review 

(Yes/No) 

 
 

State 
Approval 

Status (e.g., 
approved or 
provisional) 

 
Status of 
National 

Recognition 
of 

Programs by 
NCATE 

Technology 
Enhanced 
Learning 

Masterôs 3 END 
22 MSE 

ISTE Yes Approved Recognized 

Master of 
Science in 
Education with  
Music Education 
concentration 

Masterôs 15 NASM Yes Approved Accredited 
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Educational 
Leadership 

Masterôs 740 ODE No Approved NA 

Educational 
Leadership:  
Principal 

Masterôs Plus 421 ELCC Yes Approved Recognized 
with Condition 

New 
submission on 

9.12.09 
Educational 
Leadership:  
Superintendent 

Masterôs Plus/  
Doctorate 

47 ELCC Yes Approved Revised report 
submitted on 

9.12.09 
Educational 
Leadership:  
Curriculum, 
Instruction, and 
Professional 
Development  

Masterôs Plus 37 ELCC Yes Approved Revised report 
submitted on 

9.12.09 

Educational 
Leadership 

Educational 
Specialist 

27 ODE No Approved NA 

Master of 
Science in 
Education 
w/concentrations 
in:  Art 
Education, 
Interdisciplinary 
Educational 
Studies, Literacy, 
Teacher as 
Leader  

Masterôs 102 ODE No Approved NA 

School 
Psychology 

Masterôs & 
Educational 
Specialist 

13 NASP Yes Approved Recognized 

School 
Counselor 

Masterôs 94 
 

CACREP Yes Approved In Process 

Adolescence to 
Young Adult 
Education 

Masterôs 53 ODE No Approved NA 

Intervention 
Specialist 
Mild/Moderate 
 

Masterôs 75 ODE No Approved NA 

Middle 
Childhood 
Education 

Masterôs 26 ODE No Approved NA 

Multi Age 
Education  

Masterôs 44 ODE No Approved NA 

 
 
B.5. Which of the above initial teacher preparation and advanced preparation programs are 
offered off-campus or via distance learning technologies? What alternate route programs are 
offered?  
 

While none of the SOEAP initial teacher preparation and advanced preparation programs are 
offered off-campus, some courses are offered at alternate sites.  Rather, everything connected to the 
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programs originates at the main campus.  This includes financing, faculty, licensing, verifying 
readiness for graduation, etc. The following programs are offered via distance learning 
technologies:  Technology Enhanced Learning Endorsement and Masterôs; Educational 
Leadership-Principal; Masterôs with a concentration in Literacy (as part of a consortium); and the 
Literacy Specialist Endorsement License. 
 
 
B.6. (Continuing Visit Only) What substantive changes have taken place in the unit since the 
last visit (e.g., added/dropped programs/degrees; significant increase/decrease in enrollment; 
major reorganization of the unit, etc.)?  
 

The following substantive changes have taken place in our unit since the last NCATE visit in 
October, 2002:   
 
There have been leadership and administration changes within the SOEAP.  The Department 
Chairs in the Department of Counselor Education, Department of Teacher Education and the 
Department of Health and Sports Science as well as the NCATE coordinator are new. The unit 
previously was led by a dean, one assistant dean and two associate deans.  The assistant dean 
assumed new duties in another unit while the two associate deans have absorbed the duties of the 
former assistant dean. 
 
The SOEAP became a member of the Teachers for a New Era Learning Network in 2005, one of 
only two Ohio institutions that is a member of the Network, sponsored by the Carnegie 
Corporation of New York. 
 
Several additional cohorts of candidates who are pursuing a Masterôs in Educational Leadership 
have begun as a result of a need to grow local potential future leaders in selected 
districts/geographic areas that have experienced personnel changes. 
 
The Dayton Early College Academy (DECA), identified as one of the 5 most innovative high 
schools in the U.S. is located on the UD campus, is integrated with SOEAP programming and is a 
vehicle for recruiting minority candidates. 
 
The Department of Teacher Education has a collaborative partnership with Miami Valley Child 
Development Center. Teachers in Head Start sites (nontraditional with high representation from 
minority groups) are being recruited to complete their four year degrees.   
 
The new College Park Center (CPC) and renovated former bookstore in the basement of 
Chaminade Hall (the location of many SOEAP offices and classrooms) have expanded the 
potential for student classroom spaces available. All twenty plus SOEAP classrooms have been 
technologically upgraded with current audiovisual, permanently mounted video projectors and 
web access. 
 

http://www.udayton.edu/education/cehs/index.php
http://www.udayton.edu/education/te/index.php
http://www.udayton.edu/education/hss/index.php
http://www.udayton.edu/education/edl/index.php
http://daytonearlycollege.org/
http://www.udayton.edu/education/te/index.php
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The unit assessment system and assessment tools have been further refined and data are used as 
another source to examine the four unit outcomes, review and comment on candidate 
performance data and to make program improvements. Additional unit level activities include 
ensuring that data flow from the program level to the unit level through the various feedback 
loops. 
 
The SOEAP established a Committee for Diversity and Social Justice that has met regularly during 
the past several years. 
 
The Urban Teacher Academy (UTA), in partnership with Dayton Public Schools (DPS), provides a 
two year classroom teaching experience with a DPS mentor teacher, for undergrads in an urban 
setting.  The Dayton Deanery has requested that UTA expand to include Dayton Catholic schools. 
An additional partnership, the Neighborhood School Center has developed between the Fitz 
Center, SOEAP and DPS. The Kroc Center is another planned partnership with the Salvation 
Army in East Dayton. 
 
The SOEAP operates several distance learning program offerings that are, like all of our programs, 
rigorous and relevant to our individual adult candidatesô professional lives. 
 
 
B.7. (Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related 
to the unit context may be attached here.  
 

2002 Board of Examiners Report 
2002 Institutional Report 
2003 Rejoinder 
SOEAP Strategic Plan

http://www.udayton.edu/education/utc/index.php
http://ncate.udayton.edu/Overview/B7.BOE%20Report.doc
http://ncate.udayton.edu/Overview/B7.IR.doc
http://ncate.udayton.edu/Overview/B7.UD%20Rejoinder%202_04_03.doc
http://ncate.udayton.edu/Overview/B7.O-SOEAP_Strategic_Plan-2008-2010.doc
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CONCEPTUAL FRAMEWORK 
 
This section provides an overview of the unit's conceptual framework(s). The overview should 
include a brief description of the framework(s) and its development. 
 
C.1. How does the unit's conceptual framework address the following structural elements?  
 

The Conceptual Framework for The School of Education and Allied Professions (SOEAP) is  
ñBuilding Learning Communities Through Critical Reflectionò 
 
Vision and Mission: 
The mission of the SOEAP is ñbuilding learning communities through critical reflection.ò 
 
The vision of the SOEAP is to prepare distinctive graduates who will effectively and efficiently 
utilize the highest quality of learning, leadership and scholarship to build strong learning 
communities and develop collaborative, caring partnerships.  
 
Philosophy, Purposes, Goals, and Institutional Standards 
The Universityôs Marianist heritage informs our conceptual framework. That heritage emphasizes 
community building and service to others in its five characteristics: 
Å educate for formation in faith; 
Å provide an integral, quality education; 
Å educate in family spirit; 
Å educate for service, justice, and peace; 
Å and educate for adaptation and change. 
 
ñBuilding Learning Communities through Critical Reflectionò is an inclusive conceptual 
framework, reflects the dynamic change and growth within the SOEAP and merges critical 
reflection with fostering a learning community that focuses on educational theory and practice. 
Facing ongoing external demands for reform by local, regional and national initiatives and internal 
organizational reforms, the SOEAP defines best practice through merging past practices and future 
needs to create a learning community that is more responsive to current demands. 
 
The conceptual framework grounds all programs within the SOEAP. Common to all departments 
are certain outcomes that are expected of candidates graduating from the SOEAP which are 
organized into four conceptual categories: 
Å embracing diversity for the promotion of social justice, 
Å facilitating the development of scholarly practitioners, 
Å building community, 
Å and engaging in critical reflection. 
 
Each category has subcategories that relate to specific knowledge and performance areas essential 
for effective professional practice. Aware of the unique nature of each program area, faculty create 
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parallel themes ð each grounded on the Schoolôs mission but also reflecting the uniqueness of the 
professional preparation that occurs within each of the Schoolôs program units. 
 
The University of Dayton (UD) curriculum, especially for undergraduate programs, fosters both 
specialization and integration. The collaborative curriculum of UD is most pronounced in 
undergraduate programs because of the ways in which education and arts and sciences faculties 
collaborate. Students assimilate the ideas learned through experience in ways that enable them to 
critically reflect; they then must interpret, analyze, and generalize their understandings in order to 
better shape their own future professional practice. UD programs heavily emphasize connecting 
the concrete and abstract, requiring that all undergraduates develop and demonstrate: 
1) advanced habits of academic inquiry and creativity through an understanding and production of 
scholarly work; 
2) an ability to engage in inquiry regarding major faith traditions and to demonstrate familiarity 
with the basic theological understandings and texts that shape Roman Catholicism; 
3) an understanding of the cultures, histories, times, and places of multiple others; 
4) an understanding of and practice in values and skills necessary for learning, living, and working 
in community; 
5) practical wisdom for addressing human problems and needs, drawing upon advanced 
knowledge, values, and skills in studentsô chosen professions or majors; 
6) habits of inquiry and reflection, informed by Catholic Social Teaching and multidisciplinary 
study, that equip students to evaluate critically and imaginatively the challenges of our times; and 
7) an ability to articulate reflectively through the language of vocation the purposes of studentsô 
lives and their proposed work (ñHabits of Inquiry and Reflection,ò 2006). 
 
Graduate programs rely heavily on inquiry perspectives either through action research or critical 
reflection via field experience work. Graduate candidates are expected to actively question the 
purposes of schooling and to discern the meaning of what educators as learners are expected to do 
in order to fulfill their professional responsibilities. 
 
Knowledge Base  
The UD conceptual framework is grounded on John Deweyôs experiential education model. 
Informed by the ideas of Jacques Maritain, candidates encounter structured experiences that 
ñfoster principles and values consonant with Catholicism and with the living traditions of the 
Society of Maryò (ñthe Bulletin,ò August 2008). Clinical and field experiences, essential elements 
of both undergraduate and graduate programs, are distributed throughout the program offerings 
in ways that enable candidates to form such dispositions favoring intellectual growth, human 
freedom and love.  
 
The University seeks to prepare professionals who possess both the disciplinary understanding and 
pedagogical skills needed to create value-added learning environments. Grossman, Wilson, and 
Shulman (1989) describe this as pedagogical content knowledge and describe the different 
dimensions of subject matter knowledge within the context of teaching. Specifically, prospective 
teachers must possess in-depth content knowledge, understand the substantive structures of the 

http://bulletin.udayton.edu/
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disciplines they teach and understand the syntactic knowledge that includes how new disciplinary 
knowledge is brought into a field. With such content understandings pre-service candidates then 
explore the best ways to convey information in order to foster value-added learning environments. 
In essence, candidates must possess content and pedagogical knowledge, but in order to ensure 
authentic professional success, they also must know how to work within highly diverse settings and 
how to access and use the most scientifically based and relevant findings to guide the professional 
work they do as educational practitioners.  
 
Candidate Proficiencies Related to Expected Knowledge, Skills, and Professional Dispositions 
ñBuilding Learning Communities through Critical Reflectionò suggests that professional practice 
and professional education are demanding endeavors. This broad framework also suggests that 
several specific outcomes are a product of the preparation experiences offered by the SOEAP. 
Specifically, candidates who matriculate through programs at UD are expected to possess 
knowledge, dispositions, and performance in each of the following areas: Embracing Diversity for 
Promotion of Social Justice; Developing of Scholarly Practitioners; Building Community; Engaging 
in Critical Reflection. 
 
Ensuring that candidates can work effectively with diverse populations promotes social justice. 
Scholarly practitioners know discipline and content, understand how to foster student learning, 
know how to use instructional strategies that make content understandable, and help students 
learn the problem solving skills required for 21st-century success. Building community requires 
effective communication and collaboration. And engaging in critical reflection through the use of 
formative and summative assessment, scientifically based research findings and thoughtful, 
purposeful professional development is an essential and distinctive characteristic of UD 
candidates.  
 
The learning community of the SOEAP consists of persons in several different professional roles: 
administrators who lead by becoming scholar practitioners; teachers who make decisions based on 
a critical understanding of the classroom dynamics, especially within a pluralistic society; and 
human service practitioners who deal with and appreciate the multiplicity of forces that impact the 
schools and social agencies.  
 
The learning community also focuses on constructing a better understanding of multicultural 
perspectives in educational practice through critical reflection. This conception of critical 
reflection on educational practice has three roots: one in the tradition of critical thinking, rooted 
in the humanist traditions; another in reflective practice, a newer tradition of practice in education 
with roots in the Deweyian conception of education; and the third in the critical social science of 
Paulo Freire and the more recent critical theorists and postmodernists who seek to bring more 
diverse voices into educational practice. Our commitment to critical reflection as an intellectual 
basis for professional preparation in education attempts to provide all three foundations. This 
construction of critical reflection allows the SOEAP to continue to develop the strong traditions of 
the humanistic and reflective practice in the SOEAP, while attempting to integrate more diverse 
ideas concerning educational practice and perspective. 
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By linking critical reflection to the process of building learning communities, the SOEAP brings 
diverse voices about the educational experience into the learning process in schools and their 
broader communities. This multicultural emphasis, embedded in the critical social science roots of 
critical reflection, expands the conversation among the faculty, within the courses taught, and 
within the schools and communities of professional practice in which candidates work. Thus, by 
expanding the traditions on which our conception of critical reflection is based, we create a more 
inclusive culture of care and learning within the SOEAP and foster these qualities within the 
candidates and educational communities we serve. 
 
Technology-and-information literacy is an integral expectation throughout all programs. 
Candidates are expected to: 
1) Become good consumers of electronic resources. 
2) Use technology to enhance planning, implementation and evaluation of instruction and/or 
programming. 
3) Use technology to support communication between the home and school and/or agency 
community. 
4) Use professional communication to continually develop the knowledge, skills and dispositions 
related to education and allied professions. 
5) Use technology to access resources and to actively advocate on the behalf of students, families, 
communities and the professional fields of study. 
 
Summarized Description of the Unitôs Assessment System 
To foster the dispositions related to diversity, professionalism, community, and reflection, it is 
imperative to both create curricular experiences that foster requisite understandings and to 
monitor progress as the candidates develop personally and professionally. Though variations 
within programs exist because of the particular idiosyncrasies of programs, there are common 
assessment points where the candidatesô progress is checked and appropriate interventions are 
determined based on identified strengths and weaknesses. Those assessment points including a) 
entry into the program, b) entry into academically rigorous clinical experiences, c) exit from 
academically rigorous clinical, d) licensure recommendation and/or degree conferred, and e) 
graduate follow-up. Many programs have other points of defined assessment but [in general] all 
programs use these points to identify candidate status within the program as it relates to the 
established program outcomes.  
 
The SOEAP and each department continue to work with a UD information technology consultant 
to further refine the assessment system and tools based on data generated at each transition point. 
The SOEAP is using these data as another source of information for examining the four unit 
outcomes. Each candidateôs data profile is created through feedback from a variety of 
professionals, including faculty, cooperating teachers, and content experts. All departments and 
programs use assessment data to review and comment on candidate performance data as well as to 
make program improvements.  
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Data flow from the program level to the unit level through the various feedback loops, ending with 
discussions at the unit level and possibly resulting in related changes at the unit level. 
 
 
C.2. (Continuing Visits Only) What changes have been made to the conceptual framework since 
the last visit? 
 

The conceptual framework continues to guide the work of the unit. The four outcomes: embracing 
diversity, building community, critical reflection, and scholarly practitioners remain the foci of the 
assessment system and data collection for unit improvement and program development. The 
Schoolôs assessment procedures are built around the four outcomes, with data available to 
document performance as it relates to the elements. Emphasis has been further placed on the 
following: faith formation, Marianist missionðspirit and tradition, sense of community along with 
active community involvement, servant leadership, service learning plus service through teaching 
and commitment. Attention to technology and information literacy as an integral expectation 
throughout all programs is a recent addition to the framework. 
 
The process of reviewing and revising the conceptual framework involved the School of Education 
and Allied Professionsô Advisory Council, the Deanôs Council, all faculty within the School, 
SOEAP support personnel, the SOEAP Congress, the Arts and Sciences NCATE Advisory 
Council and participants in the ñEducation as a Calling at a Marianist Universityò winter 2008 
seminar. 
 
 
 
C.4. (Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related 
to the conceptual framework may be attached here.  
 

Habits of Inquiry & Reflection Final Report 

http://ncate.udayton.edu/Conceptual%20Framework/C-Habits.of.Inquiry.and.Reflection-FinalReport.pdf
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STANDARDS 
 
STANDARD 1. CANDIDATE KNOWLEDGE, SKILLS, AND PROFESSIONAL 
DISPOSITIONS 
 
1a. Content Knowledge for Teacher Candidates. 
 
1a.1. What are the pass rates of teacher candidates in initial teacher preparation programs on 
state tests of content knowledge for each program and across all programs (i.e., overall pass 
rate)? Please complete Table 4 or upload your own table at Prompt 1a.5 below.  
 

Table 4 
Pass Rates on Content Licensure Tests for Initial Teacher Preparation 

 
For Period:   
 

 
Program 

 
Name of Licensure Test 

 
# of Test Takers 

% Passing State 
Licensure Test 

Overall Pass Rate for 
the Unit (across all 
programs for the 
preparation of other 
school professionals) 

PRAXIS II  192 92% - 100% 

Professional Knowledge    
Early Childhood 
Education 

Principles Learning & 
Teaching Early CHLD 

49 100% 

Middle Childhood Principles Learning & 
Teaching 5-9 

73 100% 

Adolescent & Young 
Adult 

Principles Learning & 
Teaching 7-12 

66 97% 

Academic Content 
Areas 

   

Early Childhood Education of Young Children 48 98% 
AYA  Eng Lang Lit Comp Content 

Knowledge 
24 100% 

Middle Childhood Middle School English 
Language Arts  

26 100% 

AYA  Mathematics: Content 
Knowledge 

8  

Middle Childhood Middle School Mathematics 24 100% 
AYA CHEM Physics & General 

Science 
1  

AYA Social Studies: Content 
Knowledge 

20 100% 

Middle Childhood Middle School Social Studies 26 92% 

2007-2008 
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Multi -Age Physical Ed: Content 
Knowledge 

1  

Multi -Age Music Content Knowledge 6  
Multi -Age Art Content Knowledge 5  
Multi -Age German Content Knowledge 1  
Multi -Age Spanish Content Knowledge 5  
AYA Biology Content Knowledge 3  
AYA  Chemistry Content 

Knowledge 
1  

Middle Childhood Middle School Science 16 100% 
AYA Earth Science Content 

Knowledge  
1  

Teaching Special 
Populations 

   

Intervention Specialist SE Knowledge-Based Core 
Principles 

30 97% 

Intervention Specialist Educ. Exceptional Students: 
CK 

1  

 
1a.2 (Programs Not Nationally Reviewed) What data from other key assessments indicate that 
candidates in initial teacher preparation programs demonstrate the content knowledge 
delineated in professional, state, and institutional standards?  
 

All teacher preparation programs at the University of Dayton that lead to initial teacher licensure 
at the undergraduate or graduate level are reviewed by national SPAs or the State of Ohio. During 
the spring and fall semester of 2008, the Unit submitted 17 program reports to the appropriate 
SPA for review of UDôs teacher preparation programs. As of the filing of this report, 12 were 
recognized, and 5 were recognized with conditions. The status of the program reports that did not 
receive a ñrecognizedò decision is reported in Table 2 and Table 3. Several additional programs 
that were not reviewed nationally by SPAs, were reviewed by ODE (see Table 2 and Table 3), with 
the status of those not approved also included in Table 2 and Table 3. 
 
In addition to the state and SPA requirements to ensure content knowledge for teacher 
candidates, the PRAXIS I, PRAXIS II content assessments (see Table 4), and proficient GPA are 
required of UD candidates. Undergraduate teacher candidates are required to pass the PRAXIS I ï 
Pre-Professional Skills Test before they can be formally admitted to the Teacher Education 
program, unless they demonstrate competence through an ACT score of 24 or above or a SAT 
score of 1110 or above. This reflects candidates have a basic knowledge of content in reading, 
written language and mathematics before they begin their concentrated education classes. An 
overall GPA, and a GPA in their area of concentration, of 2.5 is required for candidates to enter 
and remain in the undergraduate program (see Undergraduate Student Handbook). Graduate 
students in initial licensure programs have a minimum GPA requirement of 3.0. Candidates who 
cannot maintain this GPA are counseled out of the education program. 
 

http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.2-Table_2.Initial.Teacher.Prep.Programs.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.2-Table_3.Advanced.Prep.Programs.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.2-Table_2.Initial.Teacher.Prep.Programs.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.2-Table_3.Advanced.Prep.Programs.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.2-Table_2.Initial.Teacher.Prep.Programs.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.2-Table_3.Advanced.Prep.Programs.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.2-Undergraduate%20Student%20Handbook9.pdf
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Initial licensure graduate candidates must meet the same content criteria as the undergraduates. 
Those seeking licensure have their undergraduate coursework reviewed, and if the undergraduate 
work is not in alignment with the approved licensure program, the faculty advisor identifies the 
coursework to be taken for content completion (see Degree Audit Checksheets). The candidates 
must pass the appropriate PRAXIS II subject assessment test before completing the professional 
education courses.  The initial licensure graduate candidates must also meet the requirements for 
acceptance to the Graduate School of Education and Allied Professions (see Table 6). 
 
To ensure content knowledge of teacher candidates, the Adolescent/Young Adult license requires 
an academic major in the field of preparation and the Middle Childhood License requires a strong 
liberal arts background which includes a concentration of 24 or more semester hours in two of the 
following areas: reading/language arts, social studies, science, and/or mathematics. In addition, 
the state requires 12 semester hours of reading coursework in the Early Childhood, Middle 
Childhood and Intervention Specialist programs. Reading in the Content Area is required in the 
Adolescent/Young Adult and the multi-age licensure programs. 
 
 
1a.3. (Programs Not Nationally Reviewed) What data from key assessments indicate that 
advanced teacher candidates demonstrate an in-depth knowledge of the content knowledge 
delineated in professional, state, and institutional standards?  
 

