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OVERVIEW
A. Institution

A.1.What is the institution's Fstorical context?

The University of Dayton (UD) is a private institution founded by the Society of Mary (the
Marianists), a Roman Catholic teaching g
School for Boys, in 1882 the institution was incoaierd and empowered to confer collegiate
degrees by the State of Ohio. In 1920, the school incorporated as the University of Dayto

rder .

n. In

1935, the University turned its preparatory school functions over to a local Catholic high school.

In 1937, UD becameoeducational. The University consists of a College of Arts & Science|
School of Education and Allied Professions, a School of Business Administration, a Schog
Engineering, and a School of Law. The University places primary emphasis omiis acade
programs yet responds to community needs through efforts such as the Dayton Early Col
Academy, a University operated school district sponsored charter school, as well as throu
programs and activities. Also, the Raymond L. Fitz, S.M. Gantexadership in Community,

renamed in honor of our former president, provides leadership in the community in ways V
strengthen and enhance urban neighborhoods.

The University of Dayton is a research intensive doctoral degree granting unistediiy,the

top 100 research universities in the United States. Sponsored rese@dbegian in 1949 with
a few faculty members and student assistants doidignganesearch. In 1956, the University (
Dayton Research Institute (UDRI) was formednuahresearch volume at UDRI has increase
from $3,821 in 1949 to nearly $86 million in fiscal year 2008.

The University grants Bachelor of Science and Bachelor of Arts degrees, Master of Scien
Master of Arts degrees, Educational Specialist degg®ed| as the Doctor of Philosopimgl
Doctor of Physical Theraphe Juris Doctor and two joint degrees, Juris Ddtaster of
Business Administration and Juris Dod#tarster of Science in Education (Educational

S, a
Dl of

ege
gh other
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Df
d

ce and

Administration).

A.2. What is the in§itution's mission?

The University of Daytonds mission st®#ms
undergraduate (most of who live on campus) and 2,870 graduate students (1,770 of who
SOEAP).

The Uni ver si ty arsculates thesfundamtalpur@ose efrthe mdtitution:

The University of Dayton is a comprehensive Catholic university, a diverse community cg
Marianist tradition, to educating the whole person and to linking learning anti sehaéassigp
and servicéigion of Excellence: 2005

from
are in the

mmitted, in t
Wit



http://ncate.udayton.edu/Overview/Vision.of.Excellence.pdf
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The University of Dayton is committed to the education of the whole person within a vibrant
learning community, to strongggrams in both liberal arts and sciences and the professional

disciplines, and to collaboration across disciplinary and organizational boundaries. It is also
responsive to the needs of the wider community. The Marianist vision of education emphgsizes

the creation of a strong educational community. Members of the University community str
be a community of learners and scholars that supports the full human development of its
members.

The mission of the School of Education and Allied Professions
Themission of the SOEAP is building learning communities through critical reflection.

The SOEAP vision is to prepare distinctive graduates who will effectively and efficiently uf
highest quality of learning, leadership and scholarship to buitdyd&@rning communities and
develop collaborative, caring partnerships.

ive to

ilize the

A.3. What are the institution's characteristics [e.g., control (e.g., public or private) and type of

institution such as private, land grant, or HBI; location (e.g., urban, ruralsaburban area)]?

The University of Dayton is a private, coeducational institution that is a modern comprehe
uni versity among the nationbés | argest Ca2

nsive
t hol

Dayton is a tofier national doctordkel university with a research arm that has attracted more

than $1 billion in sponsored research in the last 50 years. It is home to an internationally
renowned institute and library devoted to the study of Mary, the mother of Jesus. Aware 0

f the

richness bcultural diversity, representatives of many faiths are numbered among the University

faculty and candidates. For the same reason, the University has consciously drawn its ca

and faculty not only from the immediate community andwmstern regm but also from across

the country and internationally. The faculty, both lay members and religious, are compete
well qualified to provide candidates with excellent instruction and prudent counseling.

ndidates

nt and

As a Catholic university located in an urbettirsg, the University of Dayton has a Catholic vision
of the intellectual life based ultimately upon the acceptance of the revelation of God in Jesus

Christ received through the believing community, the church. The University is also a com
that looks beyond itself by rendering public service, a community of servant leaders from t
President to the candidates, able to connect scholarship and learning with leadership and

A.4. (Optional Upload for Online IR) Tables, figures, and a list okknto key exhibits related
to the institutional context may be attached here.

munity
he
service.
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B. The unit

B.1. What is the professional education unit at your institution and what is its relationship to
other units at the institution that are involved in the prepémm of professional educators?

The SOEAP includes four departmemisacher EducatiofEDT),Counselor Education &
Human Servies(EDC),Educational Leadersh{gDA), andHealth & Sport SciencHSS). EDT
offers both B.S. and M.S. in Education. HSSeflee B.S. programs in Physical Education for
prospective teachers, as well as programs in Exercise Science and Régessehta P#hysical
TherapyDoctor of Physical Theragyxercise Physiology, Sport Management, Nutrition and
Dietetics.

EDC andEDA offer only graduate programs.
EDC has two school related programs: School Counseling, and School Psychology (Edugational
Specialist available).

EDA offers a M.S. in Education ltducational Leadershigndcoursework for principal,
curriculum, instuction and professional development; and superintendent licensure. EDA (in
collaboration with Wright State University) offers the Specialist Dedtdeacdational Leadership
The M.S. and licensure programs are offered at Capital, Southern State,da#ai®@d&imbus
North, and the mainampus. The M.S. and principalense programs are also offeretinen

ThePh.D. program in Educationaéadershifhas two concentrations: Educational Leadership K
12 and Educational Leadership Higher Education.

Faculty in thédepartment of Teacher Educatioollaborate with faculty in the College of Arts
and Science to refine programs of study in teaclimgentrations. Representatives of the College
also participated in the process of reviewing and revising the Conceptual Framework.

B.2. How many professional education faculty members support the professional education
unit? Please complete Table lupioad your own table at Prompt B.7 below.

Table 1
Professional Education Faculty
Fulldime in the | Parttime at the Graduate Teaching Total # of

Professional Institution, but | Institution & the | Assistants Teaching o Professional

Education Fulltime in Parttime in the Unit (e.g., Supervising Clinical Education

Faculty the Unit Unit adjunct facuty) Practice Faculty

Number of 47 26 100 0 173
faculty



http://www.udayton.edu/education/te/index.php
http://www.udayton.edu/education/cehs/index.php
http://www.udayton.edu/education/cehs/index.php
http://www.udayton.edu/education/edl/index.php
http://www.udayton.edu/education/hss/index.php
http://www.udayton.edu/education/areas_of_study/aos_content/doctor_of_educational_leadership.php
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B.3. What programs are offered at your institution to prepare candidates for their first license
to teach? Please complete Table 2 or upload your own table at Prompt B.7 below.

Table 2
Initial Teacher Preparation Programs and Their Review Status

Agency or Program
Association Report Status of
Reviewing | Submitted State National
Award Number of | Programs (e.g. for Approval Recognition
Level Candidates| State, NAEYC,| National | Status (e.g., of
(e.0., Enrolled or Bd. of Review | approved or| Programs by
Program Bachelor's | 20082000 Regents) (Yes/No) | provisional) NCATE
or Master's)
Adolescene to Young Bachel (52 NCTE Yes Approved Recognized
Adult: Integrated
Language Arts
Adolescence to Young | PosBacc* 21 NCTE Yes Approved Recognized
Adult: Integrated
Language Arts
Adolescenceto Young | Bac hel (30 NCTM Yes Approved Recognized
Adult: Integrated
Mathematics
Adolescence to Young | PosBacc* 9 NCTM Yes Approved Recognized
Adult: Integrated
Mathematics
Adolescenceto Young | Bachel {51 NCSS Yes Approved Recognized
Adult: Integrated Social
Studies
Adolescence to Young | PostBacc* 26 NCSS Yes Approved Recognized
Adult: Integrated Social
Studies
AdolescencetoYoung [ Bachel (14 NSTA Yes Approved Recognized
Adult: Science
Education
Adolescence to Young | PosBacc* 9 NSTA Yes Approved Recognized
Adult: Science
Education
Transdislinary Early | Mast er (39 NAEYC/CEC Yes Approved Recognized
Childhood Education (P blended
3)
Early Childhood Bachel (200 NAEYC Yes Approved Recognized
Education (P3)
Middle Childhood Bachel (154 NMSA Yes Approved Recognized
Education (49)
Middle Childhood PosBacc* 42 NMSA Yes Approved Recognized
Education (49)
Intervention Specialist | Bac hel (103 CEC Yes Approved Recognized
Mild/Moderate (K-12) with
Condition
New
submission on
9.11.09
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Intervention Specialist | PosBBacc* 21 CEC Yes Approved Recognized
Mild/Moderate (K-12) with
Condition
New
submission on
9.11.09
Multi Age (P12) Bachel (20 NASPE Yes Approved Recognized
Physical Education with
Condition
New
submission on
9.13.09
Multi Age (P12) Bachel (21 ACTFL Yes Approved Recognized
Spanish/German/French with
Condition
New
submission on
9.13.09
Multi Age (P12) PosBacc* 7 ACTFL Yes Approved Recognized
Spanish/German/French with
Condition
New
submission on
9.14.09
Multi Age (P12) Visual |Bachel (3 NASAD Yes Approved Accredited
Arts
Multi Age (P12) Visual | PosBacc* 7 Ohio No Approved NA
Arts Department of
Education
(ODE)
Multi Age (P12) Music | Bac hel (32 NASM Yes Approved Accredited

B.4. What programs are offered at your institution to prepare advanced teacher eaesliand

other school professionals? Please complete Table 3 or upload your own table at Prompt B.7

below.
Table 3
Advanced Preparation Programs and Their Review Status
Agency or Program
Association Report Status of
Reviewing Submitted State National
Award Level | Number of Programs (e.g., for Approval Recognition
(e.0., Candidates| State, NAEYC, National Status (e.g., of
Bachelor's | Enrolled or or Bd. of Review approved or | Programsby
Program or Master's) | Admitted Regents) (Yes/No) | provisional) NCATE
Technology Mast er 3 END ISTE Yes Approved Recognized
Enhanced 22 MSE
Learning
Master of Mast er 15 NASM Yes Approved Accredited
Science in