The advanced degree program offers a Masters of Science in Teacher Education including 
concentrations in literacy, teacher as leader, art education and interdisciplinary education.  Four 
core courses (EDT 500 (Models of Teaching), EDT 502 (Philosophy of Education/503 (History of 
Education), EDT 660 (Introduction to Educational Research), and EDT 667 (Research Seminar) 
are required in the program.  The rigorous program extends knowledge, skills, and dispositions 
necessary for reflective professionals at the advanced level.  Each program and the assessments are 
aligned with the NBPTS and the SOEAP unit outcomes (see NBPTS Core Courses Alignment).  
The advanced degree programs have been approved by the Ohio Board of Regents and candidates 
in the programs have been licensed as teachers and typically have teaching experience before 
entering the program. 
 
Candidates complete key assessments in the advanced program.  The assessments are germane to 
the three transition points and include the Reflection on Teaching assignment (EDT 500), the 
Social Foundations Paper (EDT 502/503) and the Action Research Project (EDT 667).  Data is 
provided relevant to these assessments, which includes Reflection on Teaching (2008-2009), Social 
Foundations Paper (2007-2008; 2008-2009) and Action Research Project (2007-2008; 2008-2009). 
EDT 500 did not begin to collect data until 2008.  A holistic score was provided for the Action 
Research Project, but as that did not provide enough data on candidate knowledge and skills, a 
rubric is being designed for the EDT 667 course. 
 
The advanced programs provide rigor to ensure candidates will become experts in their content 
areas.  Courses outside of the core requirements are determined by a review of the candidateôs 

http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.2-DegreeAuditChecksheetsGradChecksheets.zip
http://ncate.udayton.edu/Standard%202/2a/2a.Table.6.Key.Assessments.At.Transition.Points.07.20.09.pdf
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.3-NBPTS_Core_Courses_Alignment_Alignment_of_NBPTS_to_Masters_Core.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.3-Reflection_on_Teaching.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.3-Social_Foundations_Paper.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.3-667_Action_Research_Project.doc
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entry transcript to determine previous knowledge and experience. Content knowledge in the 
preferred concentration is ensured through GPA and course/assignment grade standards. For all 
candidates, content knowledge is assessed through the Reflection on Teaching assignment 
(development, teaching, and reflection on a lesson plan) in EDT 500 (see Reflection on Teaching 
2008-2009 data, NBPTS 2 & 5). Results of this assessment reflect candidates are knowledgeable 
about their content knowledge and can develop developmentally appropriate lessons and activities 
to engage the student and ensure student learning. 
 
 
1a.4. What do follow-up studies of graduates and employers indicate about graduates' 
preparation in the content area? If survey data are being reported, what was the response rate?  
 

Follow-up studies of graduates, specifically the Teacher Quality Partnership data, reflect our 
graduates consider themselves competent in their content knowledge, including the state and 
national content standards. Candidates reflected they were able to plan instruction based on 
content standards and their knowledge of subject matter, curriculum, and student development 
(TQP Content B12, B14). The SOEAP Alumni Survey reflects our graduates believe they have the 
content knowledge to teach and ability to apply that knowledge to help their students learn, with 
this also reflected in the EDUVENTURES Recruiting and Preparing Educators Survey. 
 
This self reflection is confirmed as our candidates are evaluated by the PRAXIS III during their 
first or second year of teaching. Three years of data indicated that our candidates use their 
knowledge of content to plan appropriate lessons that connect to previous and future content 
learning (PRAXIS III data 1.a.4). They are proficient at selecting teaching methods and learning 
activities to engage students in active learning of content knowledge. 
 
 
1a.5 (Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related 
to the content knowledge of teacher candidates may be attached here.  
 

Music and Art association reports 
Other state reports 
NASP Program Report (School Psychology Pilot 2006) Not Available on AIMS 
 

http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.3-Reflection_on_Teaching.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.3-Reflection_on_Teaching.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.4-TQP_Content.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1-Alumni.survey.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.4-EDUVentures.pdf
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.4-Praxis%20III%201a.4.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.5-Music_and_Art_Assoc_Report.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.5-Other.State.Reports.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1a/NASPProgramReportPilot2006.zip
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1b. Pedagogical Content Knowledge and Skills for Teacher Candidates.  
 
1b.1. (Programs Not Nationally Reviewed) What data from key assessments indicate that 
candidates in initial teacher preparation programs demonstrate the pedagogical content 
knowledge and skills delineated in professional, state, and institutional standards? [Data for 
initial teacher preparation programs that have been nationally reviewed or reviewed through a 
similar state review do not have to be reported here. Summarize data here only for programs 
not already reviewed. A table summarizing these data could be attached at Prompt 1b.4 below.] 
 

All programs that lead to initial teacher licensure are reviewed at the national or state level. In 
addition to data represented in the SPA or ODE reports, our unit can also present unit data from 
the PRAXIS Principles of Learning and Teaching test and the Student Teaching Evaluation. 
 
The Ohio Department of Education requires teacher candidates to pass the PRAXIS II ï 
Principles of Teaching and Learning (PLT) examination before being granted licensure. Data for 
individual licensure areas reflect strong pedagogical content knowledge for our graduates (see 
TABLE 4 and Institutional Reports). Specific performance-based assessments related to planning 
for instruction, evaluated by SPAs or the Ohio Department of Education, are also reflective of 
competent pedagogical content knowledge and skills necessary to help all students learn. 
 
Candidates also develop and demonstrate pedagogical content knowledge through specific courses 
and field experiences. Through sequentially developed experiences (see Field Experience Matrix), 
candidates develop skills to present content so all students learn, including the ability to provide 
multiple explanations and instructional strategies. The candidates learn to challenge the students 
while providing content in a clear fashion, using real-world contexts. The Evaluation of Clinical 
Experience used for student teachers evaluates candidateôs ability to teach and extend content 
knowledge (see Clinical Experience Observation). A review of data across programs for the 2007-
2008 school year, reflects a mean rating of 2.49 to 2.88 on a 3.0 scale, reflecting strong pedagogical 
content knowledge and skills (see 2007-08 Evaluation of Clinical Experience data, Domains A and 
C). Data from 2005-06 and 2006-07 are also available for review in the electronic exhibit room 
 
Technology is integrated into the majority of courses offered by the Teacher Education 
Department (see Instructional Technology by Course). Specific requirements as to the use of 
technology vary by program. For example, the Early Childhood Program candidates form a cohort 
in their sophomore year and work within a web-based community for the rest of their program. 
They also learn to use backgrounds, borders, digital photos and clip art for parent letters and 
student presentations. The Middle Childhood Program incorporate web based modules for 
learning, as well as various programs for lesson plan development and portfolio entries. The 
Adolescent and Young Adult Program complete a formalized Technology Instruction session 
before student teaching. This includes a three hour session that introduces them to Web 2.0 tools, 
Internet Safety Considerations for teachers of K-12 students, and Internet Usage in the classroom. 
Candidates watch instructor- and candidate-led demonstrations of interactive web-based tools and 
work collaboratively together to explore classroom uses and operation of the tools. Candidates also 

http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.1-Instutional_reports.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.1-Field_Experience_Matrix.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.1-Clinical_Experience_Observation.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.1-2007-2008_Evaluation_of_Clinical_Experience.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.1-Instructional_Technology_by_Course.doc
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research content-specific applications that would be applicable to their own classroom teaching. 
Some of the tools used include blogs, wikis, podcasts, SmartBoard, Googledocs, Weebly, Movie 
Mix, Flickr, and Voice Thread. Intervention Specialists have a specific course devoted to Assistive 
Technology (EDT 445/578), in addition to technology skills generally included in other classes. 
 
1b.2. (Programs Not Nationally Reviewed) What data from key assessments indicate that 
advanced teacher candidates know and apply theories related to pedagogy and learning, are able 
to use a range of instructional strategies and technologies, and can explain the choices they 
make in their practice. 
 

Candidates develop and demonstrate pedagogical content knowledge, including theory, 
curriculum development, and instructional strategies, through identified courses and field 
experiences.  Pedagogical content is aligned with appropriate standards, with the course syllabi 
aligned with NBPTS Proposition statements. Core courses allow candidates to develop skills to 
present content so all students learn with multiple instructional strategies.  Candidates learn to 
address the needs of students through differentiated instructional strategies that link to life 
contexts.  The review of data across the advanced program supports that candidates are committed 
to students and their learning and believe that all students can learn (Reflection on Teaching 
NBPTS 1 & 4). The fourth proposition of the NBPTS related to pedagogical content knowledge 
states ñteachers think systematically about their practice and learn from experience.ò  Candidates 
gain valuable knowledge from these experiences which add to their pedagogical content 
knowledge. Advanced program candidates in the spring of 2007-2008 obtained a mean score of  
2.8 (scale of 1-3) and in 2008-2009 achieved a mean score of 2.5, on the Application of 
Interpretive, Normative, and Critical Perspectives to Professional Development components of the 
Social Foundations Paper. Scores related to reflection in the Reflection of Teaching assignment 
averaged 2.5 (scale 1-3) in 08-09 reflecting strong reflective practices as well. 
 
All of the core courses required of candidates in advanced programs include learning experiences 
for the development of professional pedagogical knowledge and skills.  In EDT 500 candidates 
utilize theories to evaluate their teaching to enhance their reflectivity in the classroom.  The 
Reflection on Teaching assignment provides candidates the opportunity to become experts in 
identifying and assessing the impact of instruction on the learning outcomes for all students.  The 
Social Foundations Paper requires candidates to apply learning theories to develop their own 
Philosophy of Education 
 
Technology is integrated in the advanced degree program through various courses (see 
Instructional Technology by Courses).  In EDT 500 candidates utilize instructional technology to 
enhance instruction as they develop a lesson plan.  Candidates use such technologies as 
computers, projection systems, and video/DVD players. The technology is used to provide an 
innovative presentation of the lesson plan.  In EDT 667 candidates complete the Action Research 
Project and they must also create PowerPoint slides of the research project, which also includes 
excel and various spreadsheet and statistical software.  Technology is used in EDT 502/503 in the 

http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.2-Reflection_on_Teaching.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.2-Reflection_on_Teaching.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.2-Social_Foundations_Paper.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.1-Instructional_Technology_by_Course.doc
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presentation of information regarding the philosophy of education, as well as the history of 
education. 
 
 
1b.3. What do follow-up studies of graduates and employers indicate about graduates' 
preparation in pedagogical content knowledge and skills? If survey data have not already been 
reported, what was the response rate?  
 

Several follow-up studies reflect our graduatesô abilities to effectively teach subject matter, 
including the use of effective teaching strategies and technology. Teacher Quality Partnership data 
reflects our graduates beliefs in their ability to teach (TQP Pedagogical Content), with this 
confirmed in strong scores on the PRAXIS III, with scores ranging from 2.5 to 2.9 on a 3.0 scale 
(PRAXIS III data), conducted by a state trained external evaluator. Additionally, the SOEAP 
Alumni Survey (items 11 and 14) and EDUVENTURE data reflects strong belief in having the 
skills to effectively teach, and an increase in the knowledge and use of technology in teaching. Use 
of technology/computer skills was also considered a strength by future employers at the Spring 
2008 Education Interview Day. 
 
 
1b.4. (Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related 
to the pedagogical content knowledge of teacher candidates may be attached here.  
 
 

http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.3-TQP_Pedagogical_Content.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.3-Praxis%20III%201b.3.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1-Alumni.survey.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1-Alumni.survey.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.3-EDUVentures.pdf
http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.3-2008_Education_Interview_Day_Report.pdf
http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.3-2008_Education_Interview_Day_Report.pdf
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1c. Professional and Pedagogical Knowledge and Skills for Teacher Candidates.  
 
1c.1. What data from key assessments indicate that candidates in initial teacher preparation and 
advanced teacher preparation programs demonstrate the professional and pedagogical 
knowledge and skills delineated in professional, state, and institutional standards to facilitate 
learning? 
 

Department-level and program-specific assessments provide multiple sources of evidence regarding 
initial and advanced candidatesô knowledge and skills delineated in professional, state, and 
institutional standards to facilitate learning. Candidates in the teacher education program at the 
University of Dayton begin to apply professional and pedagogical knowledge early in their 
educational program through varied field experiences and course assignments. The key assessments 
include the Philosophy of Education paper (now titled Social Foundations Paper), a program 
specific Case Study, Lesson Plans, and the Student Teaching evaluation. 
 
Professional, state, and institutional standards are also introduced in early courses, and infused 
throughout the candidateôs program of study. The state of Ohio has developed The Ohio 
Standards for the Teaching Profession, inclusive of seven standards related to students, content, 
assessment, instruction, collaboration and communication, and professional responsibility and 
growth. These standards have been aligned to INTASC, NCATE, Praxis II and III, NBPTS, 
TEAC, and Ohio Value Added standards, in addition to each of the SPA standards (see Ohio 
Standards for the Teaching Profession Alignment). As each of the programs align their courses 
with their SPA standards, this alignment allows for analysis of other standards as well (see Ohio 
Alignment Tool). 
 
Professional knowledge (historical, economic, sociological, philosophical, and psychological 
understandings of schooling and education) is gathered through introductory course work (EDT 
110 The Profession of Teaching/EDT 500 Models of Teaching) and expanded upon in a 
philosophy and history class on education (EDT 305/EDT 502 or 503). The required assignment 
in the philosophy and history class is part of the entry requirements into the clinical practice phase 
of the teacher education program. This also documents candidateôs professional knowledge needed 
to facilitate student learning (see Social Foundations). 
 
Pedagogical knowledge (general concepts, theories, and research about effective teaching) is 
infused in courses on development and foundations of teaching for specific age ranges (EDT 207, 
211, 222, or 508 case study). The case study required assignment allows candidates to reflect on 
their personal learning as it applies to teaching and student learning.  General concepts, theories, 
and research about effective teaching are also included in program specific courses, assessed 
though planning lessons and units that follow best practice guidelines for teaching and learning 
(Lesson Plan Two). 
 
 
 

http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.1-Ohio_Standards_for_the_Teaching_Profession_Alignment.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.1-Ohio_Standards_for_the_Teaching_Profession_Alignment.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.1-Ohio.Standards.for.Principals.Alignment.Matrix.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.1-Ohio.Standards.for.Principals.Alignment.Matrix.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.1-Social_Foundations.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.1-207.211.222.508_Case%20Study.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.1-207.211.222.508_Case%20Study.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.1-207.211.222.508_Case%20Study.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.1-Lesson_Plan_2.doc
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1c.2. What data from key assessments indicate that candidates in initial teacher preparation 
programs consider the school, family, and community contexts and the prior experiences of 
students; reflect on their own practice; know major schools of thought about schooling, 
teaching, and learning; and can analyze educational research findings? If a licensure test is 
required in this area, how are candidates performing on it?  
 

Ohio requires the PRAXIS II ï Principles of Learning and Teaching for licensure in the state. 
Candidates at the University of Dayton have a pass rate of 95% to 100%, dependent on the 
program and assessment grade range. Results can be seen in Table 4. 
 
The SOEAPôs Conceptual Framework, inclusive of the Marianist characteristics, reflects the 
commitment to school, family, and community contexts and reflective decision making. Initial 
teacher preparation programs embed examinations of diverse cultures, home backgrounds, and 
subsequent prior learning of students into development and introductory pedagogy courses (EDT 
211, 212, 222, 313). Philosophy and Education of Teaching (EDT 305), required of all teacher 
education candidates, examines urban and suburban school districts for community contexts, as 
well as introduces the candidates to major schools of thoughts about schooling, teaching, and 
learning. Individual programs also address family and community contexts, such as the Family 
Cultures Project required in EDT 313, an Early Childhood Education required course, the Parent 
Interview in EDT 344/573 for Intervention Specialist majors, and the Classroom Management 
Plan in EDT 321 for Middle School candidates. 
 
Understanding of the school, family, and community contexts, and the prior experience of 
students, is considered as our teacher candidates plan instruction. Data collected from the 
Observation of Classroom Teaching reflect a range of 2.49 to 2.81 on a 3.0 scale for being familiar 
with relevant aspects of the studentsô background knowledge, experiences and skills (Domain A1) 
for 2007-08. 
 
Lesson plans in several methods courses require candidates to demonstrate a connection to 
previous learning, and to state content standards (Lesson Plan Two ï Items 1 & 2). Knowledge of 
major schools of thought are evident in the candidateôs ability to determine student grouping and 
instructional strategies to make ideas assessable to all students. Through the development of 
meaningful learning experiences and assessments, as well as differentiated instruction for diverse 
learners (Lesson Plan Two ï Items 3-8), the candidates facilitate learning for all students. 
 
Reflection is an integral part of the conceptual framework and mission statement of the SOEAP 
and Teacher Education Department. Candidates are expected to reflect on their knowledge and 
skills throughout the program, but are specifically evaluated through the Lesson Plan Two 
document (Item 9) and Observation of Classroom Teaching (Domain D all). Some program 
assignments combine the elements in this standard, such as the Middle Childhood Assessment of 
Student Learning. Family and community, assessment of student learning, and reflection are all 
key elements of this standard. 

http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-Family_Cultures_Project.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-Family_Cultures_Project.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-Parent_Interview.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-Parent_Interview.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-Classroom_Management_Plan.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-Classroom_Management_Plan.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-Observation_of_Classroom_Teaching.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1.c.2-Domain_A1.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-LP2_items_1&2.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-LP2_items_3-8.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-LP2_item_9.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-LP2_item_9.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1.c.2-Domain_D_all.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-Middle_Childhood_Assessment_of_Student_Learning.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-Middle_Childhood_Assessment_of_Student_Learning.doc
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Evidence-based practice and the ability to analyze educational research findings is an integral 
component of the Teacher Education Program at the University of Dayton. Various courses 
require candidates to access and analyze educational research as they develop the knowledge, skills 
and dispositions necessary to be an effective teacher (see Evidence Based Practice Examples for a 
sample of courses and assignments).  In addition, the Adolescent and Young Adult program has 
recently integrated an Action Research Project into their senior year experience. The candidates 
develop the project during the first semester, then complete the project and analysis while student 
teaching. This project is being considered for other programs as well. 
 
 
1c.3. What data from key assessments indicate that advanced teacher candidates reflect on their 
practice; engage in professional activities; have a thorough understanding of the school, family, 
and community contexts in which they work; collaborate with the professional community; are 
aware of current research and policies related to schooling, teaching, learning, and best 
practices; and can analyze educational research and policies and explain the implications for 
their own practice and the profession?  
 

Reflection is integrated throughout the advanced program as it affects the development of 
candidatesô knowledge, skills and dispositions.  Research is also integrated as each course has a 
research component to assist candidates in becoming consumers of research as it impacts the 
profession.   Candidates obtain the skills to become researchers as they investigate theories, 
polices, and practices that will benefit all students (NBPTS 4). 
 
The impact on student learning is essential for candidates in the advanced programs.  For example, 
in the EDT 500 course, in the Reflection on Teaching assessment candidates provide evidence that 
they have the ability to consider that all students can learn in an environment that promotes 
fairness and is conducive to learning.  Candidates reflect on the lives of not only students, but the 
impact of learning on schools, families, and communities (NBPTS 1 & 5).  A lesson plan is 
developed that identifies an appropriate instructional strategy that addresses the learning profiles 
of all students (NBPTS 3).  This relates to the NBPTS 1 teachers recognize individual difference in 
their students and adjust their practice accordingly.  They are expected to critically reflect on the 
practice as it affects the profession.   Advanced candidates are reflective in their identification of 
philosophical theories of education and of their own personal and professional philosophies of 
education as an educational leader as they complete the EDT 502/502 Social Foundations Paper.  
The paper should reflect the important dimensions of teaching, including teacher-student 
relationships, student diversity and learning, and curriculum (NBPTS 1 & 3). 
 
The EDT 667 Action Research Project requires candidates to complete a research project in an 
educational setting (NBPTS 1-5).  In EDT 667, as candidates become expert researchers on an 
educational topic (NBPTS 4 & 5), they reflect on the practice and how it will enhance learning 
opportunities for all students in an environment that promotes fairness (NBPTS 1 & 3).  
Candidates design and implement a research project related to an issue in education that 

http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-Evidence_based_practice_examples.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-AYA_Action_Research_Project.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.3-667_Action_Research_Project.doc
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promotes effective teaching and best practices. Candidates use instruction to develop authentic 
and meaningful learning experiences for students relevant to their current levels.  In this course, 
candidates collaborate with principals in schools and the institutional review boards, as they seek 
approval of their research studies.  An integral component of the course is the use of research-
based practices that allow candidates to identify, collect, and analyze data. The data from key 
assessments (Reflection on Teaching, Social Foundations Paper, Advanced) indicate that 
candidates at the advanced level are able to have a positive impact on student learning, engage in 
professional activities and are collaborative, and critically reflect on policies that affect the field of 
education. 
 
 
1c.4. What do follow-up studies of graduates and employers indicate about graduates' 
preparation related to professional and pedagogical knowledge and skills? If survey data have 
not already been reported, what was the response rate? 
 

Our graduates reflect strong professional and pedagogical knowledge and skills. Teacher Quality 
Partnership data reflects candidates beliefs that they were well trained in the ability to plan 
engaging and challenging lessons, motivate students, and reflect on their performance for the 
purpose of making improvements to their teaching (TQP Professional Pedagogy). Alumni Survey 
data reflects similar beliefs, with strong reflective practices (items 15-17), knowledge of their roles 
and responsibilities in building community (items 18-20) and beliefs related to working with 
diverse populations (items 21-24). The EDUVENTURES data also confirms graduates abilities, 
but does reflect our graduates rank teaching English Language Learners as the lowest of their skills. 
This is being addressed through the integration of content in the EDT reading and methods 
courses. Results from prospective employers (Spring 2008 Education Interview Day) place our 
candidates as strong in leadership, teamwork, analytical skills, and communication. Finally, 
PRAXIS III data reflects the ability of our candidates to build a strong learning community and 
monitor and assess while teaching, with strong reflective and professional skills. 
 
 
1c.5. (Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related 
to the professional and pedagogical knowledge and skills of teacher candidates may be attached 
here.  
 

http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.3-Reflection_on_Teaching.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.3-Social_Foundations_Paper_Advanced.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.4-TQP_Professional_Pedagogy.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1-Alumni.survey.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.4-EDUVentures.pdf
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.4-2008_Education_Interview_Day_Report.pdf
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.4-Praxis%20III%201c.4.xls
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1d. Student Learning for Teacher Candidates.  
 
1d.1. (Programs Not Nationally Reviewed) What data from key assessments indicate that 
candidates in initial teacher preparation programs can assess and analyze student learning, make 
appropriate adjustments to instruction, monitor student learning, and develop and implement 
meaningful learning experiences to help all students learn?  
 

All teacher preparation programs at the University of Dayton that lead to initial teacher licensure 
at the undergraduate or graduate level are reviewed by national SPAs or the State of Ohio. In 
addition, an analysis of data from Lesson Plan Two (Items 3-8) and the student 
teaching/internship evaluation (see Observation of Classroom Teaching) document our 
candidatesô ability to assess and analyze student learning (2007-2008 Evaluation of Clinical 
Experience A4, A5, B3, C2, C4, & D1 data). 
 
 
1d.2. (Programs Not Nationally Reviewed) What data from key assessments indicate that 
advanced teacher candidates demonstrate a thorough understanding of the major concepts and 
theories related to assessing student learning; regularly apply them in their practice; analyze 
student, classroom, and school performance data; make data-driven decisions about strategies 
for teaching and learning; and are aware of and utilize school and community resources that 
support student learning 
 

Teacher candidates in the Advanced Program address assessment and analysis of results in each of 
the core courses. EDT 502/503 focuses on identifying appropriate assessment strategies based on 
particular theories. They have to determine what fits with their personal philosophy as they 
complete the Social Foundations Paper. Application and analysis of student assessment is an 
integral component of the lesson plan, assessed through the Reflection on Teaching assignment 
(Item 5 ï Impact on Student Learning). An analysis of the studentsô performance ties to the 
Reflections on the Lesson (Item 6) ï NBPTS 4 & 5. 
 
Analysis of student, classroom, and school performance data, data-driven decisions about strategies 
for teaching and learning, and awareness of and utilization of school and community resources are 
components of the EDT 667 Research Seminar. The complexity and depth that each teacher 
candidate addresses this subject matter does depend on their action research project, but course 
content is centered around data analysis and data-based decisions that address the educational 
concepts of teaching, learning, and management strategies. 
 

http://ncate.udayton.edu/Standard%201/S1_Report/1d/1d.1-LP2%203-8.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1d/1d.1-Observation_of_Classrom_Teaching.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1d/1d.1-2007-2008_Eval_of_Clin_Exp_A4A5B3C2C4D.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1d/1d.1-2007-2008_Eval_of_Clin_Exp_A4A5B3C2C4D.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1d/1d.2-Social_Foundations_Paper_Advanced.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1d/1d.2-Reflection_on_Teaching.doc
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1d.3. What do follow-up studies of graduates and employers indicate about graduates' ability to 
help all students learn? If survey data have not already been reported, what was the response 
rate 
 
 

Our graduatesô ability to help all students learn is reflected through their responses on the Teacher 
Quality Partnership survey. This includes the use of assessment in planning and teaching, 
knowledge of the studentsô background and skills, and the ability to use a variety of teaching 
strategies to make the content meaningful to all (TQP Student Learning). The Alumni Survey data 
is consistent with the TQP data, with our candidates reporting they understand that what they do 
affects student learning (item 12) and that they use available data to help problem solve and plan 
so that all students learn (item 13). Creating a positive learning environment is critical to student 
learning (item 18), with our candidates consistently reporting strong knowledge of, and the ability 
to, build community. 
 
PRAXIS III data confirms our candidatesô beliefs as evaluated by external assessors. Our graduates 
create a strong community for learning, and use their knowledge of the students to plan, teach, 
and evaluate learning. Strong reflective practices lead to improved teaching and learning. 
 
 
1d.4. (Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related 
to student learning may be attached here.  
 
 
 

http://ncate.udayton.edu/Standard%201/S1_Report/1d/1d.3_TQP_Student_Learning.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1-Alumni.survey.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1d/1d.3-Praxis_III_1d.3.xls
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1e. Knowledge and Skills for Other School Professionals 
 
1e.1. What are the pass rates of other school professionals on licensure tests by program and 
across all programs (i.e., overall pass rate 
 

Table 5 
Pass Rates on Licensure Tests for Other School Professionals 

 
For Period:   
 
 

 
Program 

 
Name of Licensure Test 

 
# of Test 
Takers 

% Passing State 
Licensure Test 

Overall Pass Rate for 
the Unit  

Praxis II 189 97 ï 100% 

Educational 
Administration 

Praxis II 97  97%  

School Counseling Praxis II 76 100% 
School Psychology Praxis II 16 100% 

 
 
1e.2. (Programs Not Nationally Reviewed) What data from other key assessments indicate that 
other school professionals demonstrate the knowledge and skills delineated in professional, 
state, and institutional standards?  
 

All preparation programs for Other School Professionals at the University of Dayton that lead to 
licensure at graduate level are reviewed by national SPAs (with the exception of the school 
counseling program) or the State of Ohio to attest to their in-depth understanding of knowledge in 
their fields, and demonstration of their skills through inquiry, critical analysis, and synthesis. 
 
During the Fall semester of 2008, the School of Education and Allied Professions submitted 5 
program reports to the appropriate SPAs for review. Three EDA programs were recognized with 
conditions: Principal 4-9, Principal 5-12, and Principal PK-6.  The conditions are currently being 
addressed and will be submitted for the Fall 2009 review cycle. Two EDA programs were 
recognized with probation: Superintendent and Administrative Specialist, both have been revised 
and will be submitted for the Fall 09 review cycle. The school psychology program previously 
received full SPA (NASP) recognition in 2006 for a period of 10 years. The school counseling 
program documentation has been submitted for review by CACREP in 2009.  
 
The school counseling program combines the SOEAP Conceptual Framework and CACREP 
standards (see the criteria alignment 7 and 12 of the School Counseling Student Handbook) to 
ensure highly qualified graduates. A table showing the alignment of the Program Completion 

September 2007-August 2008 

http://ncate.udayton.edu/Standard%201/S1_Report/1e/1e.2-SchoolCounselingHandbook_2008-2009.pdf
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Assessments, SOEAP Conceptual Framework Outcome Goals, and CACREP Standards can be 
found on page 15 of the Student Handbook. 
 
Data for the School Counseling program are collected at 4 transition points: Admission, Pre-
Practicum, Pre-Internship, and Program Completion. See the Transition Point Assessments, the 
SOEAP Conceptual Framework Outcome Goals, and the CACREP Standards on page 13 of the 
Student Handbook. The Transition Point Assessments and Rubrics attachment provides details 
about the data collected at each point. Analysis of aggregated data from 2006, 2007 and 2008 for 
the transition points can be found in the attachment titled School Counseling Data Analysis for 
2006 ï 08.  
 
Consistent with the other program candidates, those in the school counseling program take the 
PRAXIS II examination. The PRAXIS II content examinations are required by the state of Ohio 
for principal, school psychologist, and school counselor licensures. The UD pass rate is 
consistently above the state and national pass rates (as described in Table 5), documenting that 
UD candidates are strong in their knowledge of content in their related fields. 
 
 
1e.3. What do follow-up studies of graduates and employers indicate about the knowledge and 
skills of other school professionals? If survey data are being reported, what was the response 
rate?  
 

In the Fall of 2008, the Department of Counselor Education distributed a survey to employers of 
its graduates.  This survey was an initial effort to gather information while seeking CACREP 
accreditation.  The survey asked employers to rate their employeesô preparedness when entering 
the counseling field, and referred to the UD graduatesô ability.  The survey response rate was 6.8%. 
All work supervisors scored UD graduatesô individual counseling preparedness as a 4 or 5 on a 5 
point scale. The same is true with their preparedness to: plan guidance curriculum and cooperate 
with colleagues.  Employers also noted strong confidence in making referrals, managing cases and 
in their ability, demonstrated at work.  Employers surveyed issued a score of 4 or 5 on a 5 point 
scale for professionalism and display of multicultural sensitivity. Graduates were given all 5ôs for 
responsible work and ethical behaviors. 
 
For numerous years data has also been collected from candidates completing internships and 
exiting the EDA Masterôs Degree and Principal Licensure programs; the response rate is 100%.  
These self reported surveys asked students to reflect on 17 items- determining the extent to which 
they believed the faculty members and/or the program helped them.  87.6% of our students 
receiving the EDA Masterôs degree believe that members of SOEAPôs Department of Educational 
Leadership were strongly influential in giving them the knowledge necessary to their professional 
role (Item 1). Both groups were also positive regarding (77.5% and 77.1% respectfully) SOEAP 
faculty as an important component to their confidence in applying knowledge to practice (Item 2). 
Over 89% of each group believed that because of the faculty, they could reflect mindfully upon 
professional practice (Item 3).  Eighty-nine percent of those exiting the MS degree were able to 

http://ncate.udayton.edu/Standard%201/S1_Report/1e/1e.2-Transition_Points_Assessments_and_rubrics.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1e/1e.2-SchoolCounselingDataAnalysis_for_2006–08.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1e/1e.2-SchoolCounselingDataAnalysis_for_2006–08.doc
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%201/S1_Report/1e/1e.3-Counselor's_Employer_Data.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1e/1e.3-Self_Reported_Surveys.zip
http://www.udayton.edu/education/edl/index.php
http://www.udayton.edu/education/edl/index.php
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appreciate the moral and ethical dimensions of their work (Item 4), as well as 85.5% of those 
exiting the Principal Certification program. 
 
 
1e.4. (Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related 
to the knowledge and skills of other school professionals may be attached here.  
 

Transition Point Assessments & Rubric Attachment 
School Counseling Data Analysis for 2006 ï 08 
 

http://ncate.udayton.edu/Standard%201/S1_Report/1e/1e.2-Transition_Points_Assessments_and_rubrics.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1e/1e.2-SchoolCounselingDataAnalysis_for_2006–08.doc


 
 
 

 
30 

 
 

 

1f. Student Learning for Other School Professionals 
 
1f.1. (Programs Not Nationally Reviewed) What data from key assessments indicate that 
candidates can create positive environments for student learning, including building on the 
developmental levels of students; the diversity of students, families, and communities; and the 
policy contexts within which they work? 
 

The framework for outcome measures in the school counseling program is provided in the School 
Counseling Handbook and the Transition Point Assessments and Rubric Attachments; other 
programs have been reviewed at the state or national level.  
 
Data from the school counseling program transition points indicate that candidates can create 
positive environments for student learning, including building on the developmental levels of 
students; the diversity of students, families and communities; and the policy contexts in which they 
work. Program completion for each candidate requires that knowledge and skills for all previous 
stages of matriculation be judged acceptable.  Several additional measures attest to the knowledge 
and skills needed for their work as school counselors, to reflect on their practice, and their use of 
research and technology to support and improve student learning. For example, Module 1 
addresses the skills needed for career group counseling, Module 2 focuses on academic group 
counseling, Module 3 promotes personal/social group counseling. In addition, field-based and 
university-based supervisorsô evaluations of internship and scholarly project are indicators of 
candidatesô knowledge, skills, and dispositions that are related to the creation of positive 
environments for student learning. The data for 2006 ï 2008 can be viewed in the Data Analysis 
Attachment. 
 
1f.2. What do follow-up studies of graduates and employers indicate about graduates' ability to 
create positive environments for student learning? If survey data have not already been 
reported, what was the response rate?  
 

Alumni Survey data collected and averaged since 2005 for alumni who graduated from 1999 - 
2002 and 2004 ï 2007, indicates that UD SOEAP graduates feel confident in their knowledge 
related to how to create a positive learning environment for all students (Item 18), rating that an 
average of 3.81 on a 4 point scale.  The same alumni also reported a strong ability in their 
implementation of instruction that ensures the same positive learning environment. 
 
 
1f.3. (Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related 
to other school professionals' creation of positive environments for student learning may be 
attached here.  
 

http://ncate.udayton.edu/Standard%201/S1_Report/1f/1f.1-SchoolCounselingHandbook_2008-2009.pdf
http://ncate.udayton.edu/Standard%201/S1_Report/1f/1f.1-SchoolCounselingHandbook_2008-2009.pdf
http://ncate.udayton.edu/Standard%201/S1_Report/1f/1f.1-Transition_Points_Assessments_and_rubrics.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1f/1f.1-SchoolCounselingDataAnalysis_for_2006–08.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1f/1f.1-SchoolCounselingDataAnalysis_for_2006–08.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1-Alumni.survey.zip
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1g. Professional Dispositions for All Candidates.  
 
1g.1. What professional dispositions are candidates expected to demonstrate by completion of 
programs? 
 

The University of Dayton is a Catholic Marianist University, with the expectation that all 
attendees at the University embrace the characteristics of the Marianist heritage of Faith, 
Community, and Service. This is further defined for the University of Dayton as an effort to: 
Educate for formation of faith; Provide an integral quality education; Educate in family spirit; 
Educate for service, justice and peace; and Educate for adaptation and change. 
 
The School of Education and Allied Professions (SOEAP) at UD follow the conceptual framework 
that emphasizes that candidates and alumni of the various programs demonstrate four professional 
dispositions: (1) Embrace Diversity, (2) Scholarly Practice, (3) Critical Reflection, and (4) Building 
Community. The concepts of (5) All children can learn, and (6) Fairness is evident in their field 
experiences, lesson planning and teaching. See Dispositions for UD Graduates. 
 
As undergraduates participate in educational classes, community living, and service projects, they 
become more cognizant of the dispositions expected of them as UD students. This continues as 
they progress in their education classes, as these elements form the core of the SOEAP mission of 
ñbuilding learning communities through critical reflection.ò  All courses taught within the SOEAP 
have one of these outcomes of the conceptual framework as the theme to the course. For example, 
EDT 313 DAP for Preschool has the theme of ñdiversityò as the unit outcome for this class (see 
Undergraduate or Graduate Course Chart with Unit Outcomes). Through each class taken, 
teacher candidates continue to build upon dispositions needed to be strong teachers and advocates 
for the profession. 
 
Graduate coursework is also aligned with each of these dispositions. For example, candidates in 
Educational Administration programs demonstrate their understanding of fairness through 
examinations completed in EDA 515 School Law. School psychology candidates build community 
through their participation in the EDC 510 Consultation course. Both school psychology and 
school counseling candidates are evaluated on all six dispositions during their school-based 
internship courses (See the School Counseling and School Psychology program handbooks for the 
evaluation instruments). Alignment of the dispositions with graduate coursework and related 
assessment measures are provided in the dispositions attachments for Educational Leadership, 
School Psychology, and School Counseling. 
 
 
1g.2. How do candidates demonstrate that they are developing professional dispositions related 
to fairness and the belief that all students can learn?  
 

Teacher education programs address the dispositions related to fairness and the belief that all 
children can learn through course topics of differentiated instruction techniques, 
accommodations, and modifications. Lesson Plan Two data also reflect the candidatesô belief that 

http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.1-Dispositions_for_University_of_Dayton_graduates.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.1-UndergradCourseChartWithUnitOutcomes.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.1-GradCourseChartWithUnitOutcomes.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.1-SchoolCounselingHandbook_2008-2009.pdf
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.1-SchoolPsychologyProgramHandbook2008.doc
http://www.udayton.edu/education/edl/index.php
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2-LessoPlanTwo(LP2%203-8).xls
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all students can learn through student groupings, methods/instructional strategies, instructional 
modifications/differentiated instruction, activities, and materials. Inclusion of IEP goals and 
objectives in the Learning goals/objectives is an additional documentation that the teacher 
candidates accept responsibility for all students to learn. 
 
Candidates are evaluated during the student teaching experience. The Observation of Classroom 
Teaching form has several items specific to these dispositions:  Domain A is Organizing Content 
Knowledge for Student Learning, Domain B is Classroom Environment/Community, Domain C 
is Instruction, and Domain D is Professional Responsibilities. Each of these domains has at the 
core the belief that all students can learn, and that the teacher is responsible for all children ï 
through the planning, teaching, and assessment of learning. 
 
Data on specific items in each domain are available in the electronic exhibit room (see 2007-08, 
2006-07, & 2005-06 Evaluation of Clinical Experience data). Fairness is specifically assessed in 
Domain B1: Creates a climate that promotes fairness between students and teacher and among 
students. Teacher candidates take specific responsibility for all students to learn through Domain 
D2: Demonstrates a sense of efficacy; assuming responsibility for student learning. 
 
Graduate programs in Educational Administration, School Psychology, and School Counseling 
require school-based internships and assignments to demonstrate that they adhere to these 
dispositions. For example, candidates in the EDA program are required to apply learning, 
motivation, and human development theories, and issues of diversity and fairness in a critique of a 
District Culture and Plan for Professional Development. School psychology candidates conduct 
case studies with K-12 students, which are evaluated through the rubric provided in the School 
Psychology Program Handbook. Data from the Case Study Rubric and the Outline of Objectives 
(Domains 3, 4, 5, 7, & 8) attest to data-based problem-solving based on the foundation of fairness 
and the belief that all children can learn. 
 
 
1g.3. What data from key assessments indicate that candidates demonstrate the professional 
dispositions listed in 1.g.1 as they work with students, families, colleagues, and communities?  
 

Candidates in the School of Education and Allied Professions at the University of Dayton 
demonstrate the professional disposition of ñBuilding Communityò as one of the 4 primary 
elements in the conceptual framework. 
 
Teacher candidates at the University of Dayton are evaluated through every lab experience (see 
Field Evaluation Forms) with regard to their knowledge, skills, and dispositions. Cooperating 
teachers in the field, and/or university supervisors, evaluate candidates on their knowledge of 
content, planning abilities, teaching (if applicable in the field course), and 
dispositions/professionalism. Items for review are associated with INTASC standards, Marianist 
characteristics, and Pathwise/PRAXIS domains. Any candidates having difficulties in the setting 

http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2_1g.3-Observation_of_Classrom_Teaching.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2_1g.3-Observation_of_Classrom_Teaching.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2-2005-2008_Evaluation_of_Clinical_Experience_Data.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2-2005-2008_Evaluation_of_Clinical_Experience_Data.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2%20&%201g.3%20Evaluation%20of%20Clinical%20Experience.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2%20&%201g.3%20Evaluation%20of%20Clinical%20Experience.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2%20&%201g.3%20Evaluation%20of%20Clinical%20Experience.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2-Case.Study.Rubric.Evaluation.Practicum.Data2004-2008.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2-Outline-of-Objectives.School.Psych.Aggregated.Data2004-2008.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.3-FieldEvaluationForms.zip
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meet with their professor,  advisor, and/or program coordinator to develop an action plan for 
improvement (see Candidate Progress Concerns Form), or are counseled out of the program. 
 
Additional documentation is available through the student teaching evaluation form (see 
Observation of Classroom Teaching), particularly Domain D3: builds professional relationships 
with colleagues, and Domain D4: communicates with parents or guardians about student learning. 
Item Domain A1 also relates to the family and community: is familiar with relevant aspects of the 
studentsô background knowledge, experiences and skills. (See 2007-08, 2006-07, & 2005-06 
Evaluation of Clinical Experience A1, D3, & D4 data) 
 
School Counseling candidates are evaluated on dispositions by their Site Supervisors at the 
conclusion of their field experiences. The data for these evaluations can be viewed in the School 
Counseling Data Analysis 2006 ï 2008. School psychologists demonstrate these dispositions in 
their internship. The Outline of Objectives (Domains 2, 6, & 8) data, Case Study Practica Data, 
and Aggregated Transition Point Data indicate that candidates demonstrate high levels of 
professionalism when working with students, families, colleagues, and communities. 
 
 
1g.4. What do follow-up studies of graduates and employers indicate about graduates' 
demonstration of professional dispositions? If survey data have not already been reported, what 
was the response rate?  
 

SOEAP graduates have indicated strength in knowledge and ability to demonstrate positive and 
effective professional dispositions.  As addressed in the Alumni Survey (Item 13), graduates feel 
confident in their knowledge regarding how to use data to support professional decision-making 
and problem solving and as secure in their ability to put that data into practice.   Additionally, 
alumni show a strong commitment to the practice of reflecting on the professional choices they 
make (Item 15). 
 
In 2009, a pilot survey was conducted to ask school administrators to reflect on several aspects of 
SOEAP graduates employed by their district.  The rate of return was 60%, and responders 
represented school districts of varying sizes and student composition in Ohio.  The survey (link to 
blank) asked three questions for rating on a 4 point scale, with 4 being ñexcellentò, and offered two 
open response questions.  A 3.83 average was recorded when employers were asked how well 
SOEAP graduates understand and respect student learning, development, and diversity in their 
teaching community.  Respondents provided an average rating of 3.67 to the question of how well 
UD graduates create learning communities that promote high levels of learning and achievement 
for all students and a rating of 3.5 to indicate our graduatesô strong reflective practices in 
relationship to district, school, and classroom goals. 
 
As indicated by all ratings averaging higher than óabove averageô, and closer to óexcellentô, our 
graduates practice the four principles of the SOEAP upon leaving our campus for their profession.  
To further illustrate this, responders indicated that our alumni are ñstudent centeredò, ñwilling to 

http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.3-CandidateProgressConcernsForm.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2_1g.3-Observation_of_Classrom_Teaching.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.3-Evaluation_of_Clinical_Experience.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.3-Evaluation_of_Clinical_Experience.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.3-SchoolCounselingDataHighlightingFairness&AllChildren.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.3-SchoolCounselingDataHighlightingFairness&AllChildren.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2-Outline-of-Objectives.School.Psych.Aggregated.Data2004-2008.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.3-Case.Study.Rubric.Evaluation.Practicum.Data2004-2008.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.3-Aggregated.Transition.Point.Data.for.School.Psych2006-2008.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1-Alumni.survey.zip
http://ncate.udayton.edu/Exhibits/Standard1/S1.1a.E7.Employer%20Survey%20pilot%20questions.doc
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go the extra mileò, ñpossess many of the qualities to develop into excellent school leadersò, ñhave 
gained exemplary curriculumò and ñare ahead of graduates from other universitiesò. 
 
 
1g.5. (Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related 
to professional dispositions may be attached here.  
 

Educational Leadership Dispositions 
School Psychology Dispositions 
School Counseling Dispositions 
Teacher Education Dispositions 
 

http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.5-EducationalLeadershipDispositions.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.5-SchoolPsychologyDispositionsAggregatedData2005-2008.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.5-SchoolCounselingDispositions.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.5-TeacherEducationDispositions.doc
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Standard 1 Optional Questions 
 
1. What does your unit do particularly well related to Standard 1? 
 

The SOEAP has long been recognized as a strong proponent of the development of the Marianist 
characteristics in the students that they serve. In addition to the four defined SOEAP dispositions 
of (1) Embrace Diversity, (2) Scholarly Practice, (3) Critical Reflection, and (4) Building 
Community, the dispositions of (5) All children can learn, and (6) Fairness, are recognized as 
critical aspects in the preparation of all graduate and undergraduate candidates. Coursework is 
developed with regard to these dispositions in logical relationship with the content. 
 