Education with
Music Education
concentration
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Educational Mast er 740 ODE No Approved NA
Leadership
Educational Mast er { 421 ELCC Yes Approved Recognized
Leadership: with Condition
Principal New
submission on
9.12.09
Educational Mast er § 47 ELCC Yes Approved Revised report
Leadership: Doctorate submitted on
Superintendent 9.12.09
Educatonal Mast er { 37 ELCC Yes Approved Revised report
Leadership: submitted on
Curriculum, 9.12.09

Instruction, and
Professional
Development

Educational Educational 27 ODE No Approved NA
Leadership Specialist

Master of Mast er 102 ODE No Approved NA
Science in
Education
w/concentrdions
in: Art
Education,
Interdisciplinary
Educational
Studies, Literacy,
Teacher as
Leader

School Master 13 NASP Yes Approved Recognized
Psychology Educational
Specialist

School Mast er 94 CACREP Yes Approved In Process
Counselor

Adolescence to Master 53 ODE No Approved NA
Young Adult
Education

Intervention Mast er 75 ODE No Approved NA
Specialist
Mild/Moderate

Middle Mast er 26 ODE No Approved NA
Childhood
Education
Multi Age Mast er 44 ODE No Approved NA
Education

B.5. Which of the above initial teacher preparation and advanced preparation programs are
offered offcampus or via distance learning technologies? What alternate route programs are
offered?

While none of the SOEAP initial teacher prep@raand advanced preparation programs are
offered oftampussome courses are offered at alternate §iather, everything connected to the
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programs originasat the main campus. This includes financing, faculty, licensing, verifying

readiness forrgduation, etc. The following programs are offered via distance learning

technol ogi es: Technol ogy Enhanced Learni

Leadershr i nci pal ; Masterds with a concentr
Literacy Specialist Endorsement License.

at i

B.6. (Continuing Visit Only) What substantive changes have taken place in the unit since the
last visit (e.g., added/dropped programs/degrees; significant increase/decrease in enroliment;

major reorganization of thanit, etc.)?

The following substantive changes have taken place in our unit since the last NCATE visit
October, 2002:

n

There have been leadership and administration changes within the SOEAP. The Department

Chairs in theDepartment of Counselor Educatiddepartment of Teacher Educatiand the

on

previously was led by a dean, one assistant dean and two associate deans. The assistant dean

Department of Hdéh and Sports Scienes well as the NCATE coordinator are new. The un:iJ\

assumed new duties in another unit while the two associate deans have absorbed dididut

former assistant dean

The SOEAP became a member of the Teachers for a New Era Learning Network in 2005
only two Ohio institutions that is a member of the Network, sponsored by the Carnegie
Corporation of New York.

Several additionalboor t s of candi dat es \Educationat Leadgrahip S
have begun as a result of a need to grow local potential future leaders in selected
districts/geographic areas thav@axperienced personnel changes.

The Dayton Early College Academy (DEJdéntified as one of therBostinnovative high
schools in the U.S. is located on the UD campustagrated wittSOEAP programmgand is a
vehicle for recruiting minority candidates.

The Department of Teacher Educatibas a collaborative partnership with Miami Valley Chilg
Development Center. Teachers in Head Stas ghontraditional with high representation fron
minority groups) are being recruited to complete their four year degrees.

The new College Park Center (CPC) and renovated former bookstore in the basement of
Chaminade Hall (the location of many SOEAftes$ and classrooms) have expanded the
potential for student classroom spaces available. All twenty plus SOEAP classrooms have
technologically upgraded with current audiovisual, permanently mounted video projectors
web access.

5 U i

— S

> been
and
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http://www.udayton.edu/education/cehs/index.php
http://www.udayton.edu/education/te/index.php
http://www.udayton.edu/education/hss/index.php
http://www.udayton.edu/education/edl/index.php
http://daytonearlycollege.org/
http://www.udayton.edu/education/te/index.php
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The unit assessniesystem and assessment tools have been further refined and data are u
another source to examine the four unit outcomes, review and comment on candidate
performance data and to make program improvements. Additional unit level activities incl

ensumg that data flow from the program level to the unit level through the various feedbac¢

loops.

sed as

ide
k

The SOEAP established a Committee for Diversity and Social Justice that has met regularly during

the past several years.

The Urban Teacher Academy (UTAy) partnership with Dayton Public Schools (DB®&yvides d
two year classroom teaching experience with a DPS mentor teacher, for undergrads in an
setting. The Dayton Deanery has requdbetdJTA expand to include Dayton Catholic schot
An additional partnership, the Neighborhood School Center has developed between the R

urban
Dls.
itz

Center, SOEAP and DPS. The Kroc Center is another planned partnership with the Salvation

Army in East Dayton.

The SOEAP operates several distance learning program offerings that are, like all of our p
rigorous and relevant to our individual

rograms,
adul t

B.7. (Optional Upload for Online IR) Tables, figures, and a list of links to k&kibits related
to the unit context may be attached here.

2002 Board of Examiners Report

2002 Institutional Report

2003 Rejoinder

SOEAP Strategic Plan



http://www.udayton.edu/education/utc/index.php
http://ncate.udayton.edu/Overview/B7.BOE%20Report.doc
http://ncate.udayton.edu/Overview/B7.IR.doc
http://ncate.udayton.edu/Overview/B7.UD%20Rejoinder%202_04_03.doc
http://ncate.udayton.edu/Overview/B7.O-SOEAP_Strategic_Plan-2008-2010.doc
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CONCEPTUAL FRAMEWORK

This section provides an oweew of the unit's conceptual framework(s). The overview should

include a brief description of the framework(s) and its development.

C.1.How does the unit's conceptual framework address the following structural elements?

The Conceptual Frameworfor The School of Education and Allied Professions (SOEBAP)
fBuilding LearningCommunities Through Critical Reflection

Vision and Mission:
The mission of the SOEAPs fAbuil ding | earning communi

The vision of th6sOEARPis to prepare distinctive graduates who will effectively and efficiently

utilize the highest quality of learning, leadership and scholarship to build strong learning
communities and develop collaborative, caring partnerships.

Philosophy, Purposes, Goals, aimgtitutional Standards

ties

The Universityods MarcanaptualsramewosrThat rentage emphiisicesm s

community building and service to others in its five characteristics:

A educate for formation in faith;

A provide an dicaionegr al , quality e

A educate in family spirit:;

A educate for service, justice, and peacg
A and educate for adaptation and change.
ABuil ding Learning Communities through (C

framework, reflects the dynamic change andtreithin theSOEAPand merges critical

riti

reflection with fostering a learning community that focuses on educational theory and pragtice.

Facing ongoing external demands for reform by local, regional and national initiatives and

internal

organizational refms, theSOEAPdefines best practice through merging past practices and |future

needs to create a learning community that is more responsive to current demands.

The conceptual framework grounds all programs withiB@®AP Common to all departments
are ertain outcomes that are expected of candidates graduating fre@EAé&whichare
organized into four conceptual categories:

A embracing diversity for the promoti on
A facilitating the devel opment of schol g
A b u icomimiunity

A and engaging in critical reflection.

c

Each category has subcategories that relate to specific knowledge and performance areas essential

for effective professional practice. Aware of the unique nature gfregciim aredaculty create
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School 6s mi S

paraleltheme®each grounded on the
that occurs wit

professional preparation

The University of DaytolUD) curriculum especially for undergraduate progranssere both
specialization and integration. The collaborative curriculum of UD is most pronounced in
undergraduate programs because of the ways in which education and arts and sciences f

collaborateStudents assimilate the ideas learned througdrierpe in ways that enable them to

critically reflect; they then must interpret, analyze, and generalize their understandings in
better shape their own future professional pradfibeprograms heavily emphasize connectin
the concrete and absttarequiringthat all undergraduates develop and demonstrate:

1) advanced habits of academic inquiry and creativity through an understanding and prod
scholarly work;

2) an ability to engage in inquiry regarding major faith traditions and to deaterfamiliarity
with the basic theological understandings and texts that shape Roman Catholicism;

3) an understanding of the cultures, histories, times, and places of multiple others;

4) an understanding of and practice in values and skills neceskmniog living, and working
in community;

5) practical wisdom for addressing human problems and needs, drawiaglvgrored
knowl edge, values, and skimhdrss i n student
6) habits of inquiry and reflection, informed by Céth8ocial Teaching amdultidisciplinary
study, that equip students to evaluate critically and imaginétieelyallenges of our times; ang
7) an ability to articulate reflectively through the language of vocation the pafstseentsd
lives and thie proposedwork i Habi ts of I nquioxy and Ref |l

Graduate programs rely heavily on inquiry perspectives either through action research or
reflectionviafield experience work. Graduate candidates are expected to actively question
purposes of schooling and to discern the meaning of what educators as learners are expe
in order to fulfill theirprofessional responsibilities

Knowledge Base

TheUDconceptual framework is grounded .on
Informed by the ideas of Jacques Maritain, candidates encounter structured experiences
Afoster principles and values consonant
Soci ety oBuldlpmoy duglishe 2008). Clinical an

= 7))

aculties

order to
J

uction of

ectio

critical
the
cted to do

John
that

wi t h
d fi

of both undergraduate and graduate programs, are distributed throughout the program offlerings

in ways that enable candidates to form such dispositions favoring intellectualrgnmatin
freedom and love.