The SOEAP is particularly strong in soliciting feedback from students for program improvement. 
For example, in the school psychology program, candidate evaluation data (completed by their 
field supervisors and UD faculty) and program evaluation data (completed by candidates at the end 
of their matriculation) are used for program improvement. Several years ago, feedback from these 
evaluations focused on the need for more diverse experiences and candidates. As a result, the 
program responded to the need for more school psychologists in Southeastern Ohio, which is a 
rural Appalachian, underserved area of the state. Candidates from that area are now in their 
internship. In addition, the program has been working closely with Dayton Public Schools to 
establish more field experiences for candidates with children in urban areas. In the 2008-2009 
academic year, organized school-based practica experiences in DPS were initiated. 
 
The undergraduate program at UD has a strong service component in both General Education 
and Teacher Education classes. Teacher candidates embrace the concept of social justice and 
service to others throughout their four years at UD. This results in graduating teachers who are 
aware of social inequities and the needs of todayôs P-12 students. The Marianist heritage prepares 
stronger candidates for working with children, families, and communities.  
 
 
2. What research related to Standard 1 is being conducted by the unit or its faculty? 
 

Content knowledge and pedagogical content knowledge development in ECE and MCE pre-
service teachers in science is being studied.  
 
The school psychology case study rubric is currently being evaluated for outcome validity and 
reliability of implementation. Previous investigations have determined a high level inter-rater 
agreement by raters using the rubric. See the attachment for the results of the studies. In fact, the 
U.D. school psychology case study rubric has been adapted and adopted by the National 
Association of School Psychologists as the foundation for the National Credential for School 
Psychologists (NCSP). 
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STANDARD 2. ASSESSMENT SYSTEM AND UNIT EVALUATION  
 
2a. Assessment System 
 
2a.1. How does the unit ensure that the assessment system collects information on candidate 
proficiencies outlined in the unit's conceptual framework, state standards, and professional 
standards? 
 

The School of Education and Allied Professions (SOEAP) has unit-wide processes and a system to 
assess candidate performance. Faculty representatives collaborated to create a system grounded in 
the four outcomes of the conceptual framework (CF). The SOEAP Assessment Committee (AC) is 
an oversight body of departmental representatives. Representatives of all departments were 
involved in its creation, as were other local and professional partners. 
 
The AC structured the assessment system around five common transition points across the 
programs of the unit (see Table 6). The SOEAP system incorporates professional national SPA 
standards and is aligned with licensure standards of Ohio. See Ohio Alignment Tool . 
 
The SOEAP Assessment System uses the CF as its foundation. The four foundational blocks 
(Embrace diversity, Build community, Scholarly practice, and Critical reflection) are the basis of 
the multiple assessments conducted across the unit. The blocks represent the four outcomes of the 
CF and are embedded in all assessment activities. Evidence is gathered from internal and external 
sources. Data flow through the system, with numerous feedback loops. Stakeholders are shown on 
the right (lavender boxes). These external groups have helped us plan and organize our system. At 
each level, data are collected and evaluative decisions made to improve our work and programs. 
 
Inter- level assessment. The first set of feedback loops are between levels of the organization (vertical 
multicolored arrows on the right). Student performance data are generated by candidates. Those 
performance data come from the candidates (yellow) to the program level (green). Program data 
(green) include key assessment data aligned with SOEAP CF and SPA standards. Program 
improvement decisions at the program level are evidence-based decisions that impact candidates. 
 
Program data (green box) feed back to the candidate level and are reported up to departments 
(upward gold arrow to the gold box). Data aggregated in departments include candidate 
performance scores aggregated across the unit at common transition points (Table 6). Evaluation 
for program improvement at the department level represents evidence-based decisions at the 
department level fed back to the programs. 
 
Aggregated assessment data at the department level (gold box) move up to the unit level (blue 
upward arrow to blue box). At the unit level, aggregated assessment data include the profile of all 
programs across common transition points and licensure decisions in certain programs. Similar 
feedback loops operate between the unit (blue box- red upward and downward arrows). The unit 

http://www.udayton.edu/education/
http://ncate.udayton.edu/Standard%202/2a/2a.Table.6.Key.Assessments.At.Transition.Points.07.20.09.pdf
http://ncate.udayton.edu/Standard%202/2a/2a.Ohio.Alignment.Tool.With.Teacher%20&%20Admin.xls
http://ncate.udayton.edu/Standard%202/2a/SOEAP.Assessment.System.Graphic.pdf
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level data move up to the University level. Evaluative data inform decisions related to program 
changes, etc. Data from the University level also feed back to SOEAP. 
 
Intra-level assessment. Some data move ñseamlesslyò through all levels of the organization (left sideï
one extended arrow represents data flow from the candidate through all levels). These arrows show 
that not all that takes place to influence candidate knowledge, skills, and dispositions can be 
formally structured between levels. For example, candidate interactions with UD faculty occur 
daily. For faculty, these interactions are assessed through candidate course evaluations at the end 
of each course and impact faculty; but other less formal assessments also occur.  
 
External assessment at organizational levels. The graphic shows that assessment data flow from within 
the University organization out to community and professional partners (lavender boxes) and 
feedback loops of data flow back to us. These external links occur at every organizational level. For 
example, at the department level (gold box) assessment data are shared with our partners: advisory 
committees, adjunct faculty, schools, agencies, and corporations. These groups, in partnerships 
with the SOEAP, participate in making evidence-based decisions to improve the work that we do 
within the School. 
 
 
2a.2. What are the key assessments used by the unit and its programs to monitor and make 
decisions about candidate performance at transition points such as those listed in Table 6?  
 

The five common transition points across the programs in the SOEAP are shown in Table 6 and 
consist of admission, entrance to clinical experience, exit from clinical experience, program 
completion, and after program completion.  
 

Table 6 for Standard 2 Report 
UNIT ASSESSMENT SYSTEM 

University of Dayton School of Education and Allied Professions 
Key Assessments at Transition Points (as of February 1, 2009) by Program 

Initial Programs in Teacher Education 

Program Admission 
Entry into 

clinical practice 
Exit from clinical 

practice 
Program 

completion 

After 
program 

completion 
 

Teacher 
Education 
Undergrad
uate (EDT) 

1. UD overall 
GPA (>= 2.5) 
2. Praxis I 
Reading or ACT 
and/or SAT 
(Reading >= 173 
or ACT>=24 
SAT >= 1110>= 
2.5) 

1. UD overall 
GPA (>= 2.5) 
2. Prof Education 
courses GPA 
(>=2.5) 
3. Teaching 
Concentration 
courses GPA ( >= 
2.5) 

1. Professional 
Education 
courses GPA (>= 
2.5) 
2. Teaching 
Concentration 
courses GPA (>= 
2.5) 

1. UD overall 
GPA (>= 2.5) 
2. Professional 
Education 
courses GPA 
(>= 2.5) 
3. Teaching 
Concentration 
courses GPA 

1. SOEAP 
Alumni 
Survey 
2. SOEAP 
Employer 
Survey 
3. Five Year 
Follow-up 
Survey 

http://ncate.udayton.edu/Standard%202/2a/2a.Table.6.Key.Assessments.At.Transition.Points.07.20.09.pdf
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3. Praxis I Math 
or ACT and/or 
SAT (Math >= 
173 or ACT >= 
24 SAT >= 1110) 
4. Praxis I 
Writing or ACT 
and/or SAT  
(Writing >= 173 
or ACT >= 24  
SAT >=1110) 
5. Good Moral 
Character form 
EDT110 (Yes or 
No) 
 
Admission 
Decision  
(Accepted = 1; 
Accepted with 
reservation = 2; 
Deny = 3; Self-
select out = 4) 

 
EDT305: 
4.Social 
Foundations 
paper 
-mean rubric 
score >=2.0) 

(>= 2.5) 
 
 
Licensure 
Recommendati
on = Praxis II 
Content Area 
Test Scores 
(Pass=2; Not 
Pass =1) 

4. TQP 
Survey 

Teacher 
Education 
Graduate 
and 
Undergrad
uate 
Licensure 
(EDT) 
 
 
 
 

UNDERGRAD
UATE 
   
1. Portfolio 
Entry  
- Reflection 
Score >= 2 
 
GRADUATE 
EDT507 
- Portfolio Entry 
Reflection Score 
>= 2 
 
  

UNDERGRADU
ATE: 
EDT207, 211, 
222: 
1. Case Study  
-Analysis of 
development >= 2 
- Reflection >= 
2.0) 
 
EDT453, 321, 
338, 419: 
2. Lesson Plan #1  
-Each component 
>= 2.0 
 
3. Good Moral 
Character Form 
(Yes=1; No=2) 
 
4. Intervention 
Plan (Yes = 1; No 
= 2) 
 

UNDERGRAD
UATE 
EDT413, 444, 
458, 421-435,483 
1. Lesson Plan 
#2  
-Each  
component>=2 
 
2. Observation of 
Classroom 
Teaching  
-Each 
component>= 2 
 
3. Intervention 
Plan (Yes=1; 
No=2) 
 
GRADUATE 
EDT518, 532-
535, 550-554 
 
1. Lesson Plan 

Completion of 
Program 
Requirements 
(Verification 
by Licensure 
Officers) 
 
 
Licensure 
Recommendati
on 
Praxis II PLT 
Score (Pass=2; 
Not Pass=1 

1. SOEAP 
Alumni 
Survey 
2. SOEAP 
Employer 
Survey 
3. Five Year 
Follow-up 
Survey 
4. TQP 
Survey 
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GRADUATE: 
EDT 508: 
1. Case Study  
-Analysis of 
development >= 2 
- Reflection >= 
2.0) 
 
EDT509, 518: 
2. Lesson Plan #1  
-Each component 
>= 2.0 
 
3. Good Moral 
Character Form 
(Yes=1; No=2) 
4. Intervention 
Plan (Yes = 1; No 
= 2) 
 

#2  
-Each  
component>=2 
 
2. Observation of 
Classroom 
Teaching  
-Each 
component>= 2 
 
3. Intervention 
Plan (Yes=1; 
No=2) 

Teacher 
Education 
Graduate 
Masters 
(EDT) 

1. UD overall 
GPA (>=2.75) 
2. MAT (>= 40) 
3. GRE 
(430/490) 
 

1. Overall GPA 
(>=3.0) 
 
EDT502: 
2.Social 
Foundations 
paper 
- mean rubric 
score >=2 meets 
expectations 
 
EDT500: 
3. Lesson Plan 
-summary score 
>=2 meets 
expectations 

NA 
 

1. Graduate 
GPA (>= 3.0) 
 
2. Completion 
of required 
course 
-12 core 
-18 
concentration 
 
EDT667: 
3. Action 
Research 
Project 
- summary 
score 
(>= 25) 

1. SOEAP 
Alumni 
Survey 
2. SOEAP 
Employer 
Survey 
3. Five Year 
Follow-up 
Survey 
4. TQP 
Survey 

Program Admission 
Entry into 

clinical practice 
Exit from clinical 

practice 
Program 

completion 

After 
program 

completion 
 

Physical 
Education 
(HSS) 
 
 
 

1. ACT (>= 24) 
or SAT (>= 1110) 
or  Praxis I (>= 
173)  
2. UD GPA (>= 
2.5) 

1. HSS 220, HSS 
300, HSS 324 (>= 
C course grade) 
2. HSS 200, HSS 
470 (>= C course 
grade) 

1. Pass HSS 417 
Student 
Teaching (>= B 
course grade) 
2. UD GPA 
(>=2.5)  

1. overall GPA 
(>= 2.5) 
2. Praxis II 
PLT (>= 165) 
3. Praxis II PE 
(>= 153) 

1. SOEAP 
Alumni 
Survey 
2. SOEAP 
Employer 
Survey 
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3. Letter of 
intent and/or 
interview with 
Physical 
Education 
Coordinator, if 
indicated 
  

3. EDT 207 (>= C 
course grade) 
4. EDT 338 (>= C 
course grade) 
5. GPA in 
professional 
courses (>= 2.5) 
6. GPA in 
concentration 
courses (>= 2.5) 
7. overall GPA at 
UD (>= 2.5) 

3. Five Year 
Follow-up 
Survey 

Other  School Professionals 
Advanced Programs: Educational Administration 

Program Admission 
Entry into 

clinical practice 
Exit from clinical 

practice 
Program 

completion 

After 
program 

completion 
 

Principal 
(Building 
Level 
Leadership 
- EDA) 

1. Completed 
program 
application form 
from UD Grad 
School 
2. UD Master of 
Science degree in 
educational 
leadership or its 
approved 
equivalent  

For Internship I 
[EDA507]  
1. Completion of 
EDA551 
Research (grade 
>=B)  
2. Approval of 
Action Research 
Project Proposal 
3. Completed 
Program 
Evaluation 
Instrument 
 
For Internship II 
[EDA607] 
1. Masters degree 
in EDA or its 
approved 
equivalent 
2. Completion of 
Internship I 
(grade >= B) 
(EDA507) 
 
 

For Internship I 
[EDA507] 
1. Action 
Research Project 
Completed 
Satisfactorily 
 
Assessment 3.C: 
Prof. Dev. 
Program: mean 
on all relevant 
ELCC elements 
>= 2.0 
 
Assessment 
6.A.1: Leaders 
Fair & Ethical: 
mean on all 
relevant ELCC 
elements >= 2.0 
 
Assessment 7.B: 
Leaders 
Informing 
Communities: 
mean on all 

1. 
Completion 
of required 
courses 
including 
Internship I 
and 
Internship II 
(42 semester 
hours*) and 
GPA (>= 3.0) 
 
 
Assessment 
3.a: Analyze 
Teacher Eval. 
Policies: 
mean on all 
relevant 
ELCC 
elements 
>=2.0 
 
Assessment 
3.B: Case 
Study: 

1. SOEAP 
Alumni 
Survey 
2. SOEAP 
Employer 
Survey 
3. Five Year 
Follow-up 
Survey 
4. Ohio 
Report Card 
of School 
where 
Employed as 
Principal (if 
in Ohio) 
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relevant ELCC 
elements >= 2.0 
 
Assessment 4: 
Comprehensive 
Internship I 
Assessment: 
mean of 3-way 
assessment: 
>=2.0 
 
For Internship II 
[EDA607] 
Assessment 2.A: 
Analysis of 
Vision/Mission: 
mean on all 
relevant ELCC 
elements >= 2.0 
 
Assessment 2B: 
Analysis of 
Communicate 
Vision/Mission: 
mean on all 
relevant ELCC 
elements >= 2.0 
 
Assessment 5A: 
Analysis of 
Culture for 
Student 
Learning: mean 
on all relevant 
ELCC elements 
>= 2.0 
 
Assessment 6A.2: 
Analysis of 
Leaders ï Fair 
and Ethics: mean 
on all relevant 
ELCC elements 
>=2.0 
 
Assessment 6.B: 
Analysis of 

Teacher 
Recruit and 
Retain: mean 
on all 
relevant 
ELCC 
elements: 
>=2.0 
 
Assessment 
7.A Case 
Study: Clinic 
Controversy: 
mean on all 
relevant 
ELCC 
elements 
>=2.0 
 
Recommend
ed for 
licensure: 
1. Completed 
Licensure 
Application 
form 
2. Praxis II 
(>= 610) 
3. Teaching 
License  
4. 2 yrs 
successful 
teaching 
experience 
under 
standard 
teacher 
credential on 
level for 
which 
principal 
license is 
sought 
(verification 
letter from 
central office) 
5. Updated 
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School Plant re: 
Wellness: mean 
on all relevant 
ELCC elements 
>=2.0 
 
Assessment 7.C: 
Analysis of 
Leaders ï Build 
Comm. 
Partnerships: 
mean on all 
relevant ELCC 
elements >=2.0 
 
Assessment 4: 
Comprehensive 
Internship II 
Assessment: 
mean of 3-way 
assessment: 
>=2.0 

fingerprints 
cleared from 
BCII and 
FBI if not 
completed 
within the 
past year 
 

Superinten
dent  
(District-
Level 
Leadership 
- EDA) to be 
implemented 
Fall 2009  

1. Completed 
program 
application form 
from UD Grad 
School 
2. Official 
transcript of all 
graduate work 
not earned at 
UD 
3. Completion of 
UD Principal 
program or its 
approved 
equivalent 
 
 

For Internship 
III [EDA733.833] 
1. Completion of 
Internship I 
(EDA507) and 
Internship II 
(EDA607)  
 

For Internship 
III 
[EDA733.833] 
1. ELCC 
standards based 
Self Assessment 
(mean >= 2.0) 
2. ELCC 
standards based 
Mentor 
Assessment 
(mean >= 2.0) 
3. ELCC 
standards based 
Faculty 
Supervisor 
Assessment 
(mean >= 2.0)  

1. 
Completion 
of required 
courses 
including 
Internship 
III (57 sem. 
hrs*) and 
GPA (>=2.0) 
 
Assessment 
#1: 
Comprehensi
ve Exam 
(EDA718.818
) 
 
Assessment 
#2.Part A: 
Developing a 
School 
District 
Vision (mean 
>=2) 
 

1. SOEAP 
Alumni 
Survey 
2. SOEAP 
Employer 
Survey 
3. Five Year 
Follow-up 
Survey 
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Assessment 
#2 Part B. 
School 
District 
Culture 
Exam 
 
Assessment 
#3: District 
Professional 
Development 
Plan (mean 
>=2) 
 
Assessment 
#5: Critique 
of Culture 
and 
Professional 
Development 
(mean >=2) 
 
Assessment 
#6: Political, 
Social, 
Economic, 
and Cultural 
Influences 
Exam 
 
Assessment 
#7: Part A. 
School 
District-
Community 
Collaboratio
n (mean >=2) 
 
Assessment 
#7: Part B. 
Community 
Collaboratio
n Plan (mean 
>=2) 
 
Assessment 
#7: Part C. 
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District 
Transportati
on Policy 
(mean >=2) 
 
Assessment 
#7. Part D. 
District 
Budgeting 
and 
Nontradition
al Revenue 
Sources 
(mean >=2) 
 
Assessment 
#8. Part A. 
Educational 
Policy 
Analysis 
(mean >=2) 
 
Assessment 
#8. Part B. 
Involving 
Stakeholders 
in the 
District 
Vision (mean 
>=2) 
 
Assessment 
#8. Part C. 
Policy 
Analysis: 
Legal and 
Ethical Issues 
(mean >=2) 
 
Recommend
ation for 
Licensure: 
1. Completed 
Licensure 
Application 
form 
2. 3 years 
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administrativ
e experience 
(Verification 
letter from 
central office) 
3. Updated 
fingerprints 
cleared from 
BCH and 
FBI if not 
completed 
within the 
past year  

Curriculum
, 
Instruction, 
and 
Professiona
l 
Developme
nt  
(District-
Level 
Leadership 
ï EDA) to 
be 
implemented 
Fall 2009  

1. Completed 
program 
application form 
from UD Grad 
School 
2. Official 
transcript of all 
graduate work 
not earned at 
UD 
3. Completion of 
UD Principal 
program or its 
approved 
equivalent 
 
 
 

For Internship 
III [EDA733.833] 
1. Completion of 
Internship I 
(EDA507) and 
Internship II 
(EDA607) and 
(GPA >=2.0) in 
post masters 
courses 
 

For Internship 
III 
[EDA733.833] 
1. ELCC 
standards based 
Self Assessment 
(mean >= 2.0) 
2. ELCC 
standards based 
Mentor 
Assessment 
(mean >= 2.0) 
3. ELCC 
standards based 
Faculty 
Supervisor 
Assessment 
(mean >= 2.0) 

1. 
Completion 
of required 
courses 
including 
Internship 
III (57 sem. 
hrs*) and 
GPA (>=2.0) 
 
Assessment 
#2 and #3:  
Data-based 
Critique of 
Vision and 
Mission and 
Plan for 
Instructional 
Improvement 
(mean >=2) 
 
Assessment 
#5 Part A: 
Critique of 
Culture and 
Professional 
Development 
 
Assessment 
#5. Part B: 
ñAre You 
Listening?ò 
Paper (mean 
>=2) 

1. SOEAP 
Alumni 
Survey 
2. SOEAP 
Employer 
Survey 
3. Five Year 
Follow-up 
Survey 
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Assessment 
#6: Part A: 
Political, 
Social, 
Economic, 
and Cultural 
Influences 
Exam  
 
Assessment 
#6. Part B. 
Curriculum 
Evaluation 
Project 
(mean >=2) 
 
Assessment 
#7. Part A. 
School 
District-
Community 
Collaboratio
n (mean >=2) 
 
Assessment 
#7. Part B. 
Community 
Collaboratio
n Plan (mean 
>=2) 
 
Assessment 
#8: Part A. 
Educational 
Policy 
Analysis 
(mean >=2) 
 
Assessment 
#8: Part B. 
Implementin
g the District 
Vision (mean 
>=2) 
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Recommend
ation for 
Licensure: 
1. Completed 
Licensure 
Application 
form 
2. 3 years 
administrativ
e experience 
(Verification 
letter from 
central office) 
3. Updated 
fingerprints 
cleared from 
BCII and 
FBI if not 
completed 
within the 
past year 

Advanced Programs: School Counseling 

Program Admission 
Entry into 

clinical practice 
Exit from clinical 

practice 
Program 

completion 

After 
program 

completion 
 

School 
Counseling 
(EDC) 
UD 
Campus 

1. Completed 
application form 
from UD Grad 
School 
 
2. Undergrad 
GPA >  2.75 

 
3. Three letters 
of 
recommendation 

 
4. Successful 
interview in 
which the 
applicant 
displays 
acceptable 
professional,  

1. Completion of  
required course 
work with a GPA 
>  2.5 

 
2. Grade >  80 for 
the Counseling 
Skills class (EDC 
545) 

 
3. Grade > 80 for 
the Group 
Counseling class 
(EDC 583) 
 

1. Satisfactory 
completion of 
three sections of 
internship with a 
grade that is > 80 
in each section. 

 

1. GPA of all 
course work 
> 3.0  
 
2. Successful 
completion 
of three 
counseling 
modules with 
grades >  80  

 
2. Successful 
site 
supervisor 
evaluation 

 
3. 
Demonstrate
s the 

1.Satisfaction 
with 
educational 
experience. 
 
2.Recommen
dations for 
improvement 
in the 
program. 
 
3. SOEAP 
Alumni 
Survey 
 
4. SOEAP 
Employer 
Survey 
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interpersonal, 
and 
communication 
skills. 

 
5. Acceptable 
writing sample 

 
6. Demonstrates 
the dispositions 
of ñall children 
can learnò and 
ñfairnessò in the 
interview and in 
the 
extemporaneous 
writing sample 
 
 

dispositions 
of ñall 
children can 
learnò and 
ñfairnessò 

 
4. Successful 
completion 
of 600 
internship 
hours over at 
least two 
semesters 
with a grade 
>  80 in each 
semester. 