The Universityseeks to prepare professionals who possess both the disciplinary understan
pedagogical skills needed to create -adlded learning environments. Grossman, Wilson, anc
Shulman (1989) describe thigpaslaggical content knowledge adéscribe the different

dimensions of subject matter knowledge within the context of teaching. Specifically, prosp

ding and
)

ective

teachersnustpossess ikepth content knowledge, understand the substantive structures of

10

the

e

C
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disciplineghey teach and understand the syntactic knowledge that includes how new disci
knowledge is brought into a field. With such content understandingemiee candidates then
explore the best wayscnveynformation in order to foster valageldedearning environments,
In essence, candidatagsstpossess content and pedagogical knowledge, but in order to ens
authentic professional succéissy alsanustknow how to work within highly diverse settings
how to access and use the most scritifibased and relevant findings to guide the professi
work they daseducational practitioners

Candidate Proficiencies Related to Expected Knowledge, Skills, and Professional Disposi
ABuil ding Learning Commumi tsiugg etshsouddatd
and professional education are demanding endeavors. This broad framework also sugges
several specific outcomes agpeoaluctof the preparation experiences offered byStBEAP
Specifically, candidates who natiate through programs @b are expected to possess
knowledge, dispositions, and performance in each of the following areas: Embracing Dive
Promotion of Social Justice; Developing of Scholarly Practitioners; Building Community; B
in Critical Reflection.

Ensuring that candidates can work effectively with diverse populations promotes social jus
Scholarly practitioners know discipline and content, understand how to foster student lear
know how to use instructional strategies thake content understandable, and help students
learn the problem solving skills required for 2&stury success. Building community requires
effective communication and collaboration. And engaging in critical reflection through the
formative andummative assessment, scientifically based research findings and thoughtful
purposeful professional development is an essential and distinctive charactdistic of
candidates.

The learning community of tHROEAPconsists of persons in seveitierentprofessional roles:
administrators who lead by becoming scholar practitioners; teachers who make decisions
a critical understanding of the classroom dynamics, especially within a pluralistic society;
human service practitioners who deal witth appreciate the multiplicity of forces that impact
schools and social agencies.

The learning community also focuses on constructing a better understanding of multicultu
perspectives in educational practice through critical reflection. Thipttonad critical

reflection on educational practice has three roots: one in the tradition of critical thinking, rq
in the humanist traditions; another in reflective practice, a newer tradition of practice in ed
with roots in the Deweyian condem of education; and the third in the critical social science
Paulo Freire and the more recent critical theorists and postmodernists who seek to bring 1
diverse voices into educational practice. Our commitment to critical reflection as arualelle
basis for professional preparation in education attempts to provide all three foundations. T
construction of critical reflection allows tR®EAPto continue to develop the strong traditions
the humanistic and reflective practice in #@EAR whle attempting to integrate more diverse
ideas concerning educational practice and perspective.

plinary

ure
and
ponal

tions
Lmpir toif @
5ts that

rsity for
ngaging
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ning,

use of
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By linking critical reflection to the proces®wilding learning communities, the SOEAP brings
diverse voices about the educational experience into th@adgarocess in schools and their

U7

broader communities. This multicultural emphasis, embedded in the critical social science roots of

critical reflection, expands the conversation among the faculty, within the courses taught,
within the schools and commities of professional practice in which candidates work. Thus,
expanding the traditions on which our conception of critical reflection is based, we create
inclusive culture of care and learning within #@EAPand foster these qualities withire
candidates and educational communivesserve

Technologyndinformation literacy is an integral expectation throughout all programs.
Candidates are expected to:

1) Become good consumers of electronic resources.

2) Use technology to enhance plampimplementation and evaluation of instruction and/or
programming.

3) Use technology to support communication between the home and school and/or agenagy

community.

and

by
a more

4) Use professional communication to continually develop the knowledge, skills andogispgsiti

related to education and allied professions.
5) Use technology to access resources and to actively advocate on the behalf of students
communities and the professional fields of study.

| families,

Summari zed Description of the Unitds Assgessme

To foster the dispositions related to diversity, professionalism, community, and reflection,
imperative to both create curricular experiences that foster requisite understandings and t
monitor progress as the candidates develop personally andgraligs3 hough variations
within programs exist because of the particular idiosyncrasies of programs, there are com
assessment points where the candidates?o
determined based on identified strengthd weaknesses. Those assessment points includin
entry into the program, b) entry into academically rigorous clinical experiences, c) exit frof
academically rigorous clinical, d) licensure recommendation and/or degree conferred, ang

it is
0

mon
progr
) a)
n
e)

graduate followp. Many programs have other points of defined assessment but [in genera]] all

programs use these points to identify candidate status within the program as it relates to t
established program outcomes.

The SOEAPand each department continue to work vatiD information technologyonsultant
to further refine the assessment system and tools based on data generated at each trans
The SOEARis using these data as another source of information for examining the four un
out comes. Esadatahprofilaisicceatet] ahtoegh feedback from a variety of
professionals, including faculty, cooperating teachers, and content experts. All departmen
programsiseassessment data to review and comment on candidate performance data as
male program improvements.

he

tion point.

—+

ts and
well as to
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Data flow from the program level to the unit level through the various feedback loops, end
discussions at the unit level and possibly resulting in related changes at the unit level.

ing with

C.2.(Continuing Visits Only) What chages have been made to the conceptual framework since

the last visit?

The conceptual framework continues to guide the work of the unit. The four outcomes: en
diversity, building community, critical reflection, and scholarly practitioners reméonitbethe
assessment system and data collection for unit improvement and program develbpment.
School 6s assessment procedures are built
document performance as it relates to the elements. Emphdseghdsrther placed on the
following: faith formation, Marianist missidspirit and tradition, sense of community along w|
active community involvement, servant leadership, service learning plus service through t
and commitment. Attention to teclatogy and information literacy as an integral expectation
throughout all programs is a recent addition to the framework.

The process of reviewing and revising the conceptual framework involved the School of E
and Allied Profesdiondhé@e Mewinder YCoGomwn | ,
SOEAP support personnel, the SOEAP Congress, the Arts and Sciences NCATE Advisor
Council and participants in the AEducati
seminar

th

al

on

C.4.(Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related

to the conceptual framework may be attached here.
Habits of Inquiry & Reflection Final Report
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http://ncate.udayton.edu/Conceptual%20Framework/C-Habits.of.Inquiry.and.Reflection-FinalReport.pdf
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STANDARDS

STANDARD 1.CANDIDATE KNOWLEDGE, SKILLS, AND PROFESSINAL
DISPOSITIONS

la Content Knowledge for Teacher Candidates.

la.1.What are the pass rates of teacher candidates in initial teacher prepgatigrams on
state tests of content knowledge for each program and across all programs (i.e., overall pass
rate)? Please complete Table 4 or upload your own table at Prompt 1a.5 below.

Table 4
Pass Rates on Content Licensure Tests for Initial TeachgraPation

For Period: 20072008
% Passing State
Program Name of Licensure Test | # of Test Takers Licensure Test

Overall Pass Rate for | PRAXIS lI 192 92%-100%

the Unit (across all

programs for the

preparation of other

school professionals)

Professional Knovedge

Early Childhood Principles Learning & 49 100%

Education Teaching Early CHLD

Middle Childhood Principles Learning & 73 100%
Teaching ®

Adolescent & Young Principles Learning & 66 97%

Adult Teaching 42

Academic Content

Areas

Early Childhood Education of Young Childrer| 48 98%

AYA Eng Lang Lit Comp Content| 24 100%
Knowledge

Middle Childhood Middle School English 26 100%
Language Arts

AYA Mathematics: Content 8
Knowledge

Middle Childhood Middle School Mathematics | 24 100%

AYA CHEM Plysics & General 1
Science

AYA Social Studies: Content 20 100%
Knowledge

Middle Childhood Middle School Social Studiey 26 92%

14
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Multi -Age Physical Ed: Content 1
Knowledge
Multi -Age Music Content Knowledge | 6
Multi -Age Art Content Knowledge 5
Multi -Age German Content Knowledge 1
Multi -Age Spanish Content Knowledge 5
AYA Biology Content Knowledge | 3
AYA Chemistry Content 1
Knowledge
Middle Childhood Middle School Science 16 100%
AYA Earth Science Content 1
Knowledge
Teaching Special
Populations
Intervention Specialist | SE KnowledgBased Core 30 97%
Principles
Intervention Specialist | Educ. Exceptional Students:| 1
CK

la.2(Programs Not Nationally Reviewed) What data from other key assessments indicate
candidates in initial teachgareparation programs demonstrate the content knowledge
delineated in professional, state, and institutional standards?

All teacher preparation programs at the University of Dayton that lead to initial teacher lice
at the undergraduate or graduateelare reviewed by national SPAs or the State of Ohio. D
the spring and fall semestd 2008, the Unit submitted 1@grogram reports to the appropriate
SPA for review of UDOG6s teacher pr elpwereat i
recaynizedand5 were recognized with conditiofi$ie status of the program reports that did n
receive a frecogni Zablg2anddable 3 Ssvieral addifiosal progrants r
that were not reviewed nationally by SPAs, were reviewed by ODéb(séand Table 3, with
the status of those not approvea aleluded inTable 2andTable 3

In addition to the state and SPA requirements to ensure content knowledge for teacher
candidates, the PRAXIS I, PRAXIS Il content assessments (see Table 4), and proficient C
required of UD candidates. Undergraduate teacher candidates are regpassl the PRAXIS |
PreProfessional Skills Test before they can be formally admitted to the Teacher Educatior
program, unless they demonstrate competence through an ACT score of 24 or above or g
score of 1110 or above. This reflects candidates astc knowledge of content in reading,
written language and mathematics before they begin their concentrated education classes
overall GPA, and a GPA in their area of concentration, of 2.5 is required for candidates to
and remain in the undergduate program (sémdergraduate Student Handbgotraduate
students in initial licensure programs have a minimum GPA requirement of 3.@d&asdavho
cannot maintain this GPA are counseled out of the education program.

that

2nsure
uring

on pr
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ted i

5PA are

I
| SAT
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http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.2-Table_2.Initial.Teacher.Prep.Programs.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.2-Table_3.Advanced.Prep.Programs.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.2-Table_2.Initial.Teacher.Prep.Programs.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.2-Table_3.Advanced.Prep.Programs.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.2-Table_2.Initial.Teacher.Prep.Programs.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.2-Table_3.Advanced.Prep.Programs.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.2-Undergraduate%20Student%20Handbook9.pdf
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Initial licensure graduate candidates must meet the same content criteria as the undergra
Those seeking licensure have their undergraduate coursework revieweke amdiérgraduate
work is not in alignment with the approved licensure program, the faculty advisor identifies
coursework to be taken for content completion DEsgee Audit Checkshept$he candidates
must pass the appropriate PRAXIS |l subject assessment test before completing the profe
education courses. The initial licensure graduate candidates must also meet the requiren
acceptance to the Graduate School of Education and Allied Professidablsée

To ensure content knowledge of teacher candidiite Adolescent/Young Adult license requir
an academic major in the field of preparation and the Middle Childhood License requires :
liberal arts background which includes a concentration of 24 or more semester hours in ty

duate
5 the
rssional

nents f

es
A strong
vo of the

following ares: reading/language arts, social studies, science, and/or mathematics. In addition,

the state requires 12 semester hours of reading coursework in the Early Childhood, Middl
Childhood and Intervention Specialist programs. Reading in the Content Areaiisdenq the
Adolescent/Young Adult and the muéige licensure programs.

e

1a.3.(Programs Not Nationally Reviewed) What data from key assessments indicate that
advanced teacher candidates demonstrate aeth knowledge of the content knowledge
delineded in professional, state, and institutional standards?