 
5. Successful 
completion 
of the Senior 
Project with 
a grade >  80  
 

5. Five year 
Follow-up 
survey 
 

School 
Counseling 
(EDC) 
Capital 
Campus 
Columbus 
OH 

1. Completed 
application form 
from UD Grad 
School 
 
2. Undergrad 
GPA >  2.75 

 
3. Three letters 
of 
recommendation 

 
4. Successful 
interview in 
which the 
applicant 
displays 
acceptable 
professional,  
interpersonal, 
and 
communication 
skills. 

 

1. Completion of  
required course 
work with a GPA 
>  2.5 

 
2. Grade >  80 for 
the Counseling 
Skills class (EDC 
545) 

 
3. Grade > 80 for 
the Group 
Counseling class 
(EDC 583) 
 

1. Satisfactory 
completion of 
three sections of 
internship with a 
grade that is > 80 
in each section. 
 

1. GPA of all 
course work 
> 3.0  
 
2. Successful 
completion 
of three 
counseling 
modules with 
grades >  80  

 
2. Successful 
site 
supervisor 
evaluation 

 
3. 
Demonstrate
s the 
dispositions 
of ñall 
children can 
learnò and 
ñfairnessò 

1.Satisfaction 
with 
educational 
experience. 
 
2.Recommen
dations for 
improvement 
in the 
program. 
 
3. SOEAP 
Alumni 
Survey 
 
4. SOEAP 
Employer 
Survey 
 
5. Five year 
Follow-up 
survey 
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5. Acceptable 
writing sample 

 
6. Demonstrates 
the dispositions 
of ñall children 
can learnò and 
ñfairnessò in the 
interview and in 
the 
extemporaneous 
writing sample 
 

 
4. Successful 
completion 
of 600 
internship 
hours over at 
least two 
semesters 
with a grade 
>  80 in each 
semester. 

 
5. Successful 
completion 
of the Senior 
Project with 
a grade >  80  
 

Advanced Programs: School Psychology 

Program Admission 
Entry into 

clinical practice 
Exit from clinical 

practice 
Program 

completion 

After 
program 

completion 
 

 
School 
Psychology 
(EDC) 
 
 
  
 
 
 
 
 
 
 
 
 
 

1. Bacc. degree 
from accredited 
institution 
2. Completed 
program 
application form 
from UD Grad 
School 
3. Undergrad 
GPA (>= 2.75)  
4. GRE 
combined verbal 
& analytic scores 
of 1000 
5. Three letters 
of 
recommendation  
6. Successful 
interview 
7. Approved 
writing sample 
 

1. Completion 
of all course 
work with 
grades of > B 

2. Passed 
comprehensi
ve exam 

3. Masterôs 
Degree 

1. Successful 
completion 
of 3 
semesters 
internship  

1. Completi
on of all 
coursewo
rk with > 
B grade 

2. Successfu
l 
completi
on of 
internshi
p 

3. Portfolio 
4. Thesis 
5. Praxis II: 

School 
Psycholo
gy score > 
165 

1. SOEAP 
Alumni 
Survey 
2. SOEAP 
Employer 
Survey 
3. Five Year 
Follow-up 
Survey 
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2a.3. How is the unit assessment system evaluated? Who is involved and how? 
 

The SOEAP Assessment Committee (AC), a forum for departmental representatives and the 
deanôs office (Director of Accreditation and an Associate Dean), acts as an oversight body. As 
described in section 2a.1, the assessment system operates primarily at the program and 
departmental levels. The AC meets regularly and includes representatives of the Universityôs 
instructional technology staff (UD-IT). Departmental concerns are brought to the AC for 
discussion. Deliberations are held on issues such as managing databases, adding data sources, 
identifying new strands of evidence to respond to new evaluation questions, operationally defining 
that evidence, adjusting assessments to revised SPA standards, and tightening the links between 
questions of program quality and the evidence needed to answer program related questions. (See 
Minutes of Meetings on Development of Assessment System). 
 
 
2a.4. How does the unit ensure that its assessment procedures are fair, accurate, consistent, and 
free of bias? 
 

The SOEAP Assessment Committee, in consultation with the Dean and the Deanôs Council, has 
initiated a policy on fair assessment procedures. This policy is designed to guide program faculty in 
carrying out all assessments in ways that ensure that procedures are fair, accurate, consistent, and 
free of bias. The policy addresses validity, reliability, utility, and ethical concerns. The policy will be 
presented to the SOEAP Congress at its fall 2009 meeting. 
 
The faculty within the SOEAP use several strategies to assure that our assessments are fair, 
accurate, consistent, and free of bias. These include (1) using multiple measures to assess 
performance, (2) ongoing conversations among faculty teaching the same course and using the 
same assessments, (3) collecting assessment data at multiple points across the programs, (4) 
ongoing professional development for ourselves and the partners in schools where our candidates 
participate, (5) obtaining estimates of interrater reliability across evaluators, (6) estimating content 
validity of the assessment instruments, (7) recalibrating rubrics after they have been applied over a 
time period, (8) testing assessment outcomes for consistency and predictive validity for a sample of 
candidates, and (9) restructuring assessment tasks when the tasks have been deemed invalid or 
unreliable. Click here for examples of these procedures. 
 
 
2a.5. What assessments and evaluation measures are used to manage and improve the 
operations and programs of the unit? 
 

Decisions about policies, programs, and unit operations are made at the unit level. The SOEAP 
Congress exercises legislative and consultative authority in making decisions relevant to academic 
programs including program curricular changes (referred to as ñacademic assessmentò on the 
SOEAP Assessment System graphic). The SOEAP Deanôs Council exercises authority in making 
decisions relevant to the unitôs operations (referred to as ñadministrative assessmentò on the same 
graphic). The assessment data gathered across the unit inform these decisions. 

http://ncate.udayton.edu/Standard%202/2a/2a.Minutes.of.Meetings.on.Development.of.Assessment.System%20.zip
http://ncate.udayton.edu/Standard%202/2a/2a.5a.Assessment%20Fairness%20Policy.June.2.2009.doc
http://community.udayton.edu/education/deansoffice/soeap_congress/index.php
http://ncate.udayton.edu/Standard%202/2a/2a.Exhibit.5b.Examples.Fair,%20Accurate,%20Consistent,%20and%20Bias-free%20Assessment.doc
http://community.udayton.edu/education/deansoffice/soeap_congress/index.php
http://community.udayton.edu/education/deansoffice/soeap_congress/index.php
http://ncate.udayton.edu/Standard%202/2a/SOEAP.Assessment.System.Graphic.pdf
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The SOEAP Congress follows the Schoolôs constitution in carrying out their responsibilities (see 
pgs 1-2 of the SOEAP Constitution). The SOEAP Dean regularly aggregates unit-wide data to 
make reports to the Deanôs SOEAP Council (internally) and to the Deanôs Advisory Council 
(external partners). The Dean also reports unit data on candidates and programs to the Provostôs 
Council, Presidentôs Council and the University Board of Trustees. For example, unit-wide Praxis 
scores (by specific program area) are annually reported to these bodies. Profiles of enrollment, 
diversity, candidate achievements, and program evaluations are created to make decisions about 
modifying programs, their content, their delivery, and their quality. 
 
 
2a.6. (Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related 
to the unit's assessment system may be attached here. [Because BOE members should be able to 
access many exhibits electronically, a limited number of attachments (0-5) should be uploaded.] 
 

SOEAP Assessment System graphic 

Samples of Formative and Summative Key Assessments 

Summaries of Key Assessments Used at Transition Points (Table 6A) 

Minutes of Meetings on Development of Assessment System 

DRAFT of Policy Ensuring Key Assessments Are Fair 

 
 

http://community.udayton.edu/education/deansoffice/soeap_congress/SOEAPconstitution.pdf
http://ncate.udayton.edu/Standard%202/2a/SOEAP.Assessment.System.Graphic.pdf
http://ncate.udayton.edu/Standard%202/2a/2a.ExamplesofKeyAssessments.zip
http://ncate.udayton.edu/Standard%202/2a/2a.SummariesofKeyAssessmentsatTransPoints.zip
http://ncate.udayton.edu/Standard%202/2a/2a.Minutes.of.Meetings.on.Development.of.Assessment.System%20.zip
http://ncate.udayton.edu/Standard%202/2a/2a.5a.Assessment%20Fairness%20Policy.June.2.2009.doc
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2b. Data Collection, Analysis, and Evaluation 
 
2b.1. What are the processes and timelines used by the unit to collect, compile, aggregate, 
summarize, and analyze data on candidate performance, unit operations, and program quality? 
 

¶ How are the data collected? 
¶ From whom (e.g., applicants, candidates, graduates, faculty) are data collected? 
¶ How often are the data summarized and analyzed? 
¶ Whose responsibility is it to summarize and analyze the data? (dean, assistant dean, data 

coordinator, etc.) 
¶ In what formats are the data summarized and analyzed? (reports, tables, charts, graphs, 

etc.) 
¶ What information technologies are used to maintain the unit's assessment system? 

 

The unit utilizes current technology to collect and analyze data for candidate performance, unit 
operations, and program quality. For collecting and storing the data we use tools such as Excel, our 
student system Colleague, WebCT (changing to Isidore), TaskStream, a legacy web-based system, 
and databases such as Unidata, SQL-Server and Teradata. For analyzing the data we use two tools: 
Excel and Cognos ReportNet. We have implemented these technologies in phases and are 
continuing to phase in new automated and electronic systems and improve on those that exist. We 
currently enter and store all student enrollment data, Praxis scores, ACT/SAT scores, and 
transcript information electronically through our student systems and pull that data into the 
university warehouse. Most of our assessment results are being entered and stored in WebCT, 
TaskStream, or our legacy web-based system and are also pulled into our university warehouse. The 
remaining assessment results are entered and stored in Excel and analyzed through those 
spreadsheets.  The data that are stored in the University warehouse are analyzed using reports from 
Cognos ReportNet. This reporting tool allows the data to be aggregated or disaggregated as 
required, by individual student, by program, by department, by unit, etc. The data are analyzed 
using five common transition points: entry into program, entry into clinical, exit from clinical, 
licensure or degree granted, and after program completion. These transition points are used across 
all programs within the unit. This technology allows us to track the progress of individual students 
as well as the aggregated data within programs and the unit as a whole. 
 
Department and program data are collected at the end of each term and information is shared 
with faculty at department staff meetings. At the end of each academic year, faculty review 
department data and make changes that can be implemented during the next academic year. In 
addition, faculty members review program curriculum and assessments to ensure alignment with 
the conceptual framework, SPA standards, and Ohio Department of Education standards. The 
Director of the Office of Accreditation collaborates with program faculty, department chairs, the 
Assessment Committee, and departmental advisory committees to ensure that assessment data are 
summarized and analyzed at the program and department levels. 
 
Student performance data on selected key assessments are summarized and analyzed on an annual 
basis at the unit level by the Deanôs Office. The Dean then reports these data (such as Praxis 

http://ncate.udayton.edu/Standard%202/2b/2b.Technology_Definitions.doc
http://www.ode.state.oh.us/
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scores) to the Deanôs Advisory Council which consists of the Associate Deans, department chairs, 
and the SOEAP Congress President. Data on SOEAP graduates and programs are also reported at 
the Provostôs Council, the Presidentôs Council and to the University of Dayton Board of Trustees. 
(See policies on Data Collection and Review). 
 
 
2b.2 How does the unit disaggregate candidate assessment data for candidates on the main 
campus, at off-campus sites, in distance learning programs, and in alternate route programs? 
 

Candidate assessment data are stored and disaggregated at the candidate level in each department. 
Specifically, the Department of Counselor Education and Human Services (EDC) offers programs 
on the main campus and at Capital University in Columbus, Ohio. EDC stores candidate data on 
the basis of program site (main campus or Capital University site) and year of completion. 
Candidates in the Department of Educational Leadership (EDA) may enroll in courses in either 
face to face or online venues for the principal licensure program. In other words, candidates are 
not required to complete all courses in one delivery mode. Common key assessments are included 
in both delivery modes. EDA stores candidate data in a departmental database.  The Department 
of Teacher Education (EDT) offers a technology and reading endorsement online ï benchmark 
assessments are embedded in each course and common to online and face to face classes. EDT 
candidate data is stored in TaskStream. The Department of Health and Sport Science (HSS) offers 
the Physical Education program in face to face format and candidate data is stored by year of 
completion in a departmental database. The SOEAP has no alternative route programs. 
 
Exhibit 7 shows an example of assessment results disaggregated by face to face and online courses 
in the Department of Educational Leadership. These data (generated from selected assessments in 
two internships from graduates of the masterôs degree and principal licensure programs) show 
similar performance between the two groups. The table is provided as an example of disaggregated 
assessment results. 
 
 
2b.3. How does the unit maintain records of formal candidate complaints and their resolutions? 
 

Formal candidate complaints and their resolutions are filed by department chairs as they occur.  
When no resolution occurs with the department chair, candidates may make a written appeal to 
the Associate Dean. The Associate Dean makes his or her decision known in writing to the 
candidate, faculty member, and department chair. The Associate Dean for Administration 
maintains a file of these complaints and their resolutions. A final appeal can be made to the 
Provost. The provost must make known his or her decision and the reasons for the decision in 
writing to the candidate, faculty member, and department chair. Final authority regarding 
candidate complaints rests with the Provost. Formal candidate complaints (written appeal, 
evidence, documentation) are maintained in the offices where the complaint was received and filed 
(SOEAP Appeal Policy). 
 
 

http://ncate.udayton.edu/Standard%202/2b/2b.Standard2.Exhibit6.Policies%20on%20Data%20Review.zip
http://www.udayton.edu/education/cehs/index.php
http://www.udayton.edu/education/edl/index.php
http://www.udayton.edu/education/te/index.php
http://www.udayton.edu/education/te/index.php
http://www.udayton.edu/education/hss/index.php
http://ncate.udayton.edu/Standard%202/2b/Std.2.Exhibit_7.Online.v.Face.to.Face.Comparison.pdf
http://www.udayton.edu/education/profiles/raisch_c_daniel.php
http://provost.udayton.edu/
http://ncate.udayton.edu/Standard%202/2b/2b-Appeals,%20grades%20.doc
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2b.4. (Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related 
to the unit's data collection, analysis, and evaluation may be attached here. 
 

University of Dayton Assessment Plan 

 

http://ncate.udayton.edu/Standard%202/2b/2b-UD.Assessment.Plan(rev5-15-07).pdf
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2c. Use of Data for Program Improvement 
 
2c.1. In what ways does the unit regularly and systematically use data to evaluate the efficacy of 
and initiate changes to its courses, programs, and clinical experiences? 
 

Policies that govern the unitôs regular attempts to improve courses and programs are located in the 
School of Education and Allied Professions Constitution. The SOEAP Congress is the legislative 
body of the unit. See attachment SOEAP Constitution. 
 
The process of improving the courses, programs, and clinical experiences in the School is governed 
by the faculty committee structure. The function of the SOEAP Faculty Affairs Committee is to 
generate policies and procedures related to faculty load, faculty and administrator evaluation, and 
accreditation standards related to faculty (SOEAP Congress Constitution, p. 16).  The SOEAP 
Graduate Academic Affairs Committee generates policies and procedures related to course 
approvals and program approvals as well as degree requirements, grading, entrance and exit 
standards and accreditation standards for all graduate programs (SOEAP Congress Constitution, 
p. 16). Similarly, the SOEAP Undergraduate Academic Affairs Committee monitors policies and 
procedures related to course approvals, program approvals, degree requirements, grading, entrance 
and exit standards and accreditation standards for all undergraduate programs (SOEAP Congress 
Constitution, p. 16). The procedures for initiating issues (e.g., course approval) related to any of 
these areas are addressed in the SOEAP Constitution (SOEAP Congress Constitution, p. 12). The 
SOEAP Promotion and Tenure Committee monitors the policies that govern faculty promotion 
and tenure (SOEAP Congress Constitution, p. 16). Minutes of the SOEAP Congress show 
evidence of the various committeesô decisions. (See Schedule for Unit Data Analysis). 
 
 
2c.2. What data-driven changes have occurred over the past three years? 
 

Our Assessment System provides evidence-based practice in all program areas. Many changes 
occurred between 2005 and 2008 as a result of candidate and program evaluation. These changes 
were made at all levels within the System. 
 
At the program level, the Early Childhood Education program used data to revise the Family 
Culture Project (FCP) Assignment. The assessment data suggested candidates were lacking certain 
skills to complete the FCP assignment; instruction was altered to provide prerequisite skills in 
order to maximize candidate success. Also, in the Middle Childhood Education program, an 
instrument to assess National Middle School Association standards was used in a 2007 pilot study 
during candidatesô pre-student teaching classroom observations. Cooperating teachers in field 
settings examined the data. Several stated that the assessment would be best limited to student 
teaching only. Other feedback from field partners led to revisions in the assessment tool that is 
being pilot tested this year. 
 
Within the School Psychology program, candidates develop a portfolio during their program. The 
portfolios are formally assessed. When faculty members reviewed the assessment data, they found 

http://community.udayton.edu/education/deansoffice/soeap_congress/SOEAPconstitution.pdf
http://community.udayton.edu/education/deansoffice/soeap_congress/Congress_committee_Membership_2009-2010.doc
http://ncate.udayton.edu/Standard%202/2c/2c.SOEAP.Congress.Minutes.zip
http://ncate.udayton.edu/Standard%202/2c/2c.Schedule.for.Unit.Data.Analysis.doc
http://www.udayton.edu/education/areas_of_study/aos_content/early_childhood_ed.php
http://ncate.udayton.edu/Standard%204/4a/4a.Family_Cultures_Project_Sec.IV.doc
http://ncate.udayton.edu/Standard%204/4a/4a.Family_Cultures_Project_Sec.IV.doc
http://www.udayton.edu/education/areas_of_study/aos_content/ms_in_school_counseling.php
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that not all candidates were completing their theses in a timely manner, so they restructured the 
course sequence- situating the research and statistics course immediately prior to the 2-credit hour 
thesis course. The program faculty also learned from candidate exit surveys that completers felt a 
need for more practice with cognitive assessments. These data led to a change in course sequence 
to add a mentoring component where mentors can assist candidates to develop skills in this area. 
 
In the Educational Leadership program, a pilot program to test data storage and retrieval processes 
for the field-based internships was instituted. This project was triggered by faculty membersô 
feedback on the need for more streamlined and flexible technologies to assess and monitor 
candidate performance. The processes used by one faculty member over the past two years 
demonstrated what will be needed to scale up this system to all faculty who manage field 
internships. A second outcome of this pilot project has been the ability to monitor candidate 
assessments at a more detailed level. This outcome has led to the revision of some assessment tools 
and also made faculty members realize the benefits of gathering data not only at the ñelementò 
level of the ELCC standard, but also at the finer ñindicatorò level. A third example emanated from 
assessments of our district level leadership programs (Superintendent and Curriculum, 
Instruction, and Professional Development). As the faculty members examined the data from 
reviewers and as they studied the educational leadership programs in the literature, the district-
level leadership programs were almost entirely restructured to bring them both into close 
alignment with ELCC standards. 
 
Within the Department of Health & Sport Science we have analyzed assessment results at the 
program level (Physical Education program) and used them to improve candidate performance and 
strengthen the program. For example, analysis of Praxis II data revealed that four (4) candidates in 
the Physical Education program failed the test (2004-08). These candidates had experienced 
challenges throughout their academic careers at UD, including meeting entry requirements and 
the maintenance of a satisfactory GPA. As a result of these findings, we discontinued the practice 
of making exceptions in admissions requirements which, since 1999 have required scores of 24 on 
the ACT or 1110 on the SAT; or 173 on Praxis I Reading, Writing, and Math Tests; and a 2.5 
GPA. Those requirements are now universally enforced; the practice of permitting students to 
enroll in Physical Education content courses "provisionally" (i.e., prior to meeting these 
benchmarks pending their formal admission into the PETE program) has been completely 
eliminated. (See Exhibit 12).  
 
 
2c.3. What access do faculty members have to candidate assessment data and/or data systems? 
 

The School of Education and Allied Professions (SOEAP) has maintained multiple processes to 
assess candidate performance within classrooms, programs, and departments. Candidate and 
program data are stored and evaluated at the departmental level. 
 
In the Department of Teacher Education the candidate assessment data are stored in UDôs data 
warehouse. Faculty and staff may access and run reports through a website that draws data from 

http://www.udayton.edu/education/areas_of_study/aos_content/master_of_science_in_educational_leadership.php
http://www.udayton.edu/education/hss/index.php
http://ncate.udayton.edu/Standard%202/2c/2c.12-Examples.of.%20changes.made.zip
http://www.udayton.edu/education
http://www.udayton.edu/education/te/index.php
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the warehouse. Also, on a departmental data computer drive (without data that would identify 
candidates) the chair and the faculty may access raw assessment data. Program coordinators each 
have access to private candidate data storage systems. The Teacher Education Access to Candidate 
graphic shows avenues of access to candidate data. 
 
In the Department of Counselor Education and Human Services faculty members have access to 
candidate data on admission from Colleague, an administrative data system. Faculty members have 
individual Excel files which can be used to record assessment data. 
 
In the Department of Educational Leadership faculty members have access to candidate data 
through accessing the EDA Database which is maintained in the departmental office. They can 
access candidate data on Colleague, the administrative system of UD, which is available to all 
faculty. 
 
In the Department of Health & Sport Science faculty members have access to candidate data on 
admission from Colleague (changing to Banner), an administrative data system, individual 
candidate files that are maintained in the departmental office, and Excel files which are used to 
record candidate assessment data. 
 
 
2c.4. How are assessment data shared with candidates, faculty, and other stakeholders to help 
them reflect on and improve their performance and programs? 
 

Assessment data are shared, aggregated and analyzed as follows: 
 
In the Department of Counselor Education and Human Services (EDC), assessment results are 
reviewed with candidates. For example, the School Psychology program uses a case study rubric to 
share with candidates as they develop their required case study. Case studies are evaluated 
periodically for formative feedback purposes. At the end of the term a summative appraisal is 
recorded. Summative assessment results are aggregated and analyzed annually for program review 
and development. 
 
Department of Educational Leadership (EDA) assessment results are shared at department 
meetings. Faculty have access to candidate data in the department EDA Database. Faculty 
members maintain their assessment results and share them with candidates. Faculty supervisors 
provide EDA interns individual formative assessment results with the option for 
revising/resubmitting the assessment. 
 
Department of Teacher Education (EDT) faculty, staff, and candidates have access to assessment 
data through a variety of pathways, shown on the attached diagram. 
 