The advanced degree program offers a Masters of Science in Teacher Education includin
concentrations in literacy, teacher as leader, art education and interdisciplinary education
core courss (EDT 500 (Models of Teaching), EDT 502 (Philosophy of Education/503 (Hist
Education), EDT 660 (Introduction to Educational Research), and EDT 667 (Research Se
are required in the program. The rigorous program extends knowledge, skdilspasitions
necessary for reflective professionals at the advanced level. Each program and the asses
aligned with the NBPTS and the SOEAP unit outcomeqNBB&S Core Courses Alignmgnt
The advanced degree programs have been approved by the Ohio Board of Regents and
in the programs have been licensed as teachers and typically have teact@ngeelzpfore
entering the program.

Candidates complete key assessments in the advanced program. The assessments are
the three transition points and include tReflection on Teachirgssignment (EDT 500), the
Social Foundations Papg@&DT 502/503) and thé\ction Research Projd@iDT 667). Data is
provided relevant to these assessments, which includes Reflection on Teach20§92088cial
Foundations Paper (20Q008; 2002009) and Aecbn Research Project (262008; 200&2009).
EDT 500 did not begin to collect data until 2008. A holistic score was provided for the Act
Research Project, but as that did not provide enough data on candidate knowledge and s
rubric is being degned for the EDT 667 course.

The advanced programs provide rigor to ensure candidates will become experts in their ¢
areas. Courses outside of the core requ
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http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.2-DegreeAuditChecksheetsGradChecksheets.zip
http://ncate.udayton.edu/Standard%202/2a/2a.Table.6.Key.Assessments.At.Transition.Points.07.20.09.pdf
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.3-NBPTS_Core_Courses_Alignment_Alignment_of_NBPTS_to_Masters_Core.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.3-Reflection_on_Teaching.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.3-Social_Foundations_Paper.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.3-667_Action_Research_Project.doc
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entry transcript to determine preveoknowledge and experience. Content knowledge in the
preferred concentration is ensured through GPA and course/assignment grade standards
candidates, content knowledge is assessed through the Reflection on Teaching assignme
(development, teachlgnand reflection on a lesson plan) in EDT 500Rsedlection on Teaching
20082009 dataNBPTS 2 & 5). Results of this assessment reflect candidatesvaezigeable

about their content knowledge and can develop developmentally appropriate lessons and

For all
nt

activities

to engage the student and ensure student learning.

la.4.What do followup studies of graduates and employers indicate about graduates'
preparaton in the content area? If survey data are being reported, what was the response

Followup studies of graduates, specifically the Teacher Quality Partnership data, reflect o
graduates consider themselves competent in their content knowledg@dribe state and
national content standards. Candidates reflected they were able to plan instruction based
content standards and their knowledge of subject matter, curriculum, and student develop
(TQP ContentB12, B14). Th&OEAP Alumni Surveagflects our graduates believe they have
content knowledge to teach and ipilo apply that knowledge to help their students learn, w
this also reflected in tHEDUVENTURESRecruiting and Preparing Educators Survey.

This self reflectiois confirmed as our candidates are evaluated by the PRAXIS Il during th

first or second year of teaching. Three years of data indicated that our candidates use theli

knowledge of content to plan appropriate lessons that connect to previous ancbfutteme
learning PRAXIS lll data 1.a)4They are proficient at selecting teaching methods and learn
activities to engage students in active learninghtédrddknowledge.

rate?
ur

on
ment

the
th

eir

ing

la.5(Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related

to the content knowledge of teacher candidates may be attached here.

Music and Art association reports

Other state reports

NASP Program Report (School Psychology Pilot 2006) Not Available on AIMS
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http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.3-Reflection_on_Teaching.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.3-Reflection_on_Teaching.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.4-TQP_Content.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1-Alumni.survey.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.4-EDUVentures.pdf
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.4-Praxis%20III%201a.4.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.5-Music_and_Art_Assoc_Report.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1a.5-Other.State.Reports.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1a/NASPProgramReportPilot2006.zip
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1b. Pedagogical Content Knowledge and Skills for Teacher Candidates.

1b.1.(Programs Not Nationally Reviewed) What data from key assessmentserttiaat
candidates in initial teacher preparation programs demonstrate the pedagogical content

knowledge and skills delineated in professional, state, and institutional standards? [Data for

initial teacher preparation programs that have been nationallyexe®d or reviewed through a

similar state review do not have to be reported here. Summarize data here only for programs
not already reviewed. A table summarizing these data could be attached at Prompt 1b.4 below.]

All programs that lead to initial teachieensure are reviewed at the national or state level. Inj
addition to data represented in the SPA or ODE reports, our unit can also present unit dat
the PRAXIS Principles of Learning and Teaching test and the Student Teaching Evaluatia

The Ohio Dgoartment of Education requires teacher candidates to pass the PRAXIS I
Principles of Teaching and Learning (PLT) examination before being granted licensure. D
individual licensure areas reflect strong pedagogical content knowledge for owrg(sekiat
TABLE 4andInstitutional Reports Specific performanbased assessments related to planni
for instruction, evaluatedylSPAs or the Ohio Department of Education, are also reflective ¢
competent pedagogical content knowledge and skills necessary to help all students learn

Candidates also develop and demonstrate pedagogical content knowledge through speci
andfield experiences. Through sequentially developed experienEgsiddeeperience Matjix

candidates develop skills to present content so all stugl@mtsihcluding the ability to provide
multiple explanations and instructional strategies. The candidates learn to challenge the s
while providing content in a clear fashion, usingwedld contexts. The Evaluation of Clinical
Experienceusedfert udent teachers evaluates candi
knowledge (se@linical Experience ObservatjoA review of data acrqa®grams for the 2007

2008 school year, reflects a mean rating of 2.49 to 2.88 on a 3.0 scale, reflecting strong p
content knowledge and skills (288708 Evaluation of Clinical Experience dddamains A and
C). Data from 20086 and 200®7 are also available for review in the electronic exhibit roon

Technology is integrated into the majority of courses offered by tieiTedacation
Department (selastructional Technology by Couys8pecific requirements as to the use of
technology vary by program. For exantpe Early Childhood Program candidates form a co
in their sophomore year and work within a yvabed community for the rest of their program.
They also learn to use backgrounds, borders, digital photos and clip art for parent letters &
student preentations. The Middle Childhood Program incorporate web based modules for
learning, as well as various programs for lesson plan development and portfolio entries. T
Adolescent and Young Adult Program complete a formalized Technology Instruction sess
before student teaching. This includesragour session that introdud¢bem to Web 2.0 tools
Internet Safety Consideratiofts teachers of K2 students, and Internet Usage in the classro
Candidates watch instructand candidateed demonstrabins of inteactive webased tools and

nf
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work collaboratively together to explore classroom uses and operation of the tools. Candig
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http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.1-Instutional_reports.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.1-Field_Experience_Matrix.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.1-Clinical_Experience_Observation.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.1-2007-2008_Evaluation_of_Clinical_Experience.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.1-Instructional_Technology_by_Course.doc
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research contespecific applications that would be applicable to their own classroom teaching.
Some of the tools adincludeblogs, wikis, podcasts, SmartBoard, Googledocs, Weebly, Movie

Mix, Flickr, and Voice Thread. Intervention Specialists have a specific course devoted to Assistive
Technology (EDT 445/578), in addition to technology skills generally includdteinctasses.

1b.2.(Programs Not Nationally Reviewed) What data from key assessments indicate that
advanced teacher candidates know and apply theories related to pedagogy and learning, are able
to use a range of instructional strategies and technolognescan explain the chaes they

make in their practice.

Candidates develop and demonstrate pedagogical content knowledge, including theory,
curriculum development, and instructional strategies, through identified courses and field
experiences. Pedagagmontent is aligned with appropriate standarith, the course syllabi
aligned with NBPTS Proposition statements. Core courses allow candidates to develop skills to
present content so all students learn with multiple instructional strategies. Cardaiait¢o
address the needs of students through differentiated instructional strategies that link to life
contexts. The review of data across the advanced program supports that candidates are committed
to students and their learning and believe thatatlents can learRéflection on Teaching
NBPTS 1 & 4). The fourth proposition of the NBPTS related to pedagogical content knowledge
states fAtseyasctheemast itchalnlky about their pracjtice
gain valuable knowledge from these experiences which add to their pedagogical content
knowledge. Advanced program candidates in the spring c2Q08 Dbtained a mean score of
2.8 (scale of-3) and in 2002009 achieved a mean score of 2.5, on the Application of
Interpretive, Normative, and Critical Perspectives to Professional Development components of the
Social Foundations Paper. Scores related to reflectionRetleetionof Teachingassignment
averaged 2.5 (scal8)in 0809 reflecting strong reflective practices as well.

All of the core courses required of candidates in advanced programs include learning experiences
for the development of professional pedagogicalledgesand skills. In EDT 500 candidates
utilize theories to evaluate their teaching to enhanceréfigictivityin the classroom. The

Reflection on Teadhg assignment provides candidates the opportunity to become experts |n
identifying and assessing the impact of instruction on the learning outcomes for all students. The
Social Foundations Papeiquires candidates to apply learning theories to develop their own
Philosophy of Education

Technology is integrated in the advanced degree program through various courses (see
Instructional Technology by Courgetn EDT 500 candidates utilize instructional technology
enhance instruction as they develop a lesson plan. Candidates use suchieschaolog
computers, projection systems, and video/DVD players. The technology is used to provide an
innovative presentation of the lesson plan. In EDT 667 candidates complete the Action Research
Project and they must also create PowerPoint slides ofetheeingsroject, which also includes
excel and various spreadsheet and statistical software. Technology is used in EDT 502/503 in the

—+

o
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http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.2-Reflection_on_Teaching.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.2-Reflection_on_Teaching.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.2-Social_Foundations_Paper.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.1-Instructional_Technology_by_Course.doc
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presentation of information regarding the philosophy of education, as well as the history o
education.

1b.3.What do folow-up studies of graduates and employers indicate about graduates'
preparation in pedagogical content knowledge and skills? If survey data have not already been
reported, what was the response rate?

Severalfollow p st udi es r ef |tiesdaeffeotively tegch subjactanateers 6 |(abi | i
including the use of effective teaching strategies and technology. Teacher Quality Partnership data
reflects our graduates beliefs in their ability to te&@PR (Pedagogical Contgnwith this
confirmed in strong scores on the PRAXISWIth scores ranging from 2.5 to 2.9 on a 3.0 scale
(PRAXIS 11l daty conducted by a state trained external evaluator. Additional§OthaP
Alumni Surveyitems 11 and 14) arEDUVENTURE data reflects strong belief in having the
skills to effectively teach, and an increase in the knowledge and use of technology in teaching. Use
of technology/computer skills waso considered a strength by future employers &ptirey
2008 Education Interview Day

1b.4.(Optional Upload for Online IR) Tables, figes, and a list of links to key exhibits related
to the pedagogical content knowledge of teacher candidates may be attached here.
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http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.3-TQP_Pedagogical_Content.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.3-Praxis%20III%201b.3.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1-Alumni.survey.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1-Alumni.survey.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.3-EDUVentures.pdf
http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.3-2008_Education_Interview_Day_Report.pdf
http://ncate.udayton.edu/Standard%201/S1_Report/1b/1b.3-2008_Education_Interview_Day_Report.pdf
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1c. Professional and Pedagogical Knowledge and Skills for Teacher Candidates.

1c.1.What data from key assessmentsi¢ate that candidates in initial teacher preparation and
advanced teacher preparation programs demonstrate the professional and pedagogical
knowledge and skills delineated in professional, state, and institutional standards to facilitate
learning?

Departrrentievel and prograspecific assessments provide multiple sources of evidence regarding
initial and advanced candidatesd knowledge an
institutional standards to facilitate learning. Candidates in the teagheation program at the
University of Dayton begin to apply professional and pedagogical knowledge early in their
educational program through varied field experiences and course assignments. The key assessments
include the Philosophy of Education papew titted Social Foundations Paper), a program
specific Case Study, Lesson Plans, and the Student Teaching evaluation.

Professional, state, and institutional standards are also introduced in early courses, and infused
throughout t he €studydThastate ef ®sio hpsrdevglopedmhedhio
Standards for the Teaching Profession, inclusive of seven standards related to students, ¢ontent,
assessment, instruction, collaboration and communication, and professional responsibility and
growth. Thesstandards have been aligned to INTASC, NCATE, Praxis Il and Ill, NBPTS,
TEAC, and Ohio Value Added standards, in addition to each of the SPA standa@lsdsee
Standards for the Teaching Profession Alignjn@&steach of the programs align their courses
with their SPA standards, this alignment allows for analysis of other standards agOhéll (se
Alignment Too).

(4%

Professional knowledge (historical, economic, sociological, philosophical, and psychological
understandings of schooling and education) isegadhthrough introductory course work (EDT|
110 The Profession of Teaching/EDT 500 Models of Teaching) and expanded upon in a
philosophy and history class on education (EDT 305/EDT 502 or 503). The required assignment

in the philosophy and history claspast of the entry requirements into the clinical practice phase

of the teacher education program. This 4l so d
to facilitate student learning (s®ecial Foundations

Pedagogical knowledggneral concepts, theories, and research about effective teaching) i
infused in courses on development and foundations of teaching for specific ag&angeégs ,(
211, 222, or 508 case studihecase studsequiredassignment allows candidates to reflect on
their personal learning as it applies to teaching and student learning. General concepts, theories,
and research about effective teaching are also included in program specific courses, assessed

though planningdssons and units that follow best practice guidelines for teaching and learning

(Lesson Plan Two

[
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http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.1-Ohio_Standards_for_the_Teaching_Profession_Alignment.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.1-Ohio_Standards_for_the_Teaching_Profession_Alignment.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.1-Ohio.Standards.for.Principals.Alignment.Matrix.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.1-Ohio.Standards.for.Principals.Alignment.Matrix.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.1-Social_Foundations.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.1-207.211.222.508_Case%20Study.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.1-207.211.222.508_Case%20Study.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.1-207.211.222.508_Case%20Study.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.1-Lesson_Plan_2.doc
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1c.2.What data from key assessments indicate that candidaiesial teacher preparation
programs consider the school, family, and community contexts and the prior experiences
students; reflect on their own practice; know major schools of thought about schooling,
teaching, and learning; and can analyze edocaliresearch findings? If a licensure test is
required in this area, how are candidates performing on it?

of

Ohio requires the PRAXISIlIPrinciples of Learning and Teaching for licensure in the state
Candidates at the University of Dayton have a p&sefra5% to 100%, dependent on the
program and assessment grade range. Results can be seen in Table 4.

The SOEAPG6s Conceptual Framewor k, inclusg
commitment to school, family, and community contexts atettieke decision making. Initial
teacher preparation programs embed examinations of diverse cultures, home backgroundg
subsequent prior learning of students into development and introductory pedagogy course
211, 212, 222, 313). Philosophy andi€ation of Teaching (EDT 305), required of all teacher
education candidates, examines urban and suburban school districts for community conte
well as introduces the candidates to major schools of thoughts about schooling, teaching,
learning. Indvidual programs also address family and community contexts, suchasithe
Cultures Projeatequired in EDT 313, an Early Childhood Education requaedrse, théarent
Interviewin EDT 344/573 for Intervention Specialist majors, and@hessroom Management
Planin EDT 321 for Middle School candidates.

Understanding of the school, family, and community contexts, and the prior experience of
students, is considered as our teacher candidates plan instruatmcolected from the
Observation of Classroom Teachiafiect a range of 2.49 to 2.81 on a 3.0 scale for being fa
with relevantaspeatsf t he student sdé backgr ou(@anakAlo
for 200708.

Lesson plans in several methods courses require candidates to demonstratgi@nctann
previous learning, and to state content standaedson Plan Twioltems 1 & 9. Knowledge of
maj or school s of t houg h fitytadetermiee/studert groupingran
instructional strategies to make ideas assessable to all students. Through the developme
meaningful learning experiences and assessments, as well as differentiated instruction fo
learnersl{(esson Plan Twioltems 38), the candidates facilitate learning for all students.

Reflection is an integral part of the conceptual framework and mission statement of the S(
and Teacher Education Department. Candidates are expected to reflect on their knowledg
skills throughout the program, but are specifically evaluated througbsthe Plan Two
document (Item 9and Observation of Classroom Teachigniain D al). Some program
assignments combine the elements in this standard, suchviiddleeChildhood Assessment 0
Student Learning=amily and community, assessment of student learning, and reflection ar
key elenmts of this standard.
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http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-Family_Cultures_Project.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-Family_Cultures_Project.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-Parent_Interview.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-Parent_Interview.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-Classroom_Management_Plan.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-Classroom_Management_Plan.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-Observation_of_Classroom_Teaching.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1.c.2-Domain_A1.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-LP2_items_1&2.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-LP2_items_3-8.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-LP2_item_9.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-LP2_item_9.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1.c.2-Domain_D_all.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-Middle_Childhood_Assessment_of_Student_Learning.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-Middle_Childhood_Assessment_of_Student_Learning.doc
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Evidencévased practice and the ability to analyze educational research findings is an integ
component of the Teacher Education Program at the University of Dayton. Various course
require candidates to access and analyze edatati®earch as they develop the knowledge,
and dispositions necessary to be an effective teacleri(szee Based Practice Exanfples
sample of courses and assignments). In addition, the Adolescent and Young Adult progra
recently integrated akction Research Projdnto ther senior year experience. The candidate
develop the project during the first semester, then complete the project and analysis while

ral
bS
skills

am has
S
student

teaching. This project is being considered for other programs as well.

1c.3.What data from key assessments aade that advanced teacher candidates reflect on their
practice; engage in professional activities; have a thorough understanding of the school, family,

and community contexts in which they work; collaborate with the professional community;
aware of curent research and policies related to schooling, teaching, learning, and best
practices; and can analyze educational research and policies and explain the implications
their own practice and the profession?

are

for

Reflection is integrated throughout thevadced program as it affects the development of
candidatesdo knowledge, skills and dispos
research component to assist candidates in becoming consumers of research as it impac|
profession. Candates obtain the skills to become researchers as they investigate theorie
polices, and practices that will benefit all students (NBPTS 4).