In the Department of Health & Sport Science, assessment results are regularly reviewed with 
candidates. For example, students in the HSS 300 course - Methods of Teaching Secondary 

http://ncate.udayton.edu/Standard%202/2c/2c.Teacher.Education.Access.to.Candidate%20Data.Graphic.April.2009.doc
http://www.udayton.edu/education/cehs/index.php
http://www.udayton.edu/education/edl/index.php
http://www.udayton.edu/education/hss/index.php
http://www.udayton.edu/education/cehs/index.php
http://www.udayton.edu/education/phd/index.php
http://www.udayton.edu/education/te/index.php
http://ncate.udayton.edu/Standard%202/2c/2c.Teacher.Education.Access.to.Candidate%20Data.Graphic.April.2009.doc
http://www.udayton.edu/education/hss/index.php
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Physical Education, submit 5 lesson plans via Isidore.  Candidates submit a 1st draft copy of the 
lesson plan to Isidore about two days before the final plan is due. Each candidate is then 
responsible for reviewing and making comments, suggestions and answering specific questions to 
improve the lesson plans for EACH of their peers. Students have a day to review the comments 
and suggestions regarding their plans and make any changes. Final lesson plans are submitted via 
Isidore, graded by the instructor using a rubric provided to candidates and discussed during class. 
All assignments, comments made by the instructor and overall scores for each lesson plan are 
recorded and sent to candidates via Isidore. 
 
 
2c.5. (Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related 
to the use of data for program improvement may be attached here.  
 

 
 
 

Standard 2 Optional Questions 
 
1. What does your unit do particularly well related to Standard 2? 
 
2. What research related to Standard 2 is being conducted by the unit or its faculty? 
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STANDARD 3. FIELD EXPERIENCES AND CLINICAL PRACTICE 
 
3a. Collaboration between Unit and School Partners 
 
3a.1. Who are the unit's partners in the design, delivery, and evaluation of the unit's field and 
clinical experiences? 
 

The SOEAP has long-standing partnerships within the area. UD partners with 11 school districts 
in the design, delivery, and evaluation of the unitôs field and clinical experiences.  The partner 
districts represent urban, rural, and urban/suburban settings (See District Report Card & 
Demographics), the Archdiocese of Cincinnati and 15 non-partner districts.  Currently, 89% of 
our candidates are placed in our partner schools (School Partner Demographics) with fulltime 
faculty and adjunct educators involved as university liaisons.   
 
The Teacher Educational Advisory (EDT Advisory Committee Members) meets each semester 
(EDT Advisory Minutes). A second advisory group is located in each of our licensure areas 
consisting of master teachers/mentors at all levels and content areas known as the University of 
Daytonôs Clinical Educatorsô Advisory (Minutes from Meetings:  AYA, ECE, and MCE Meetings). 
The Education Field Office also (EFO) sponsors three meetings per year (Minutes from Meetings:  
CT Meetings) for all clinical educators.  
 
Advanced Programs 
Candidates in the advanced programs for teachers complete a field experience associated with 
EDT 500, Models of Teaching.  Candidates complete a reflection on a lesson and are assessed using 
a rubric aligned with National Board of Professional Teaching Standards.  Other field experiences 
occur in diverse settings.  
 
Department of Educational Leadership 
Internships are required for the masterôs degree (EDA 507), and principal license (EDA 607). 
Rigorous activities were developed in conjunction with university personnel and practicing school 
administrators.  In addition, University personnel interact with partners in the field through 
attendance at a variety of administrative meetings in order to receive feedback.  Mentor/mentee 
meetings with UD faculty have been initiated as another way of accessing feedback.  A three-way 
assessment strategy was pilot tested in Spring 2009 (self assessment, mentor assessment, and UD 
instructor assessment.)  This model will be implemented fully beginning Fall 2009. (See Intern 
Assessment &  Program Evaluation Document). 
 
Counselor Education Program 
(A.)  Site supervisors, who are licensed school counselors at P-12 schools, where our candidates 
conduct their internship 
 
(B.)  Adjunct internship instructors. These internship instructors are licensed, practicing school 
counselors 

http://ncate.udayton.edu/Standard%203/3a/3a.1.1-District%20Report%20Cards.doc
http://ncate.udayton.edu/Standard%203/3a/3a.1.1-District%20Report%20Cards.doc
http://ncate.udayton.edu/Standard%203/3a/3a.1.2-School%20Partner%20Demographics.xls
http://ncate.udayton.edu/Standard%203/3a/3a.1.4-EDT.ADVISORY.COMMITTEE.Members.doc
http://ncate.udayton.edu/Standard%203/3a/3a.EDT.Advisory.Committee.Minutes.zip
http://ncate.udayton.edu/Standard%203/3a/3a.AYA_ECE_MCE_Minutes.zip
http://ncate.udayton.edu/Standard%203/3a/3a.CT_Meeting_Minutes.zip
http://ncate.udayton.edu/Standard%203/3a/3a.CT_Meeting_Minutes.zip
http://www.udayton.edu/education/edl/index.php
http://ncate.udayton.edu/Standard%203/3a/3a.Intern%20assessment.doc
http://ncate.udayton.edu/Standard%203/3a/3a.Intern%20assessment.doc
http://ncate.udayton.edu/Standard%203/3a/3a.EDA%20Program%20Eval%20Doc.doc
http://www.udayton.edu/education/cehs/index.php
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School Psychology 
The school psychology program places approximately 12 interns per year. These placements are 
chosen according to the criteria set forth by the (1) Ohio Internship Manual that was created 
through a collaboration with all school psychology programs in Ohio, (2) National Association of 
School Psychologists Standards, (NASP) and (3) University of Dayton School Psychology Program 
Handbook. The memorandum of agreement is included in the UD School Psychology Program 
Handbook (pp 42 - 44). 
 
 
3a.2. In what ways have the unit's partners contributed to the design, delivery, and evaluation of 
the unit's field and clinical experiences? 
 

Design - The EFO seeks feedback regarding school sites, teacher quality, and candidate 
performance. Information is gathered through a variety of instruments. Three meetings were held 
on campus: Welcome and General Orientation (Design Agenda for 9.7.06 CT Mtg), Student 
Teacher Orientation and Capstone (Sharing Expertise & Resources: F07 ST Capstone Seminar), 
and all other meetings were held onsite.  Clinical educators discuss the strengths and weaknesses 
of the program* (Clinical Educators Feedback 08, Clinical Educators Feedback, Clinical Educators 
Feedback 09). The Clinical Experience handbook highlights (Student Teacher Handbook) partners 
working with UD faculty. See other examples: (Teacher Ed. Lab Expectations). 
 
Delivery - Partners play a major role in delivery. Alignment of course assignments to the field-
experiences assists candidates in developing and mastering course content* (Case Study 
Description & Lesson Plan Description). Clinical educators present at seminars (AYA seminars & 
AYA student teaching seminars), assist in teaching methods courses and model instruction 
(Clinical Practice Model).  
 
Evaluation - Field experience is assessed by the Clinical Educator and the course instructor 
aligning course assignments to field experiences. Two formal assessments are conducted by the 
Clinical Educator in the fall along with formative feedback; 2 formal and 3 informal assessments 
for winter (See Praxis III Observation Form, University Supervisors). 
 
The Teacher Educational Advisory discuss initiatives and outcomes, address issues, field and 
clinical experiences, strengths/weaknesses of programs, and candidate performance (EDT Advisory 
Minutes). 
 
Advanced Programs - Candidates in specific concentrations are in field experience settings that 
have included our partners.  The field experience was revised in 2008 from a 40 hour to a 100 
hour field (See Table #7 in 3b.2). 
 
Department of Educational Leadership - Design of the internships was developed with university 
faculty and school administrators. UD faculty interacts with the field regularly by attendance at 

http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3a/3a.Intern_Manual_FINAL0206.doc
http://www.nasponline.org/
http://www.nasponline.org/
http://ncate.udayton.edu/Standard%203/3b/3b.5-School.Psychology.Program.Handbook.2008.doc
http://ncate.udayton.edu/Standard%203/3b/3b.5-School.Psychology.Program.Handbook.2008.doc
http://ncate.udayton.edu/Standard%203/3b/3b.5-School.Psychology.Program.Handbook.2008.doc
http://ncate.udayton.edu/Standard%203/3b/3b.5-School.Psychology.Program.Handbook.2008.doc
http://ncate.udayton.edu/Standard%203/3a/3a.Agenda%20for%209.7.06%20CT%20Mtg.doc
http://ncate.udayton.edu/Standard%203/3a/F07%20%20ST%20Capstone%20Seminar%20Agenda%20%20synopsis%2012.10.07.doc
http://ncate.udayton.edu/Standard%203/3a/Clinical%20Educators%20feedback.zip
http://ncate.udayton.edu/Standard%203/3a/Clinical%20Educators%20feedback.zip
http://ncate.udayton.edu/Standard%203/3a/2008-2009_ST_Handbook__Final_10.2008.pdf
http://community.udayton.edu/education/edt/field_office.php
http://ncate.udayton.edu/Standard%203/3a/3a.CaseStudy&LessonPlanDescription.zip
http://ncate.udayton.edu/Standard%203/3a/3a.CaseStudy&LessonPlanDescription.zip
http://ncate.udayton.edu/Standard%203/3a/AYA%20student%20teaching%20seminars%20in%202009.zip
http://ncate.udayton.edu/Standard%203/3a/AYA%20student%20teaching%20seminars%20in%202009.zip
http://ncate.udayton.edu/Standard%203/3a/Clinical%20Practice%20Model%20-%20chart.doc
http://community.udayton.edu/education/edt/field_office.php
http://ncate.udayton.edu/Standard%203/3a/3a.2.2%20Clinical%20Experience%20Observation%20Form.doc
http://ncate.udayton.edu/Standard%203/3a/University%20Supervisors.zip
http://ncate.udayton.edu/Standard%203/3a/3a.EDT.Advisory.Committee.Minutes.zip
http://ncate.udayton.edu/Standard%203/3a/3a.EDT.Advisory.Committee.Minutes.zip
http://www.udayton.edu/education/edl/index.php
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professional organization meetings.  UD faculty began mentor/mentee meetings to gather 
feedback for program improvement. (See EDA Minutes) 
 
Counselor Education Program ï  
(A.) Site supervisors complete evaluations of the candidatesô knowledge, skills and dispositions. 
(B.) Adjunct internship instructors meet with school counseling faculty to determine annual 
updates to the design, delivery, and evaluation of the field experience. 
 
School Psychology - Three meetings per year are conducted with the field-supervisors, the 
university faculty supervisor, and the candidate (Program Handbook pp. 45 ï 57). 
 
 
3a.3. What are the roles of the unit and its school partners in determining how and where 
candidates are placed for field experiences, student teaching, and internships? 
 

Initial  
Teacher Education Program - At the beginning of each course with a field component the EFO 
representative has the candidates fill out the field placement form (Field Experience form) to 
insure that candidates have experiences working with diverse student populations and settings and 
selected courses have designated benchmark assignments representing specific placements (Field 
Experience Summary Charts 08-09). 
 
The initial contact for field experiences is made by the EFO detailing the focus of the field 
experience, specific grade/subject, and contact information. The request is sent to a designated 
person in the school district who contacts potential teachers.   
 
The internship involves completing an application and moral form, fingerprinting, and developing 
a professional statement (ST Professional Statement 9.2008). Professional statements are reviewed 
by each licensure committee, and the application is screened for three diverse field settings, among 
other things. licensure area, course completion, and GPA. 
 
Each licensure coordinator meets with school administrators to review the memoranda of 
understanding (Memoranda of understanding) and discuss potential clinical educators 
(Qualifications of Clinical Educators). Selection of clinical educators is a collaborative process. 
Once confirmed, the clinical educatorôs name is given to the candidate through e-mail.  
Candidates are instructed to contact and meet with their cooperating teacher.  
 
According to the Teacher Quality Partnership Survey, 91-93% (2005-2008) of candidates believed 
that they had participated in a broad range of professional responsibilities, had the opportunity to 
observe and work with several teachers, 83% had the opportunity to work with successful teachers 
in inclusive classes, 86% observe and have outstanding veteran teachers explain the ñwhyò and 
ñhowò of their teaching.  Candidates (86%) also believed the cooperating teacher was excellent and 
a worthy role model. (TQP data) 

http://ncate.udayton.edu/Standard%203/3a/3a.EDA%20Minutes.zip
http://www.udayton.edu/education/cehs/index.php
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.5-School.Psychology.Program.Handbook.2008.doc
http://community.udayton.edu/education/edt/field_office.php
http://ncate.udayton.edu/Standard%203/3a/Field.Experience.Summary.Charts(08-09).doc
http://ncate.udayton.edu/Standard%203/3a/Field.Experience.Summary.Charts(08-09).doc
http://ncate.udayton.edu/Standard%203/3a/3a.3.3%20ST%20Professional%20Statement%209.2008.doc
http://ncate.udayton.edu/Standard%203/3a/Memoranda%20of%20Understanding%2009.doc
http://ncate.udayton.edu/Standard%203/3a/3a.Qualifications%20of%20Clinical%20Educators.doc
http://ncate.udayton.edu/Standard%203/3b/3b.4-TQP.Data.doc
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Advanced Programs 
Graduate Reading Program - Candidates complete field experiences in their own setting, plans are 
underway for field experience placements to occur at the KROC Family Education Center. 
Candidates in the Reading Program work with a reading specialist in their schools.  
 
Department of Educational Leadership - Educational Leadership Program candidates select a 
mentor from their home school/district who provide them access to suggested 
activities/experiences and provide authoritative support for their role. The supervising faculty 
member reviews and approves the selection.  Mentors hold the license the candidate is pursuing. 
 
Counselor Education Program - Currently employed teachers, at both the Dayton and the Capital 
campuses, are allowed to complete their internship in the school where they work. Non-teaching 
candidates at the Dayton campus find their own internship sites. 
 
 
3a.4. How do the unit and its school partners share expertise and resources to support 
candidates' learning in field experiences and clinical practice? 
 

Initial Teacher Candidate Program - UD faculty, program coordinators, clinical educators (EDT 
110 CT letter & Letter to Field Teachers), candidates, and school administrators have provided 
input into the development of the internship. Field experiences (AYA Field Exp ï General 
Outline 2008) and the internship (AYA Letter CT 08) allow candidates to apply professional 
knowledge and develop skills and dispositions. The unit has developed experiences (EFO Chart) in 
a variety of settings. In the first education class, principals discuss their school with the candidates.  
Candidates learn about their placement and possible activities (EDT 110 List of Possible 
Activities). Candidates later engage in a Capstone Experience that includes an action research 
project (Capstone Course Description). Clinical educators evaluate candidatesô progress (EDT 110 
CT Evaluation form & Other Forms). According to the TQP data, candidates rank their 
experiences with clinical educators and school support as very high quality (90%) (TQP data). 
 
Clinical educators work with liaisons in delivering seminars and modeling strategies.  
 
Advanced Programs - Candidates interact with specialists in their school settings.  Clinical 
educators work with faculty on presentations.  In the graduate reading program, candidates have 
opportunities to work with the reading specialist in identifying and examining literate 
environments, diagnosing and assessing needs of students, and planning instruction*. (Grad 
Reading Assignments). 
 
Other School Professionals 
Department of Educational Leadership - EDA faculty interact with mentors and other school 
leaders at such settings as Dayton Area Superintendent Association (DASA), and Educational 
Service Center (ESC)  meetings,  EDA faculty also have informal contacts with mentors that have 

http://ncate.udayton.edu/Standard%204/Optional/Kroc_Family_Ed_Ctr.zip
http://www.udayton.edu/education/edl/index.php
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3a/EDT_110_Letter%20to%20Field%20Teachers.zip
http://ncate.udayton.edu/Standard%203/3a/EDT_110_Letter%20to%20Field%20Teachers.zip
http://ncate.udayton.edu/Standard%203/3a/AYA%20Field%20Exp-General%20Outline-2008.rtf
http://ncate.udayton.edu/Standard%203/3a/AYA%20Field%20Exp-General%20Outline-2008.rtf
http://ncate.udayton.edu/Standard%203/3a/AYA%20Letter%20CT%2008.doc
http://ncate.udayton.edu/Standard%203/3a/EFO%20Chart.xls
http://ncate.udayton.edu/Standard%203/3a/EDT%20110%20List%20of%20Possible%20Activities_teacher%20note.doc
http://ncate.udayton.edu/Standard%203/3a/EDT%20110%20List%20of%20Possible%20Activities_teacher%20note.doc
http://ncate.udayton.edu/Standard%203/3a/Capstone%20Course%20Description%2009.doc
http://ncate.udayton.edu/Standard%203/3a/3a.EDT%20110%20CT%20%20Eval.doc
http://ncate.udayton.edu/Standard%203/3a/3a.EDT%20110%20CT%20%20Eval.doc
http://community.udayton.edu/education/edt/field_office.php
http://ncate.udayton.edu/Standard%203/3b/3b.4-TQP.Data.doc
http://ncate.udayton.edu/Standard%203/3a/3a.Grad%20Reading%20Assignments.doc
http://ncate.udayton.edu/Standard%203/3a/3a.Grad%20Reading%20Assignments.doc
http://www.udayton.edu/education/edl/index.php
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led to adjustments in the internship. Department Advisory meetings and written documents to 
practicing administrators also provide support. Mentor/mentee meetings with EDA faculty offer 
more sharing opportunities. (See Chair letter to mentor and EDA mentor letter). 
 
Counselor Education Program - Currently employed teachers, at both the Dayton and the Capital 
campuses, are allowed to complete their internship in the school where they work. Non-teaching 
candidates at the Dayton campus find their own internship sites.  
 
 
3a.5. (Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related 
to collaboration between unit and school partners may be attached here.  
 

http://ncate.udayton.edu/Standard%203/3a/3a.EDA_Mentor_Letter&Chair%20letter%20to%20mentor.zip
http://www.udayton.edu/education/cehs/index.php
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3b. Design, Implementation, and Evaluation of Field Experiences and Clinical Practice 
 
3b.1. What are the entry and exit requirements for clinical practice? 
 

Entry into licensure programs include: (See Master Data Map) 
Å UD Overall GPAð2.5 GPA both content and professional education 
Å PRAXIS I: (must pass all three) Reading (173/320), Writing (173/319) and Math (173/318)/or 
PRAXIS I is waived if the student has a minimum ACT score of 24 or an SAT score of 1110 or 
higher. 
Å EDT 110 Portfolio entry with appropriate reflection score 
 
Entry into clinical experience includes: 
Å UD Overall GPA: 2.5 GPA 
Å UD Professional education GPAð2.5 GPA 
Å UD Teaching concentrations GPAð2.5 GPA 
Å EDT 222 case study with an analysis of development and reflection 
Å EDT 305 philosophy of education with appropriate total score 
Å EDT 338 lesson plan with appropriate scores in each section 
Å Good moral character statement 
 
Exit from Clinical includes: 
Å Good moral character statement 
Å Student teaching evaluations from observations 
 
Licensure Benchmarks - Passing the PRAXIS II is required for licensure in Ohio, but is not a 
program benchmark. General Requirements of the SOEAP Graduate Program. 
 
Advanced Programs 
Entry: 
Å Bachelorôs degree from an accredited institution 
Å GPA of 2.75 on a 4.0 scale for undergraduate coursework 
Exit: 
Å GPA of 3.0 
Å 30 credits (18 in concentration/12 core courses) 
Å Successful completion of internships 
 
Other School Professionals  
Department of Educational Leadership 
The entry and exit requirements for clinical practice are: 
Students are advised to register for EDA 507 Internship I in the fall term or winter term after 
successfully completing a minimum of twelve (12) semester hours including EDA 551 Research 
(the prerequisite).  
 

http://ncate.udayton.edu/Standard%203/3b/3b.4-EDT.Master.Data.Map.xls
http://gradadmission.udayton.edu/
http://www.udayton.edu/education/edl/index.php
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Principal licensure, candidates are advised to register for EDA 607 Internship II in the fall term or 
winter term. Candidates may register for only one of the two internship courses (EDA 507 or EDA 
607) in any given term.  
 
Exit requirements include successful completion of all internship activities. 
 
Counselor Education Program 
Entry: Required core courses in school counseling, GPA greater than 2.5; satisfactory site 
supervisor practicum evaluation; satisfactory completion of practicum class 
 
Exit: GPA greater than 2.5; Career counseling module; Academic counseling module; 
Personal/Social counseling module; satisfactory site supervisor evaluation that assesses knowledge 
skills and dispositions; satisfactory completion of the internship classes; satisfactory completion of 
the 700/Senior Project; Satisfactory disposition scores for ñAll Children Can Learnò and 
ñFairness.ò 
 
 
3b.2. What field experiences are required for each program or categories of programs (e.g., 
secondary) at both the initial teacher preparation and advanced preparation levels, including 
graduate programs for licensed teachers and other school professionals? What clinical practice is 
required for each program or categories of programs in initial teacher preparation programs and 
programs for the preparation of other school professionals? Please complete Table 7 or upload 
your own table at Prompt 3b.9 below. 
 

Table 7 
Field Experiences and Clinical Practice by Program 

 

 
 
Program 

 
 
Field Experiences 

Clinical Practice 
 (Student Teaching or 
Internship) 

Total Number 
of Hours 

Multi -age: UG 
 

Lab Experience 
Evaluation & PRAXIS 
Scripting Evaluations 
and Attendance; 
FL:  160 field hours 
Music Ed: 60 teacher 
ed. field hours 
Art Ed: 160 teacher 
ed. field hours 
HSS:  40 hours 
teacher ed. field hours 
** Lab Number & 
Title 
EDT 110 The 

FL: One fifteen week, full-time 
student teaching placement  
(K-12) 
Music Ed: Two eight week, 
full-time student teaching 
placements in elementary, 
middle and /or high school 
Art Ed:  Two eight week, full-
time student teaching 
placements in elementary, 
middle and /or high school 
HSS: Two eight week, full-
time student teaching 
placements in elementary, 

Field: 
60-210 hours 
 
Clinical :  
15 weeks 
(5 full days x 8 
Hrs = 40 per 
week.) 
Total= 
600 hrs 
 
 
 

http://www.udayton.edu/education/cehs/index.php
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Profession of Teaching 
EDT 207 Child & 
Adolescent in 
Education 
EDT 338 Teaching 
and Learning 
EDT 340 Ed. Diverse 
St. Pop. in Inclusive 
Settings 
VAE 231 Intro to Art 
Education 
VAE 383 Foundation 
of Art Education 
(6 labs x 20 hours= 
120) 
PLUS: 
Methods field = 90 
hours 

middle and /or high school 

Multi -age (PBIL) Lab Experience 
Evaluation & PRAXIS 
Scripting Evaluations 
and Attendance; 
FL: 160 field hours 
Music Ed:  60 teacher 
ed. field hours 
Art Ed: 160 teacher 
ed. field hours 
HSS field 
** Lab Number & 
Title 
EDT 507 The 
Profession of Teaching 
EDT 509 Instruction, 
Management & 
Assessment 
EDT 570 Ed. Diverse 
St. Pop. in Inclusive 
Settings 
VAE 231 Intro to Art 
Education 
VAE 383 Foundation 
of Art Education 
(5 labs x 20 hours= 

FL:  One twelve week, full-
time student teaching 
placement (K-12) 
Music Ed: Two six week, full-
time student teaching 
placements in elementary, 
middle and/or high school 
Art Ed: Two six week, full-
time student teaching 
placements in elementary, 
middle and/or high school 
HSS: Two six week, full-time 
student teaching placements 
in elementary, middle and/or 
high school 

Field: 
60-190 hours 
 
Clinical:  
12 weeks 
(5 full days x 8 
hrs=40 hrs per 
week) 
Total:  480 
hrs. 
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100) 
PLUS: 
Methods field = 90 hrs 

AYA: UG Portfolio, Lab 
Experience Evaluation 
& PRAXIS Scripting 
Evaluations, Case 
Studies, Lesson Plans 
and Attendance;  
** Lab Number & 
Title 
EDT 110 The 
Profession of Teaching 
EDT 207 Child & 
Adolescent in 
Education 
EDT 222 
Development in MC 
& AYA 
EDT 338 Teaching 
and Learning 
EDT 340 Ed. Diverse 
St. Pop. in Inclusive 
Settings 
(5 labs x 20 hours= 
100) 
PLUS: Methods field 
= 90 hours 
 
 

One fifteen week, full-time 
student teaching placement 
(7th-12th grade). 

Field: 
190 hours 
 
Internship: 
15 weeks 
(5 days x 8 
Hrs= 40 hrs) 
Total:  600 
hrs. 

AYA: PBIL Lab Experience 
Evaluation & PRAXIS 
Scripting Evaluations, 
Lesson Plans and 
Attendance;  
** Lab Number & 
Title 
EDT 507 The 
Profession of Teaching 
EDT 509 Instruction, 
Management & 
Assessment 
EDT 570 Ed. Diverse 

One twelve week, full-time 
student teaching placement 
(7th-12th grade). 

Field: 
150 hours 
 
ST  
12 weeks 
12 weeks 
(5 full days x 8 
hrs=40 hrs per 
week) 
Total:  480 
hrs. 
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St. Pop. in Inclusive 
Settings 
 
(3 labs x 20 hours= 60) 
PLUS: 
Methods field = 90 
hours 
 

ECE:  UG Portfolio, Lab 
Experience 
Evaluation, Case 
Study/Parent Notes, 
Family Culture 
Project, Assessment 
Assignments, PRAXIS 
Scripting Evaluation 
and Attendance; 
230 field experience 
hours (with a possible 
addition of 20 hours 
ECE Art Ed. course) 
** Lab Number & 
Title 
EDT 110 The 
Profession of Teaching 
EDT 207 Child & 
Adolescent in 
Education 
EDT 340 Ed. Diverse 
St. Pop. in Inclusive 
Settings 
EDT 343 Intro. To 
Ed. Of Learners w/ 
Mild/Mod Needs 
EDT 441 Content 
Standards Special 
Needs 
VAE 231 Intro to Art 
Education 
VAE 383 Foundation 
of Art Education 
 

One fifteen week, full-time 
student teaching (1st, 2nd or 
3rd grade)  
or with a Preschool Special 
Needs Certification then one 
ten week, full-time student 
teaching (1st, 2nd, or 3rd 
grade) with five weeks, full-
time student teaching in a 
Preschool Special Needs 
classroom. 

Field: 
230 hours 
 
ST: 
15 weeks 

ECE (PBIL) The candidate will One ten week, full-time Field: 
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demonstrate the 
knowledge, skills, 
attitudes and 
dispositions required 
of a beginning K-
Primary teacher. Lab 
Evaluations & 
PRAXIS Scripting 
Evaluation and 
Attendance; 
60 field experience 
hours 
** Lab Number & 
Title 
EDT 507 The 
Profession of Teaching 
EDT 570 Ed. Diverse 
St. Pop. in Inclusive 
Settings 
EDT 600 Reading 
Methods 
 

supervised and evaluated 
teaching in a 1st, 2nd, or 3rd 
grade setting.  
Plus, 
One five week, full-time 
supervised and evaluated 
preschool special needs 
placement. 

60 hours 
 
ST:  
15 weeks 

MCE: UG Portfolio, Lab 
Experience Evaluation 
& PRAXIS Scripting 
Evaluations, Case 
Studies, Lesson Plans 
and Attendance; 
160 field experience 
hours  
** Lab Number & 
Title 
EDT 110 The 
Profession of Teaching 
EDT 222 
Development in MC 
& AYA 
EDT 321 Classroom 
Environment for MC 
EDT 338 Teaching 
and Learning 
EDT 340 Ed. Diverse 
St. Pop. in Inclusive 

One fifteen week, full-time 
student teaching placement 
(4th-9th grade) 

Field: 
160 hours 
 
ST: 
15 weeks 
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Settings 
PLUS: Methods: 90 
hours 

MCE: PBIL 
 
 
 
 

Lab Experience 
Evaluation & PRAXIS 
Scripting Evaluations, 
Lesson Plans and 
Attendance; 
170 field experience 
hours  
** Lab Number & 
Title 
EDT 507 The 
Profession of Teaching 
EDT 509 Instruction, 
Management & 
Assessment 
EDT 570 Ed. Diverse 
St. Pop. in Inclusive 
Settings 
EDT 600 Reading 
Methods 
 

One twelve week, full-time 
student teaching placement 
(4th-9th grade) 

Field: 
170 hours 
 
ST: 
12 weeks 

IS: UG 
 

Portfolio, Lab 
Experience Evaluation 
& PRAXIS Scripting 
Evaluations - IEP, 
Case Studies, Lesson 
Plans and Attendance; 
200 field experience 
hours  
** Lab Number & 
Title 
EDT 110 The 
Profession of Teaching 
EDT 222 
Development in MC 
& AYA 
EDT 321 Classroom 
Environment for MC 
EDT 338 Teaching 
and Learning 
EDT 340 Ed. Diverse 

One fifteen week, full-time 
student teaching placement  
(K -12th ) 

Field: 
200 hours 
 
ST: 
15 weeks 
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St. Pop. in Inclusive 
Settings 
EDT 343 Intro. To 
Ed. Of Learners w/ 
Mild/Mod Needs 
EDT 441 Content 
Standards Special 
Needs 
 

IS (G) 
Additional License 
 

Lab Experience and 
PRAXIS Scripting 
evaluated teaching 
with students 
demonstrating 
mild/moderate 
learning needs. The 
candidate will 
demonstrate the 
knowledge, skills and 
dispositions of an 
intervention specialist. 
Attendance at 
seminars may be 
required. 
40 hours field 
experience  
** Lab Number & 
Title 
EDT 507 The 
Profession of Teaching 
EDT 509 Instruction, 
Management & 
Assessment 
EDT 570 Ed. Diverse 
St. Pop. in Inclusive 
Settings 
EDT 600 Reading 
Methods 
 

Five, Seven or ten weeks 
depending on previous 
teaching experience 

Field: 
40 hours 
 
ST: 
5, 7 or 10 
weeks 

Graduate Reading 
Program 

EDT 605  20 hours 
EDT 606  20 hours 
EDT 607  40 hours 
EDT 650  20 hours  

Currently 40 hours changing 
to 100 hours fall, 2009 

40-100 hours 
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Master of Educational 
Leadership 

 
 

EDA 607 License (150 hrs) 
EDA 507 Masterôs   (150 hrs)                                                                                                                         

150 hours 
150 hours 

School Psychology Practicum (240 hours) Internship (1200 hours) 1440 hours 
School Counseling Practicum (100 hours) Internship (600 hours) 700 hours 
 
 
3b.3. How does the unit systematically ensure that candidates develop proficiencies outlined in 
the unit's conceptual framework, state standards, and professional standards through field and 
clinical experiences in initial and advanced preparation programs? 
 

Clinical and field experiences reflect institutional, state, and professional standards and serve to 
transform the Conceptual Framework (CF) from application of theory to practice. Practical 
experiences assist candidates in demonstrating proficiencies. 
 
SOEAP has a course of study that includes rigorous curriculum combined with robust field 
experiences and benchmarks* (See EFO Chart). 
 
The PRAXIS (Pathwise) 4 domains and 19 criteria are mandated by the state of Ohio as the 
performance assessment for beginning teachers.  The mid-term and final student teaching 
instrument is constructed around state standards as well as SPA standards (See EDT Field Office  
& Clinical Experience Observation Form).  Field experiences occur throughout teacher education 
programs and involve formative and summative* (Clinical Experience Summary Data form and 
Clinical Experience Data) assessments as evaluated by clinical educators and university faculty.  
Summative data is collected from internships--the culminating experience. 
 
Candidates use TaskStream software to enter lesson plans and portfolio entries (Lesson plan rubric 
& data). Data is collected on the candidateôs first lesson plan for teaching and again during the 
internship (See Lesson plan #2 data). The university liaison and clinical educator formally observe 
lessons and give formative feedback.  Field experience requirements increase as candidates progress 
from one experience to the next (observation, tutoring, case study, literacy profile, small group 
facilitation, co-teaching, whole group teaching, and solo teaching). Field data demonstrates that 
our candidates perform at a high level of expertise and maintain that level throughout their 
programs* (Praxis III Summaries). 
 
Advanced Program - Candidates are evaluated on the field experience associated with the key 
assessment for EDT 500, Models of Teaching, (See Benchmark assessment), reflection on teaching, 
using rubric containing elements aligned with the CF and NBPTS (Rubric for EDT 500 
assessment).  All field experiences have been designed and developed to reflect institutional, state, 
and professional standards.  These experiences assist candidates in demonstrating proficiencies 
through a variety of benchmarks.  In the Graduate reading program, field assignments are 
evaluated by the candidate, faculty and mentor and demonstrate candidateôs knowledge, skills, and 
dispositions. (Grad Reading Assignments & Grad Reading Assessment 3 Rubric) 

http://ncate.udayton.edu/Standard%203/3a/EFO%20Chart.xls
http://community.udayton.edu/education/edt/field_office.php
http://ncate.udayton.edu/Standard%203/3b/3b.2.1%20Field%20Experience%20Evaluation%20Form.zip
http://ncate.udayton.edu/Standard%203/3b/3b.2.1%20Field%20Experience%20Evaluation%20Form.zip
http://ncate.udayton.edu/Standard%203/3b/3b.2.1%20Field%20Experience%20Evaluation%20Form.zip
http://ncate.udayton.edu/Standard%203/3b/3a.2.2%20Lesson%20Plan%20Rubric&Data.zip
http://ncate.udayton.edu/Standard%203/3b/3a.2.2%20Lesson%20Plan%20Rubric&Data.zip
http://ncate.udayton.edu/Standard%203/3b/3a.2.2%20Lesson%20Plan%20Rubric&Data.zip
http://ncate.udayton.edu/Standard%203/3b/3b.Praxis%20III%20Summaries.xls
http://ncate.udayton.edu/Standard%203/3b/3b.Benchmark%20assessment.doc
http://ncate.udayton.edu/Standard%203/3b/3b.Rubric%20for%20EDT%20500%20assessment.doc
http://ncate.udayton.edu/Standard%203/3b/3b.Rubric%20for%20EDT%20500%20assessment.doc
http://ncate.udayton.edu/Standard%203/3b/3b.Grad%20Reading%20Assignments%20&%203%20Rubric.zip
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Other School Professionals: Department of Educational Leadership - Ohio previously subscribed 
to ISLLC Standards but now endorses ELCC standards. All EDA programs will conform to ELCC 
and State of Ohio Standards (See Key Assessments in the EDA Internships). 
 
Counselor Education Program - Ohio uses CACREP standards for evaluation of School 
Counseling graduate programs. Field and clinical experiences requirements are based on CACREP 
professional standards and the unitôs conceptual framework. Links between transition point 
measurements, CACREP standards and SOEAP Conceptual Framework domains can be viewed 
in the Student Evaluation Tables (See table on pages 13 ï 17 in the School Counseling 
Handbook). 
 
School Psychology - Required experiences for school psychology interns correspond to the 11 
NASP domains listed in the standards and are listed in the Internship Assignment Guide and 
defined in the Outline of Objectives, Experiences & Competencies for School Psychology 
Internship (Program Handbook pp. 45 - 57). 
 
 
3b.4. How does the unit systematically ensure that candidates use technology as an instructional 
tool during field experiences and clinical practice? 
 

The unit (including school partners) ensures candidatesô use and knowledge of technology through 
providing access to a wide range of hardware in several platforms (Smartboards, projectors) and to 
educational software (Capstone Course Description 09). 
 
All teacher education candidates purchase the TaskStream program in their first teacher education 
course (EDT 110- Intro to Teaching).  This assures the use of TaskStream throughout their 
program.  The first benchmark assignment uses TaskStream as a depository for their electronic 
portfolios. These are graded using a rubric and collected in our data. TaskStream is used as an 
instructional tool by students in collecting data related to their impact on student learning, 
meeting SPA standards, storing lesson plans, reflections, portfolios, PowerPoints, and assessments.  
During the various field experiences, candidates are assessed on the infusion of technology in their 
instruction through the benchmark of the lesson plan I & II.  Each program has candidates to 
demonstrate the use of technology through a variety of assignments.  AYA ï creating a web page, 
ECE ï threaded conversations, MCE ï presentations (Lesson plan rubric, Question #7) 
 
Examples: 
Domain A 4 ï Methods, Activities, and Resources (Exhibit #5 lesson plan rubric Question #7) 
Domain A 5 ï Assessment tools 
Domain C 2 ï Presents content in a variety of ways (students include PowerPoint presentations, 
video links, podcasting, internet sites, web searches, Webquests, etc) 
 

http://www.udayton.edu/education/edl/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.7-Key.Assessments.EDA.Internships.doc
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.St.%203%20Ex.%206%20School%20Counseling%20handbook.pdf
http://ncate.udayton.edu/Standard%203/3b/3b.St.%203%20Ex.%206%20School%20Counseling%20handbook.pdf
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.7-Internship.Assignment.Guide.doc
http://ncate.udayton.edu/Standard%203/3b/3b.7-School.Psychology.Program.Handbook.2008.doc
http://ncate.udayton.edu/Standard%203/3b/3b.4-Capstone.Course.Description.doc
http://ncate.udayton.edu/Standard%203/3b/3b.4-Lesson.Plan.Rubric.doc
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Since technology is assessed over time and students drop their lesson plans in the DRF of 
TaskStream, we are able to document the use of technology in their field experiences and 
internship.  According to the TQP data*(TQP Data Question #8) 71% candidatesô responded to 
using technology in instruction.   
 
Advanced Programs 
Candidates in this program use a variety of technology in presenting, instructing, analyzing, and 
reflecting on assignments.  These techniques are in the form of threaded discussion, websites, 
ODE report cards and data reports, and PowerPoint presentations just to name a few. (Grad 
Reading Assignments) 
 
Other School Professionals 
Department of Educational Leadership - In the Department of Educational Leadership programs 
much of the communication surrounding field experiences and clinical practice incorporates 
technology ranging from email to the use of Web Ct in the presentation of all work.  Both 
Internship I (EDA 507) and Internship II (EDA 607) are managed on-line (EDA Assessment 
Modules).  All assignments are posted in Web Ct along with candidate reflections on the activity. 
 
Counselor Education Program: Candidates provide examples and evaluation of at least three web 
resources that they use in their internship. Evidence is in the Internship Syllabus. 
 
School Psychology Program: Candidates are required to use technology to complete reports, 
conduct consultations, and use statistical programs to analyze data in their courses, practica and 
internship. 
 
 
3b.5. What criteria are used in the selection of school-based clinical faculty? How are the criteria 
implemented? What evidence suggests that school-based clinical faculty members are 
accomplished school professionals? 
 

Initial  
Licensure Criteria 
PRAXIS/Pathwise Training  
3 successful years of teaching 
Credentialed in the content field of teaching 
 Ohio license/certificate  
Recommendation of school principal and coordinator of licensure program 
Regarded as Master Teacher 
 Mentor training 
 Attends professional development sessions 
 
Workshops are conducted for PRAXIS/Pathwise; trainings for paperwork, benchmark 
assignments, evaluation forms, and other responsibilities. 

http://ncate.udayton.edu/Standard%203/3b/3b.4-TQP.Data.doc
http://ncate.udayton.edu/Standard%203/3b/3b.8-Grad.Reading.Assignments.doc
http://ncate.udayton.edu/Standard%203/3b/3b.8-Grad.Reading.Assignments.doc
http://www.udayton.edu/education/edl/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.4-EDA.Assessment.Modules.zip
http://ncate.udayton.edu/Standard%203/3b/3b.4-EDA.Assessment.Modules.zip
http://www.udayton.edu/education/cehs/index.php
http://www.udayton.edu/education/cehs/aos_content/MS_in_School_Psychology.php
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Clinical faculty complete a teacher profile* (Clinical Educator Personnel Form). Of the clinical 
educators, 28% have BA degrees as their highest, and 72% Masterôs degree.  All 2008-09 clinical 
educators were PRAXIS trained.  Per TQP data-- candidates rank their cooperating teachers and 
support personnel as ñexcellentò teachers and worthy role models, TQP questions # 18, 31, 31) 
(TQP data). 
 
Advanced Program:  Candidates are in their own classrooms and select mentors/specialists in 
their school to provide mentoring and assistance in developing skills needed. (See Grad Reading 
Assessment 3).  All mentors hold license the candidate is pursuing. 
 
Other School Professionals 
Department of Educational Leadership - Candidates select a mentor from their school/district to 
provide them with access to suggested activities/experiences and provide authoritative support. 
Supervising faculty member reviews & approves the selection.  All mentors hold the license the 
candidate is pursuing (Mentor letter). 
 
Counselor Education Program 
All school-based clinical faculty are licensed school counselors who provide their license number 
on school site agreement forms. Site agreement form can be found in the Student Handbook. 
 
School Psychology 
School-based clinical faculty are chosen according to criteria set forth by the (1) Ohio Internship 
Manual, (2) NASP Standards, and (3) UD School Psychology Program Handbook. Criteria are 
included in the UD School Psychology Program Handbook (p. 39), the NASP Standards (p. 7), 
and the Ohio Internship Manual. 
 
 
3b.6. What preparation do school-based faculty members receive for their roles as clinical 
supervisors? 
 

Initial  
At the beginning of fall semester a general orientation meeting is held (Partnering Meeting 
Powerpoint); a second orientation dealing with student teaching is held in November.  Other 
meetings are held on-site by the university liaison to walk through roles and responsibilities, 
evaluation procedures, paperwork, and benchmark assignments for the clinical educator.  In the 
winter term, University liaisons do an orientation onsite for student teaching reviewing the 
Student Teaching Handbook and folder*, explaining procedures, timelines, and internship 
expectations for the candidates, clinical educators, and university liaisons (Student Teaching 
Handbook). PRAXIS/Pathwise training (Pathwise A, B, C, D Meeting Synopsis) and other topics 
for pedagogical conversations and professional development (i.e. co-teaching (Middle Childhood 
Meetings:  MC Co-Teaching Presentation), rounds) are offered. (CT folder, Professional 
Development & Orientation Meeting) 

http://ncate.udayton.edu/Standard%203/3b/3b.4-CLINICAL.EDUCATOR.PERSONNEL.FORM.2009-10.doc
http://ncate.udayton.edu/Standard%203/3b/3b.4-TQP.Data.doc
http://ncate.udayton.edu/Standard%203/3b/3b-Grad.Reading.Assessment.3.Rubric.doc
http://ncate.udayton.edu/Standard%203/3b/3b-Grad.Reading.Assessment.3.Rubric.doc
http://www.udayton.edu/education/edl/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.6-Mentor_&_Intern.letter.zip
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.St.%203%20Ex.%206%20School%20Counseling%20handbook.pdf
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3a/3a.Intern_Manual_FINAL0206.doc
http://ncate.udayton.edu/Standard%203/3a/3a.Intern_Manual_FINAL0206.doc
http://www.ncate.org/ProgramStandards/NASP/nasp2001.pdf
http://ncate.udayton.edu/Standard%203/3b/3b.7-School.Psychology.Program.Handbook.2008.doc
http://ncate.udayton.edu/Standard%203/3b/3b.5-School.Psychology.Program.Handbook.2008_P39.pdf
http://www.ncate.org/ProgramStandards/NASP/nasp2001.pdf
http://ncate.udayton.edu/Standard%203/3a/3a.Intern_Manual_FINAL0206.doc
http://ncate.udayton.edu/Standard%203/3b/3b.6-Partnering.Meeting.Powerpoint.Presentation.2008.ppt
http://ncate.udayton.edu/Standard%203/3b/3b.6-Partnering.Meeting.Powerpoint.Presentation.2008.ppt
http://ncate.udayton.edu/Standard%203/3b/3b.6-Student.Teaching.Handbook.pdf
http://ncate.udayton.edu/Standard%203/3b/3b.6-Student.Teaching.Handbook.pdf
http://ncate.udayton.edu/Standard%203/3b/3b.6-Professional.Development.Pathwise.zip
http://ncate.udayton.edu/Standard%203/3b/3b.6-Middle.Childhood.Meetings.zip
http://ncate.udayton.edu/Standard%203/3b/3b.6-Middle.Childhood.Meetings.zip
http://ncate.udayton.edu/Standard%203/3b/3b.6-CT.Meetings.zip
http://ncate.udayton.edu/Standard%203/3b/3b.6-Professional.Development.Pathwise.zip
http://ncate.udayton.edu/Standard%203/3b/3b.6-Professional.Development.Pathwise.zip
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Advanced 
University Faculty are supervisors for the reflection on teaching field experiences. Faculty post lab 
descriptions on the lab link for mentors to know what is expected of them and the requirements 
for the candidate. (See EDT Field Office). 
 
Other School Professionals 
Department of Educational Leadership 
Information is sent to mentors (See Mentor letter & Intern letter) that provide clarification of the 
role they are expected to play, and EDA faculty conduct mentor/candidate training meetings to 
explain the internship process and the role of the mentor. 
 
Counselor Education Program 
Supervision training for site supervisors is conducted at the Capital University campus each fall. 
Supervision training for site supervisors at the Dayton campus will begin to be offered each fall 
beginning fall 2009. 
 
School Psychology 
School psychology field-based supervisors must be licensed school psychologists who have been 
practicing for a minimum of 2 years.  They do not supervise more than 2 interns at a time. 
 