The impact on student learning is essential for candidates in the advanced programs. Fo
in the EDT 500course, in théeflection on Teachirassessment candidates provide evidenc
they have the ability to consider that all students can learn in an environment that promotg
fairness and is conducive to learning. Candidates reflect on the livesmf/radtidents, but the

impact of learning on schools, families, and communities (NBPTS 1 & 5). A lesson plan is

developed that identifies an appropriate instructional strategy that addresses the learning
of all students (NBPTS.3This relatesotthe NBPTS 1eachers recognize individual difference
their students and adjust their practice accordingly. They are expected to critically reflect
practice as it affects the profession. Advanced candidates are reflective in theirimeofificg
philosophical theories of education and of their own personal and professional philosophié
education as an educational leader as they complete the EDT 502/502 Social Foundation
The paper should reflect the important dimensions of tegchicluding teachetudent
relationships, student diversity and learning, and curriculum (NBPTS 1 & 3).

TheEDT 667 Action Research Projestuires candidates to complete a research project in a
educational setting (NBPTS)L In EDT 667, as candidates become expert researchers on
educational topic (NBPTS 4 & 5), they reflect on the practice and how it will enhance learr
opportunities for hstudents in an environment that promotes fairness (NBPTS 1 & 3).

Candidates design and implement a research project related to an issue in education that
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http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-Evidence_based_practice_examples.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.2-AYA_Action_Research_Project.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.3-667_Action_Research_Project.doc
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promotes effective teaching and best practices. Candidates use instruction to develop authentic

and meaningful learning experiences for students relevant to their current levels. In this c
candidates collaborate with principals in schools and the institutional review boards, as th
approval of their research studies. An integral compofhéme course is the use of research

purse,
ey seek

based practices that allow candidates to identify, collect, and analyze data. The data from key

assessmendflectionon TeachingSocial Foundations Paper, Advandadicate that
candidates at the advanced level are able to have a positive impact orestunilemténgage in
professional activities and are collaborative, and critically reflect on policies that affect the
education.

field of

1c.4.What do followup studies of graduates and employers indicate about graduates'

preparation related to professial and pedagogical knowledge and skills? If survey data have

not already been reported, what was the response@ rate

Our graduates reflect strong professional and pedagogical knowledge and skills. Teacher
Partnership data reflects candidatesfsdlat they were well trained in the ability to plan
engaging and challenging lessons, motivate students, and reflect on their performance fo
purpose of making improvements to their teachigP( Professional Pedago&yumni Survey
data reflects similar beliefs, with strong reflective practices (itéif)s Kilbwledge of their roles
and responsibilities in building community (item2Q@Band beliefs related to working with
diverse populations (items-24). TheEDUVENTURESdata also confirms graduates abilities,
but does reflect our graduates rank teaching English Language Learners as the lowest of

This is being addressed through the integration of content in the EDT reading and methods

courses. Results fromogpective employe&pfing 2008 Education Interview D@jace our
candidates as strong in leadership, teamwork, analytical skills, and canhamurrinally,

Quality

the

their skills.

PRAXIS Ill dataeflects the ability of our candidates to build a strong learning community and

monitor and assess while teaching, with gtrefiective and professional skills.

1c.5.(Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related

to the professional and pedagogical knowledge and skills of teacher candidates may be a
here.
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http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.3-Reflection_on_Teaching.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.3-Social_Foundations_Paper_Advanced.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.4-TQP_Professional_Pedagogy.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1-Alumni.survey.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.4-EDUVentures.pdf
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.4-2008_Education_Interview_Day_Report.pdf
http://ncate.udayton.edu/Standard%201/S1_Report/1c/1c.4-Praxis%20III%201c.4.xls
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1d. StudentL_earning for Teacher Candidates.

1d.1.(Programs Not Nationally Reviewed) What data from key assessments indicate that

candidates in initial teacher preparation programs can assess and analyze student learning, make
appropriate adjustments to instructigmonitor student learning, and develop and implement

meaningful learning experiences to help all students learn?

All teacher preparation programs at the University of Dayton that lead to initial teacher lice
at the undergraduate or graduate lexet@viewed by national SPAs or the State of Ohio. In
addition, an analysis of data framsson Plan Two (Item$83and the student
teaching/internship evaluation (88eservation of Classroom Teachidgcument our
candidatesd ability to 2062edEtgluaionadfCanica | vy Z
Experience A4, A5, B3, C2, C4, & D1 data

1d.2.(Programs Not Nationally Reviewed) What data from key assessments indicate that
advanced teaeh candidates demonstrate a thorough understanding of the major concepts

znsure

and

theories related to assessing student learning; regularly apply them in their practice; analyze

student, classroom, and school performance data; makeldatn decisions aboutrategies

for teaching and learning; and are aware of and utilize school and community resources that

support student learning

Teacher candidates in the Advanced Program address assessment and analysis of result
the core courses. EDT 502/5@8@ises on identifying appropriate assessment strategies bas
particular theories. They have to determine what fits with their personal philosophy as the
complete th&ocial Foundations Papépplication and analysis of student assessment is an
integral component of the lesson plan, assessed throughftbetion on Teachirassignment
(tem5i 1 mpact on Student Learning). An anal
Reflections on the Lesson (Iteni &§BPTS 4 & 5

Analysis of student, classroom, and school performance datij\dataecisions about strateg
for teaching and learning, and awareness of and utilization of school and community reso
components of the EDT 667 Research Seminar. The complexity and depth that each teag
candidate addresses this subject maties depend on their action research project, but cour
content is centered around data analysis anebdatl decisions that address the educationa
concepts of teaching, learning, and management strategies.
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http://ncate.udayton.edu/Standard%201/S1_Report/1d/1d.1-LP2%203-8.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1d/1d.1-Observation_of_Classrom_Teaching.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1d/1d.1-2007-2008_Eval_of_Clin_Exp_A4A5B3C2C4D.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1d/1d.1-2007-2008_Eval_of_Clin_Exp_A4A5B3C2C4D.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1d/1d.2-Social_Foundations_Paper_Advanced.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1d/1d.2-Reflection_on_Teaching.doc
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1d.3.What do followup studies of graduaseand employers indicate about graduates' ability

to

help all students learn? If survey data have not already been reported, what was the response

rate

OQur graduatesd ability to help all stude
Quiality Partnership survey. This includes the use of assessment in planning and teaching
knowl edge of the studentsd background an
strategies to make the content meaningful t@ @IP(Student LearningTheAlumni Surveylata
is consistent with the TQP data, with ourdidates reporting they understand that what they
affects student learning (item 12) and that they use available data to help problem solve 3
so that all students learn (item 13). Creating a positive learning environment is critical to s
leaning (item 18), with our candidates consistently reporting strong knowledge of, and the
to, build community.

PRAXISIlldat a conf i r ms iefs asrevalciaed byiexteantl asse@aorigraduates
create a strong community for learning, and use their knowledge of the students to plan, t
and evaluate learning. Strong reflective practices lead to improved teaching and learning.

do

nd plan

tudent

ability

pach,

1d.4.(Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related

to student learning may be attached here.
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http://ncate.udayton.edu/Standard%201/S1_Report/1d/1d.3_TQP_Student_Learning.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1-Alumni.survey.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1d/1d.3-Praxis_III_1d.3.xls
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le. Knowledge and Skills for Other School Professionals

le.1.What are the pass rates of other school professionaisemslre tests by program and
across all programs (i.e., overall pass rate

Table 5
Pass Rates on Licensure Tests for Other School Professionals

For Period: September 20GAugust 2008
% Passing State
Program Name of Licensure Tes # of Test Licensure Test
Takers
Overall Pas Rate fon Praxis Il 189 971 100%
the Unit
Educational Praxis Il 97 97%
Administration
School Counseling | Praxis I 76 100%
School Psychology | Praxis I 16 100%

le.2.(Programs Not Nationally Reviewed) What data from other key assessments ititatate
other school professionals demonstrate the knowledge and skills delineated in professional,

state, and institutional standards?

All preparation programs for Other SchBobfessionalst the University of Dayton that lead to
licensure at graduatevel are reviewed by national SPAs (with the exception of the school
counseling program) or the State of Ohio to attest to thd&pth understanding of knowledge
their fields, and demonstration of their skills through inquiry, critical analysisyathesis.

During the Fall semester of 2008, the School of Education and Allied Professions submitte
program reports to the appropriate SPAs for review. Three EDA programs were recognize
conditions: Principal8, Principal 82, and Principal PB. The conditions are currently being
addressed and will be submitted for the Fall 2009 review cycle. Two EDA programs were
recognized with probation: Superintendent and Administrative Specialist, both have been
and will be submitted for the Fa® review cycle. The school psychology program previously
received full SPA (NASP) recognition in 2006 for a period of 10 earschool counseling
program documentation has been submitted for review by CACREP in 2009.

The school counseling prograombines the SOEAP Conceptual Framework and CACREP
standards (see the criteria alignnyeanhd 12 of th&school Counseling Student Handbytdk

n

ad 5
»d with

revised

ensure highly qualified graduatéstable showing the alignment of the Program Completion
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http://ncate.udayton.edu/Standard%201/S1_Report/1e/1e.2-SchoolCounselingHandbook_2008-2009.pdf
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Assessments, SOEAP Conceptual Framework Outcome Goals, and CACREP Standards
found on page 15 of tHétudent Handboaok

Data for the School Counseling prograna eollected at 4 transition points: Admission; Pre
Practicum, PHnternship, and Program Completion. See the Transition Point Assessments|
SOEAP Conceptual Framework Outcome Goals, and the CACREP Standards on page 13
Student HandbooKTheTransition Point Assessments and Rulaitachment provides details
about the data collected at each point. Analysis of aggregated d2@0Bo2007 and 2008 for
the transition points can be found in the attachment tiedool Counseling Data Analysis for
2006i 08.

Congstent with the other program candidates, those in the school counseling program tak|
PRAXIS Il examinatioiThe PRAXIS Il content examinations are required by the state of O
for principal, school psychologist, and school counselor licensuresDTestrate is
consistently above the state and national pass rates (as described in Table 5), documenti
UD candidates are strong in their knowledge of content in their related fields.

can be

, the
3 of the

e the
hio

ng that

le.3.What do followup studies of graduates and employerscate about the knowledge and

skills of other school professionals? If survey data are being reported, what was the response

rate?

In the Fall of 2008, thBepartment of Counselor Educatidrstributed asurveyto employers of

its graduates. This survey was an initial effort to gather information while seeking CACRE

accreditation. Thesuv ey asked employers to rate th
the counseling field, and referred t 06.8%h
All work supervisors scored UD gréacbmt® g

point scale. The same is true with their preparedness to: plan guidance curriculum and co
with colleagues. Employers also noted strong confidence in making referrals, managing ¢
in their ability, demonstrated at work. Emplis/surveyed issued a score of 4 or 50n a5 po

scale for professionalism and display of
responsible work and ethical behaviors.

For numerous years data has also been collected from cardiogiieting internships and
exiting the EDA Masterds Degree and Prin

Theseself reported survegsked tsidents to reflect on 17 itertetermining the extent to which
they believed the faculty members and/or the program helped them. 87.6% of our studen
receiving the EDA Masterds degr ee Eduedtionael v
Leadershipvere strongly influential in giving them the knowledge necessary to their profes
role (Item 1). Both groups were also positive regarding (77.5% and 77.1% respectfully) S(
faculty asraimportant component to their confidence in applying knowledge to practice (Itg
Over 89% of each group believed that because of the faculty, they could reflect mindfully
professional practice (Item 3). Eigtitye percent of those exiting theSdegree were able to
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http://ncate.udayton.edu/Standard%201/S1_Report/1e/1e.2-Transition_Points_Assessments_and_rubrics.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1e/1e.2-SchoolCounselingDataAnalysis_for_2006–08.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1e/1e.2-SchoolCounselingDataAnalysis_for_2006–08.doc
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%201/S1_Report/1e/1e.3-Counselor's_Employer_Data.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1e/1e.3-Self_Reported_Surveys.zip
http://www.udayton.edu/education/edl/index.php
http://www.udayton.edu/education/edl/index.php
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appreciate the moral and ethical dimensions of their work (Item 4), as well as 85.5% of thpse
exiting the Principal Certification program.

le.4.(Optional Upload for Online IR) Tables, figures, and a list of links to key exhibltged
to the knowledge and skills of other school professionals may be attached here.

Transition Point Assessments & Rubric Attachment
School Counseling Data Analysis for 2008

29


http://ncate.udayton.edu/Standard%201/S1_Report/1e/1e.2-Transition_Points_Assessments_and_rubrics.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1e/1e.2-SchoolCounselingDataAnalysis_for_2006–08.doc
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1f. Student Learning for Other School Professionals

1f.1. (Programs Not Nationally Reweed) What data from key assessments indicate that

candidates can create positive environments for student learning, including building on the
developmental levels of students; the diversity of students, families, and communities; and the

policy contexts wvihin which they work?

The framework for outcome measures in the school counseling program is provid&d!iodhe
Counseling Handboo&nd theTransition Point Assessments and Rubric Attachmettiter
programs have been reviewed at the state or national level.

Data from the chool counseling program transition points indicate that candidates can cre:
positive environments for student learning, including building on the developmental levels
students; the diversity of students, families and communities; and the poligisdontdich they
work.Program completion for each candidate requires that knowledge and skills for all pre
stages of matriculation be judged acceptable. Several additional measures attest to the K
and skills needed for their work as sclooinselors, to reflect on their practice, and their use
research and technology to support and improve student learning. For example, Module 1
addresses the skills needed for career group counseling, Module 2 focuses on academic
counseling, Modul8 promotes personal/social group counseling. In additionjf@dedd and
universith ased supervisorsdéd evaluations of in
candidatesd knowledge, skills, armgtvedi spo
environments for student learninthe data for 2006 2008 can be viewed in tBata Analysis

ate
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nowledge
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group
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sitio

Attachment

1f.2. What do followup studies of graduates and employers indicate about graduates' ability to

create positive environments for student learning? If survey data have not already been
reported, what was the response rate?

Alumni Surveydata collected and averaged since 2005 for alumni who graduated from 199
2002 and 2004 2007, indicates that UD SOEAP graduates feel confident in theirédge

related to how to createpositive learng environment for all students (Item 18), rating that an
average of 3.81 on a 4 point scale. The same alumni also reported a strong ability in their

implementation of instruction that ensures the same positive learning environment.

9

11.3. (Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related
to other school professionals' creation of positive environments for student learning may be

attached here.
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http://ncate.udayton.edu/Standard%201/S1_Report/1f/1f.1-SchoolCounselingHandbook_2008-2009.pdf
http://ncate.udayton.edu/Standard%201/S1_Report/1f/1f.1-SchoolCounselingHandbook_2008-2009.pdf
http://ncate.udayton.edu/Standard%201/S1_Report/1f/1f.1-Transition_Points_Assessments_and_rubrics.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1f/1f.1-SchoolCounselingDataAnalysis_for_2006–08.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1f/1f.1-SchoolCounselingDataAnalysis_for_2006–08.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1-Alumni.survey.zip

DAYION

1g. Professional Dispositions for All Candidates.

1g.1.What professional dispositions are candidates expected to demonstrate by completion of

programs?

The University of Dayton is a Catholic Marianist University, with the expectation that all
attendees at the University embrace the characteristics of the Mae@ataigelof Faith,
Community, and Service. This is further defined for the University of Dayton as an effort tg

Educate for formation of faith; Provide an integral quality education; Educate in family spirit;

Educate for service, justice and peace; anchEtor adaptation and change.

The School of Education and Allied Professions (SOEAP) at UD follow the conceptual fra
that emphasizes that candidates and alumni of the various programs demonstrate four pr
dispositions: (1) Embrace Divers(2) Scholarly Practice, (3) Critical Reflection, and (4) Buil
Community. The concepts of (5) All children can learn, and (6) Fairness is evident in their
experiences, lesson planning and teachin@iSgesitions for UD Graduates

As undergraduates participate in educational classes, community living, and service proje
become more cognizant of the dispositexpected of them as UD students. This continues &
they progress in their education classes, as these elements form the core of the SOEAP
Abuil ding | earning ¢ ommu alcoursessaughttwithon thg SOEAH
have onef these outcomes of the conceptual framework as the theme to the course. For ¢
EDT 313 DAP for Preschool has the theme
Undergraduater GraduateCourse Chart with Unit Outcomes). Through each class taken,
teacher candidatesrtinue to build upon dispositions needed to be strong teachers and ad
for the profession.

Graduate coursework is also aligned with each of these dispositions. For example, candig
Educational Administration programs demonstrate their urateistg of fairness through
examinations completed in EDA 515 School Law. School psychology candidates build co
through their participation in the EDC 510 Consultation course. Both school psychology a
school counseling candidates are evaluatelll ©ir dispositions during their schdalsed
internship courses (See tBehool Counselingnd School Psychologyogram handbooks for the
evaluation instruments). Alignment of the dispositions with graduate coursework and relat
assessment measures are provided in the dispositahsrents foEducational Leadership
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School Psychology, and School Counseling.

1g.2.How do candidates demonstrate that they are developing professional dispositions related

to fairness andhe belief that all students can learn?

Teacher education programs address the dispositions related to fairness and the belief th
children can learn through course topics of differentiated instruction techniques,

accommodations, and modificatiohesson PlanTwdwat a al so refl ect
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http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.1-Dispositions_for_University_of_Dayton_graduates.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.1-UndergradCourseChartWithUnitOutcomes.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.1-GradCourseChartWithUnitOutcomes.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.1-SchoolCounselingHandbook_2008-2009.pdf
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.1-SchoolPsychologyProgramHandbook2008.doc
http://www.udayton.edu/education/edl/index.php
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2-LessoPlanTwo(LP2%203-8).xls
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all students can learn through student groupings, methods/instructional strategiesionatruc
modifications/differentiated instruction, activities, and materials. Inclusion of IEP goals anc
objectives in the Learning goals/objectives is an additional documentation that the teache
candidates accept responsibility for all students to learn.

Candidates are evaluated during the student teaching experien@asEneation of Classroom
Teachingorm has several items specific todlspositions: Domain A is Organizing Conten
Knowledge for Student Learning, Domain B is Classroom Environment/Community, Doma
is Instruction, and Domain D is Professional Responsibilities. Each of these domains has
core the belief that aliglents can learn, and that the teacher is responsible for all cfiildren
through the planning, teaching, and assessment of learning.

Data on specific items in each domain are available in the eleettbiitroom (se00708
200607, & 200506 Evaluation of Clinical Experience datairness is specifically assessed if
Domain B Creates a climate that promotes fairness between students and teacher and 4
students. Teacher candidates take specific responsibility for all students to learithmaigh
D2: Demonstrates a sense of efficacy; assuming responsibility for student learning.

Graduate programs in Educationaninistration, School Psychology, and School Counselin
require schodbased internships and assignments to demonstrate that they adhere to these
dispositions. For example, candidates in the EDA program are degquagply learning,
motivation, and humadevelopment theories, and issues of diversity and fairness in a critig
District Culture and Plan for Professional Development. School psychology candidates cg
case studies withl students, which are evaluated through the rubric providbd Bchool
Psychology Program Handbook. Data fronChge Study Rubrand theOutline of Objectives
(Domains 3, 4, 5, 7, & 8) attest to dhtssed problemolving based on the foundation of fairne
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and the belief that all children can learn.

1g9.3.What data from key assessments indicate that candidates demonstrate the professional
dispositions listed in 1.g.1 as they work with students, families, colleagues, and communities?

Candidates in the School of Education and Allied Professions Hiniversity of Dayton
demonstrate the professional disposition
elements in the conceptual framework.