 
3b.7. What evidence demonstrates that clinical faculty members provide regular and continuous 
support for student teachers, licensed teachers completing graduate programs, and other school 
professionals? 
 

Initial  
University liaisons are in the field weekly supporting clinical educators and interns.  Their weekly 
visits include meetings with each group, professional development, and observations.  Records of 
the visits are recorded in their field logs.  Observations are turned in to the EFO for data 
collection along with the clinical educatorôs paperwork and observations.  (Field Form: Candidate 
Progress Concerns Form) are used if needed while addressing issues.  All university liaisons 
provide clinical educators and interns an e-mail address and also share cell phone and home 
phone numbers. 
 
Additionally, clinical faculty and clinical educators conduct seminars (Student Teacher Seminars) 
during the internship which address issues such as classroom management, interviewing 
techniques, formative assessment, AYP, and discuss issues/concerns that interns may have. 
 
Advanced Programs 
University faculty teaching EDT 500, Models of Teaching, are in constant contact providing support 
to candidates through a variety of means (classes, e-mails, assignments, and reflective logs, etc.).  
This in turn provides a quality program for candidates. 

http://community.udayton.edu/education/edt/field_office.php
http://www.udayton.edu/education/edl/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.6-Mentor_&_Intern.letter.zip
http://www.udayton.edu/education/cehs/index.php
http://www.capital.edu/
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.7-Field.Forms.zip
http://ncate.udayton.edu/Standard%203/3b/3b.7-Field.Forms.zip
http://ncate.udayton.edu/Standard%203/3b/3b.7-Student.Teacher.Seminars.zip


 
 
 

 
77 

 
 

 
Other School Professionals 
Department of Educational Leadership 
Interns in the educational leadership programs are in regular contact with EDA faculty supervisors 
by way of WebCT.  In addition, meetings are conducted with mentors and candidates in order to 
insure a quality program. (See Key Assessments in the EDA Internships) 
 
Counselor Education Program 
The faculty provides regular and continuous support. 
 
School Psychology 
The required experiences for school psychology interns correspond to the 11 NASP domains listed 
in the standards, are listed in the Internship Assignment Guide and defined in the Outline of 
Objectives, Experiences & Competencies for School Psychology Internship (School Psych Program 
Handbook, pp. 45 ï 57 & Exhibit #4 NASP Standards). 
 
 
3b.8. What structured activities involving the analysis of data and current research are required 
in programs for other school professionals? 
 

Advanced Program 
All candidates in Advanced Programs for teachers complete an action research project (EDT 667 
key assessment) in a field experience setting that requires collection and data analysis.  In the 
literacy program, candidates submit a case study binder that includes assessment results, lesson 
plans, reflections, works samples, and a detailed case report (Grad Reading Assignments) 
 
Other School Professionals 
Department of Educational Leadership 
Several modules in Internship I (EDA 507) and Internship II (EDA 607) (Key Assessments in the 
EDA Internships) require that candidates consult current research and utilize data in order to 
complete the required assignments.  In Internship I (EDA 507) candidates are required to 
complete an Action Research Project with data analysis. 
 
Counselor Education Program 
Candidates complete an academic counseling module, a career counseling module, and a 
personal/social counseling module. In each module, candidates examine current research, create 
an intervention, collect pre- and post-test data, and analyze the results. Candidates also complete a 
700/Senior project. The 700/Senior project includes a 6-chapter report with literature review, an 
intervention for an identified problem, analysis of pre and posttest data, and reflection of the 
growth experience. Evidence can be found in the Internship syllabus and EDC 700 syllabus. 
 
School Psychology 

http://www.udayton.edu/education/edl/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.7-Key.Assessments.EDA.Internships.doc
http://www.udayton.edu/education/cehs/index.php
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.7-Internship.Assignment.Guide.doc
http://ncate.udayton.edu/Standard%203/3b/3b.7-School.Psychology.Program.Handbook.2008.doc
http://ncate.udayton.edu/Standard%203/3b/3b.7-School.Psychology.Program.Handbook.2008.doc
http://www.ncate.org/ProgramStandards/NASP/nasp2001.pdf
http://ncate.udayton.edu/Standard%203/3b/3b.8-EDT.667.Assessment.doc
http://ncate.udayton.edu/Standard%203/3b/3b.8-EDT.667.Assessment.doc
http://ncate.udayton.edu/Standard%203/3b/3b.8-Grad.Reading.Assignments.doc
http://www.udayton.edu/education/edl/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.7-Key.Assessments.EDA.Internships.doc
http://ncate.udayton.edu/Standard%203/3b/3b.7-Key.Assessments.EDA.Internships.doc
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.EDC%20700%20KSAS.doc
http://www.udayton.edu/education/cehs/index.php
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Several evaluation instruments are listed in the School Psychology Program Handbook. Two of the 
critical instruments are the Outline of Objectives, Experiences & Competencies for School 
Psychology Internship (pp.  45 - 57) and the Case Study Rubric (pp. 30 ï 35). School psychology 
candidates are required to complete various other assignments. (See the Internship Assignment 
Guide). For example, they must conduct several case studies with individual students in their 
schools. The case study is evaluated using the Case Study Rubric, (Program Handbook pp. 30 ï 
35). 
 
 
3b.9. (Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related 
to the design, implementation, and evaluation of field experiences and clinical practice may be 
attached here.  
 
 

http://ncate.udayton.edu/Standard%203/3b/3b.7-School.Psychology.Program.Handbook.2008.doc
http://ncate.udayton.edu/Standard%203/3b/3b.7-Internship.Assignment.Guide.doc
http://ncate.udayton.edu/Standard%203/3b/3b.7-Internship.Assignment.Guide.doc
http://ncate.udayton.edu/Standard%203/3b/3b.7-School.Psychology.Program.Handbook.2008.doc
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3c. Candidatesô Development and Demonstration of Knowledge, Skills, and Professional 
Dispositions to Help All Students Learn 
 
3c.1. On average, how many candidates are eligible for clinical practice each semester or year? 
What percent, on average, complete clinical practice successfully? 
 

Date Number Enrolled Completers 
2008-2009 247 100% 
2007-2008 220 100% 
2006-2007 275 100% 

 

Advanced Programs: Approximately 340 per year are eligible for the field experiences. Candidates 
in the advanced program participate in two field experiences required for the programs. 
 
Other School Professionals 
Department of Educational Leadership 
Average enrollment per semester from Winter 2006 to Winter 2009 was approximately 69 
students in Internship I (EDA 507) and 37 in Internship II (EDA 607).  Please note that effective 
fall 2009, candidates must complete each internship course within one calendar year from the date 
in which they enrolled in the course.  The previous requirement was completion within two 
calendar years.  So completion does not occur during the same semester of enrollment.  
Completion numbers for 507, given the previous information, from fall 2006 to Winter 2009 
ranged between 66 and 14. The completion numbers range for 607 during the same period were 
between 26 and 4. 
 
School Psychology 
Approximately 12 ï 15 school psychologist candidates are eligible for internship annually.  Most 
years there is 100% completion. 
 
Counselor Education 
Approximately 90 to 100 candidates are eligible each year at the Capital University campus.  
Approximately 25 to 30 candidates are eligible each year at the University of Dayton campus. 
Approximately 99% of candidates complete clinical practice successfully. It is very rare to have a 
candidate not be able to complete clinical practice successfully. If a candidate is not able to 
complete the clinical practice, then he/she is removed from the school counseling program. 
 
 
3c.2. What are the roles of candidates, university supervisors, and school-based faculty in 
assessing candidate performance and reviewing the results during clinical practice? 
 

The roles and responsibilities of the candidate, university supervisors, and clinical educator are 
similar but distinct in the process of assessing and reviewing the candidateôs performance during 
clinical practice. 
 

http://www.udayton.edu/education/edl/index.php
http://www.udayton.edu/education/cehs/aos_content/MS_in_School_Psychology.php
http://www.udayton.edu/education/cehs/index.php
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Candidate ï Each candidate is expected to assess their strengths and weaknesses on each lesson.  
During observed lessons, the candidate assesses and reflects upon the lesson during their post-
conference.  The candidate collaborates with the liaison and the clinical educator during the 
midterm and final assessments.  They also review all assessments during the internship experience.  
Candidates observe peers teaching in their buildings and discuss the successes of the lessons and 
areas of improvement. 
 
University Supervisors ï During the internship, the liaisons conduct a minimum of three lesson 
reviews (one during the fall and two during the winter term)  related to performance based on 
institution (conceptual framework), unit (performance outcomes), state (Exhibit #10 PRAXIS III) 
and professional standards (SPA).  They meet with the candidate and clinical educator and discuss 
progress and/or areas of improvement after each observation.  They also collaborate with the 
clinical educator and candidate for the mid-term and final assessments. 
 
Clinical Educator ï During the internship, the clinical educator conducts two formal assessments 
during the fall and two formal assessments during the winter term.  They also do three informal 
assessments during the winter term as well.  They collaborate with the university liaison on the 
midterm and final assessments.  In addition, they write a letter of recommendation that is 
reflective of the candidateôs performance.  The clinical educator reviews the lesson assessment with 
the candidate following each observation.  In addition, they review the midterm and final 
assessment in collaboration with the university liaison and candidate at the end of the clinical 
practice experience. 
 
Advanced 
University faculty teaching EDT 500 and EDT 667, the two courses in which the common field 
experiences occur, provide feedback and evaluate the experience. 
 
Other School Professionals 
Department of Educational Leadership 
In the Department of Educational Leadership, mentors, candidates, and EDA faculty will begin 
completing the newly developed Field-Based Internship Assessment (Key EDA Internship 
Assessments) process during spring of 2009. Three views on candidate performance will come 
from self assessment by the candidate and also assessments by the on-site mentor and the UD 
instructor or field supervisor.  EDA supervisors regularly interact with candidates through 
electronic communication through the WebCT program and review candidate progress in 
achieving the standards. 
 
Counselor Education Program 
A. Candidates evaluate themselves each week and bring examples of their best work and problems 
they experienced to internship class each week. Internship class involves open discussion, 
processing, and feedback for each candidate concerning their strengths and weakness. Peers and 
the university supervisor provide feedback. 

http://ncate.udayton.edu/Standard%203/3b/3b.Praxis%20III%20Summaries.xls
http://www.udayton.edu/education/edl/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.7-Key.Assessments.EDA.Internships.doc
http://ncate.udayton.edu/Standard%203/3b/3b.7-Key.Assessments.EDA.Internships.doc
http://www.udayton.edu/education/cehs
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B. University supervisors evaluate student performance in class, grade assignments, and provide 
feedback to Candidatesô presentation of weekly strengths and weaknesses. 
C. Site supervisors assess candidate performance at the midterm and final for each semester. They 
discuss the evaluation with the candidate and identify areas of strength and areas for 
improvement. 
 
School Psychology 
The details for interns are provided in the handbook. 
 
 
3c.3. How is time for reflection and feedback from peers and clinical faculty incorporated into 
field experiences and clinical practice? 
 

Reflection is a conceptual framework and unit outcome.   It is integrated into every class, field 
experience, and clinical practice (Lesson Plan Rubric Question # 9).  Candidates are introduced to 
reflection in their first teacher education course and continue with reflection throughout their 
internship.  Reflections occur in various forms. 
 
Candidates have multiple opportunities to engage in peer feedback: presentations, discussions, 
lesson plans, teaching, professional statements, and written work.  Candidates work one-on-one, 
small group, large group to give feedback on written work, teaching, and presentations. This allows 
the candidate to get feedback from faculty and from peers. 
 
During the internship, candidates share experiences and reflect on practice during method classes, 
seminars, on-site and on-campus meetings, and one-on-one feedback sessions with the clinical 
educator and/or university liaison, and during the mid-term and final assessment conferences. The 
data from the TQP Survey show that approximately 90% of the candidates believed that they were 
given opportunity to evaluate and reflect upon practice to improve instruction. (TQP data 
Question #23) 
 
Advanced Programs 
In EDT 667, peers provide feedback in the development of the action research project.  Reflection 
is viewed as a key element in the growth and development of professionals. 
 
Other School Professionals 
Department of Educational Leadership 
EDA faculty conducted the pilot meeting of mentors and candidates on January 29, 2009 (Key 
Assessments in the EDA Internships & Intern Assessment).  This seminar provided time for 
reporting experiences and providing peer feedback.  Class-based field experiences include 
significant reflection, discussion and analysis of field experiences in class among peers and faculty. 
 
Counselor Education Program 

http://www.udayton.edu/education/cehs/aos_content/MS_in_School_Psychology.php
http://ncate.udayton.edu/Standard%203/3b/3b.4-Lesson.Plan.Rubric.doc
http://ncate.udayton.edu/Standard%203/3b/3b.4-TQP.Data.doc
http://www.udayton.edu/education/edl/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.7-Key.Assessments.EDA.Internships.doc
http://ncate.udayton.edu/Standard%203/3b/3b.7-Key.Assessments.EDA.Internships.doc
http://ncate.udayton.edu/Standard%203/3a/3a.Intern%20assessment.doc
http://www.udayton.edu/education/cehs/index.php
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The majority of the UD internship class is spent with candidates reflecting on their work and 
gaining feedback from their peers and faculty. 
 
 
3c.4. What data from multiple assessments provide evidence that candidates demonstrate the 
knowledge, skills, and professional dispositions for helping all students learn in field experiences 
and clinical practice? 
 

Multiple assessments provide evidence of candidatesô knowledge, skills, and professional 
dispositions. Benchmark assignments: Freshmen prepare a portfolio related to their field 
experience that relates to unit outcomes.  Clinical educators assess the candidateôs performance 
using the Lab Experience Evaluation.  Sophomores are assessed using the lab experience form and 
case study* (Case Study rubric). Juniors are assessed using the lab experience evaluation (),* lesson 
plan rubric*, and Praxis scripting evaluation*.  The final year candidates are assessed using the 
PRAXIS III scripting evaluation and lesson plan rubric*.  Ohio requires the taking and passing of 
PRAXIS II exams.  UD candidates have successfully passed PRAXIS III. (PRAXIS III Summaries).  
 
Advanced Programs 
In EDT 667 (EDT 667 Syllabus), peers provide feedback in the development of action research.  
Multiple assessments are used in field experiences and class.  Literacy field experiences candidates 
assess, evaluate, plan and struggling readers. (Grad Reading assessment rubric &  EDT 500 rubric) 
 
Other School Professionals: Department of Educational Leadership In Internship I (EDA 507) 
and Internship II (EDA 607) candidates complete multiple tasks. Candidates pursue projects 
involving professional development, examination of test data, review of district mission and goals. 
(See Key Assessments & Intern Assessment). 
 
Counselor Education Program 
There are multiple assessments at the final transition point of Program Completion to provide 
evidence that candidates demonstrate necessary knowledge, skills, and dispositions. The student 
evaluation table provides evidence. 
 
School Psychology - School psychology candidates complete all coursework and pass a 
comprehensive examination prior to the internship. They are required to complete all assignments 
in the Internship Assignment Guide and have their portfolio approved by the graduate committee 
(Handbook pp. 74 - 78). The Outline of Objectives and Aggregated Data show competencies and 
completion rates for the candidates of various items organized by the 11 NASP domains. 
Completion data are in the Aggregated Data for School Psychology Candidate Transition Points 
and Completion.  Data for the completion of case studies during field-based practica are listed in 
the Case Study Evaluations for Field Based Practicum. 
 
 

http://community.udayton.edu/education/edt/field_office.php
http://ncate.udayton.edu/Standard%203/3c/3c-Case%20Study%20Rubric.doc
http://community.udayton.edu/education/edt/field_office.php
http://ncate.udayton.edu/Standard%203/3b/3b.Praxis%20III%20Summaries.xls
http://ncate.udayton.edu/Standard%203/3c/3c-EDT%20667%20Syllabus.doc
http://ncate.udayton.edu/Standard%203/3c/3c-EDT%20500%20Data.xls
http://ncate.udayton.edu/Standard%203/3c/3c.5-Key.Assessments.EDA.Internships.doc
http://ncate.udayton.edu/Standard%203/3a/3a.Intern%20assessment.doc
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3c/3c.4-Student.Evaluation.Table.doc
http://ncate.udayton.edu/Standard%203/3c/3c.4-Student.Evaluation.Table.doc
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.7-School.Psychology.Program.Handbook.2008.doc
http://ncate.udayton.edu/Standard%203/3c/3c-School%20Psych%20Case%20Study.doc
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3c.5. What process is used to ensure that candidates collect and analyze data on student 
learning, reflect on those data, and improve student learning during clinical practice? 
 

Candidates in the initial licensure program complete a series of four modules which involves the 
use and analysis of Value-Added data.  Candidates analyze real data from a school 
district/building.  The names have been changed for confidentiality purposes.  Module #1 looks at 
the demographics of the district with descriptions of characteristics that would impact the schools.  
Module #2 examines the data points based on the Ohio School Report Card for Point-in-Time 
data with candidates describing the data points.  Module #3 compares value-added results. Module 
#4 candidates identify 3 school strengths using data and three school needs (See Annual Yearly 
Progress).  There are several other means of collecting and analyzing data on student learning 
which are completed at the program level.  Some examples are AYA ï Action Research Project and 
MC ï using AYP data from partner school. 
 
Advanced Programs: All candidates in Advanced Programs for teachers complete an action 
research project (See EDT 607) in a field experience setting which requires collecting and analyzing 
data. 
 
Other School Professionals 
Department of Educational Leadership 
In the Educational Leadership program, key assessments are included in EDA 509 Supervision & 
Staff Development, EDA 555 Community Relations, and the internships EDA 507 and 607.  
These projects focus on using data to improve student learning. Also EDA 507 requires 
completion of an action research project that focuses on improvements to student learning (Key 
Assessments in the EDA Internships). 
 
Counselor Education Program 
Graduate candidates must successfully complete an academic counseling module, career 
counseling module, and personal/social counseling module.  Each module includes problem 
identification, implementation of an intervention to address the problem, collection and analysis 
of pre and post-test data.  Each module is presented to the internship class.  Descriptions of this 
can be found in the Internship Syllabus. 
 
School Psychology 
Data collection and analysis is a strength of the school psychology program. Students are required 
to gather baseline and intervention data for individual and class wide case studies. Typical analyses 
include Goal Attainment Scaling, Effect Size calculation, and visual analysis of graphed data to 
indicate the impact of the interventions that are implemented with the students they serve. See the 
Case Study Rubric and related data. 
 
 

http://ncate.udayton.edu/Standard%203/3c/3c.5-Annual.Yearly.Progress.rubric.pdf
http://ncate.udayton.edu/Standard%203/3c/3c.5-Annual.Yearly.Progress.rubric.pdf
http://ncate.udayton.edu/Standard%203/3c/3c-Grad%20Reading%20Assessment%203%20Rubric.doc
http://www.udayton.edu/education/edl/index.php
http://ncate.udayton.edu/Standard%203/3c/3c.5-Key.Assessments.EDA.Internships.doc
http://ncate.udayton.edu/Standard%203/3c/3c.5-Key.Assessments.EDA.Internships.doc
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3c/3c-EDC%20599-CounselorEdInternship.doc
http://www.udayton.edu/education/cehs/aos_content/MS_in_School_Psychology.php
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3c.6. How does the unit ensure that all candidates have field experiences or clinical practice that 
includes students with exceptionalities and students from diverse ethnic/racial, linguistic, 
gender, and socioeconomic groups? 
 

At the beginning of each course with a field experience, the EFO representative has each candidate 
complete field placement forms.  Candidates are placed in a minimum of three different settings 
over their four years (Field Experience Summary Charts).  School profiles show (School Partner 
Demographics) candidates have opportunities to work with children who have a wide variety of 
special gifts and challenges, diverse settings, and socioeconomic groups.  To insure that candidates 
have experiences working with diverse student populations and settings, particular classes have 
designed benchmark assignments to accomplish this (EFO Chart).  Our candidatesô first education 
class consists of observations in Daytonôs neighborhood schools.  Sophomores have a benchmark 
of a case study.  Each program group works in various schools to accomplish this project. ECE 
candidates work with head start, MRDD, and other day care providers as well as in their partner 
schools to develop case studies.  The MCE and ISS work collaboratively on a project with the 
exceptionality course developing lesson plans and teaching.  We are strategically placing our 
candidates in schools with assignments that are aligned to teach students with exceptionalities, 
diverse ethnical/racial, linguistically, gender and socioeconomic groups. 
 
Advanced Program 
All candidates enrolled in advanced programs in the Department of Teacher Education complete a 
field experience associated with EDT 500, Models of Teaching.  Candidates complete a reflection on 
a lesson, and is assessed using a rubric aligned with national Board of Professional Standards. (See 
Rubric for EDT 500 assessment).  Other field experiences associated with specific concentrations 
occur in diverse settings.  
 
Other School Professionals 
Department of Educational Leadership (EDA) candidates serve a different clientele than our 
undergraduate programs.  Candidates in our program often have the advantage of being already 
professionally established.  Experiences in this role provide candidates with insight into the culture 
and mechanics of P-12 schools.  Activities included in Internship I (EDA 507) and Internship II 
(EDA 607) focus on cultural diversity and the need to include all students.  EDA 556 Leadership 
in Diverse Communities also focuses on this topic. 
 
Counselor Education Program 
In internship, we have encouraged it verbally and communicated that there is an expectation to 
work with students with exceptionalities and diverse students. In analyzing our 2008 data, the 
faculty determined that we do not have a process in place that ensures candidates have experience 
with diverse students.  To remedy this problem, we are adding an item on our Site supervisor 
evaluation forms that will assess internship work with students with exceptionalities and diverse 
populations. We are also including a description of the internship requirement for experiences 
with diverse students in the Fall 2009 Internship Syllabus.  
 

http://ncate.udayton.edu/Standard%203/3a/3a.1.3%20Field%20Experience%20Summary%20Charts%20(07-08).doc
http://ncate.udayton.edu/Standard%203/3c/3a.1.2%20School%20Partner%20Demographics.xls
http://ncate.udayton.edu/Standard%203/3c/3a.1.2%20School%20Partner%20Demographics.xls
http://ncate.udayton.edu/Standard%203/3a/EFO%20Chart.xls
http://www.udayton.edu/education/te/index.php
http://ncate.udayton.edu/Standard%203/3c/3c-Rubric%20for%20EDT%20500%20assessment.doc
http://www.udayton.edu/education/edl/index.php
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3c/St.%203%20Ex.%208%20School%20Counseling%20Assessments%20and%20Rubrics%20for%20Clinical%20Practice.doc
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3c.7. (Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related 
to the development and demonstration of knowledge, skills, and professional dispositions for 
helping all students learn may be attached here.  
 
 
































































