Teacher candidates at the University of Dayton are evaluated through every lab experienc
Field Evaluation Formsvith regard to their knowledge, skills, and dispositions. Cooperating
teachers in the field, and/or university supervisors, evaluate candiddies knowledge of
content, planning abilities, teaching (if applicable in the field course), and
dispositions/professionalism. Items for review are associated with INTASC standards, Ma|
characteristics, and Pathwise/PRAXIS domains. Any cargdidatieg difficulties in the setting
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http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2_1g.3-Observation_of_Classrom_Teaching.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2_1g.3-Observation_of_Classrom_Teaching.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2-2005-2008_Evaluation_of_Clinical_Experience_Data.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2-2005-2008_Evaluation_of_Clinical_Experience_Data.zip
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2%20&%201g.3%20Evaluation%20of%20Clinical%20Experience.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2%20&%201g.3%20Evaluation%20of%20Clinical%20Experience.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2%20&%201g.3%20Evaluation%20of%20Clinical%20Experience.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2-Case.Study.Rubric.Evaluation.Practicum.Data2004-2008.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2-Outline-of-Objectives.School.Psych.Aggregated.Data2004-2008.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.3-FieldEvaluationForms.zip
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meet with their professor, advisor, and/or program coordinator to develop an action plan for
improvement (se€andidate Progress Concerns Fjyrar are counseled out of the program.

Additional documentation is available through the student teaching evaluation form (see
Observation of Classroom Teachjrgarticularly Domain D3: builds professional relationships
with colleagues, and Domain D4: communicates with parents or guardians about student Jearning.
Item Domain Al also relates to the family andmainity: is familiar with relevant aspects of the
students6é background k nSes00¢08, @007, £30p5@6r i ences a
Evaluaibn of Clinical Experience Al, D3, & D4 data

School Counseling candidates are evaluated on dispositions by their Site Supervisors at the
conclusion of their field experiences. The data for these evaluations can be viewg&thwothe
Counseling Data Analysis 2002008 School psychologists demonstrate these dispositions
their internship. Theutline of ObjectivegDomains 2, 6, & 8) dat&ase Study Practica Data
andAggregated Transition Point Datdicate that candidatesmenstrate high levels of
professionalism when working with students, families, colleagues, and communities.

in

1g.4.What do followup studies of graduates and employers indicate about graduates'
demonstration of professional dispositions? If survey data hat already been reported, what
was the response rate?

SOEAP graduates have indicated strength in knowledge and ability to demonstrate positive and
effective professional dispositions. As addressedAutinei Surveyltem 13), graduates feel
confident in their knowledge regarding how to use data to support professional deigign
and problem solving and as secure in their ability to put that data intcgraétdditionally,

alumni show a strong commitment to the practice of reflecting on the professional choiceg they
make (Item 15).

In 2009, apilot surveywas conducted to ask school administrators to reflect on several aspects of
SOEAP graduates employed by their district. The rate of return was 60%, and responders
represented school districts of varying sizes and student composition i l@hsurvey (link to
bl ank) asked three questions for rating |on a
open response questions. A 3.83 average was recorded when employers were asked how well
SOEAP graduates understand and respectrdtledening, development, and diversity in their
teaching community. Respondents provided an average rating of 3.67 to the question of how well
UD graduates create learning communities that promote high levels of learning and achievement
forallstudentae nd a rating of 3.5 to indicate oUr gra
relationship to district, school, and classroom goals.

As indicated by al/l ratings averaging hijgher
graduates practice thauf principles of the SOEAP upon leaving our campus for their profession.
To further i1l lustrate this, responders ijndi ca
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http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.3-CandidateProgressConcernsForm.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2_1g.3-Observation_of_Classrom_Teaching.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.3-Evaluation_of_Clinical_Experience.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.3-Evaluation_of_Clinical_Experience.xls
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.3-SchoolCounselingDataHighlightingFairness&AllChildren.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.3-SchoolCounselingDataHighlightingFairness&AllChildren.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.2-Outline-of-Objectives.School.Psych.Aggregated.Data2004-2008.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.3-Case.Study.Rubric.Evaluation.Practicum.Data2004-2008.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.3-Aggregated.Transition.Point.Data.for.School.Psych2006-2008.doc
http://ncate.udayton.edu/Standard%201/S1_Report/1a/1-Alumni.survey.zip
http://ncate.udayton.edu/Exhibits/Standard1/S1.1a.E7.Employer%20Survey%20pilot%20questions.doc
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go the extra mileo, fipo
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19.5.(Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related
to professional dispositions may be attached here.

Educational Leadership Dispositions

School Psychology Dispositions

School Counseling Dispositions

Teacher Education Dispositions
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http://ncate.udayton.edu/Standard%201/S1_Report/1g/1g.5-SchoolPsychologyDispositionsAggregatedData2005-2008.doc
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Standard 10ptional Questions

1. What does your unit do particularly well related to Standard 17?

The SOEAP has long been recognized as a strong proponent of the development @irnise Mar

characteristics in the students that they serve. In addition to the four defined SOEAP disp
of (1) Embrace Diversity, (2) Scholarly Practice, (3) Critical Reflection, and (4) Building
Community, the dispositions of (5) All children can leamd (6) Fairness, are recognized as

ositions

critical aspects in the preparation of all graduate and undergraduate candidates. Coursework is

developed with regard to these dispositions in logical relationship with the content.

The SOEAP is particularly strongsmliciting feedback from students for program improvement.
For example, in the school psychology program, candidate evaluation data (completed by their

field supervisors and UD faculty) and program evaluation data (completed by candidates

at the end

of their matriculation) are used for program improvement. Several years ago, feedback fram these

evaluations focused on the need for more diverse experiences and candidates. As a resu
program responded to the need for more school psychologists in Stemth€io, which is a
rural Appalachian, underserved area of the state. Candidates from that area are now in th
internship. In addition, the program has been working closely with Dayton Public Schools
establish more field experiences for candigatbeshildren in urban areas. In the 2G2@09
academic year, organized schaskd practica experiences in DPS were initiated.

The undergraduate program at UD has a strong service component in both General Educ
and Teacher Education classes. Teacmalidates embrace the concept of social justice and

t, the

eir
to

ation

service to others throughout their four years at UD. This results in graduating teachers who are
aware of soci al i n e q w2 studenss. TherVidirianish heritageepeedases o f

strorger candidates for working with children, families, and communities.

2. What research related to Standard 1 is being conducted by the unit or its faculty?

Content knowledge and pedagogical content knowledge development in ECE and MCE p
service teach®in science is being studied.

The school psychology case study rubric is currently being evaluated for outcome validity
reliability of implementation. Previous investigations have determined a high levatenter
agreement by raters using thieriti See the attachment for the results of the studies. In fact
U.D. school psychology case study rubric has been adapted and adopted by the National
Association of School Psychologists as the foundation for the National Credential for Sch
Psychalgists (NCSP).
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STANDARD 2. ASSESSM¥TI SYSTEM AND UNIT EVALUATION

2a. Assessment System

2a.1.How does the unit ensure that the assessment system collects information on candidate

proficiencies outlined in the unit's conceptual framework, state stads, and professional
standards?

The School of Education and Allied Professions (SOBA®Unitwide processes and a system
assess candidate performance. Faculty representatives collaboratedtsysteategrounded in
the four outcomes of the conceptual framework (CF). The SOEAP Assessment Committe
an oversight body of departmental representatives. Representatives of all departments we
involved in its creation, as were other local anfeps@mnal partners.

The AC structured the assessment system around five common transition points across tk
programs of the unit (séade 6. The SOEAP system incorporates professional national SH
standards and is aligned with licensure standards of Ohi@h8eAlignment Tool.

The SOEAP Assessment Systems the CF as its foundation. The four foundational blocks

(Embrace diversity, Build community, Scholarly practice, and Ggfieation) are the basis of

the multiple assessments conducted across the unit. The blocks represent the four outcor
CF and are embedded in all assessment activities. Evidence is gathered from internal ang
sources. Data flow through thgstem, with numerous feedback loops. Stakeholders are sha
the right (lavender boxes). These external groups have helped us plan and organize our g
each level, data are collected and evaluative decisions made to improve our work and prg

Interlevel assessmEmt first set of feedback loops are between levels of the organization (
multicolored arrows on the right). Student performance data are generated by candidates
performance data come from the candidates (yelldlag fiwogram level (green). Program dat:
(green) include key assessment data aligned with SOEAP CF and SPA standards. Progrg
improvement decisions at the program level are evidasee decisions that impact candidate

Program data (green box) feekhiadhe candidate level and are reported up to departments
(upward gold arrow to the gold box). Data aggregated in departments include candidate
performance scores aggregated across the unit at common transition points (Table 6). Ev|
for program inprovement at the department level represents evidased decisions at the
department level fed back to the programs.

Aggregated assessment data at the department level (gold box) move up to the unit level
upward arrow to blue box). At the univdd, aggregated assessment data include the profile

programs across common transition points and licensure decisions in certain programs. S
feedback loops operate between the unit (blueddxipward and downward arrows). The un
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http://www.udayton.edu/education/
http://ncate.udayton.edu/Standard%202/2a/2a.Table.6.Key.Assessments.At.Transition.Points.07.20.09.pdf
http://ncate.udayton.edu/Standard%202/2a/2a.Ohio.Alignment.Tool.With.Teacher%20&%20Admin.xls
http://ncate.udayton.edu/Standard%202/2a/SOEAP.Assessment.System.Graphic.pdf
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level datanove up to the University level. Evaluative data inform decisions related to progr
changes, etc. Data from the University level also feed back to SOEAP.

Intralevel assessmenSome data move fiseamlessl| yo dé&h
one extended arrow represents data flow from the candidate through all levels). These ar
that not all that takes place to influence candidate knowledge, skills, and dispositions can
formally structured between levels. For example, caniigaetions with UD faculty occur

daily. For faculty, these interactions are assessed through candidate course evaluations g
of each course and impact faculty; but other less formal assessments also occur.

External assessment at organitewelsethe graphic shows that assessment data flow from w
the University organization out to community and professional partners (lavender boxes) ¢
feedback loops of data flow back to us. These external links occur at every organizatiomal
example, at the department level (gold box) assessment data are shared with our partner
committees, adjunct faculty, schools, agencies, and corporations. These groups, in partne
with the SOEAP, patrticipate in making eviddraged decisins to improve the work that we do

am

rough
'ows show
be

it the end

thin

and

level. Fo
5. advisory
2rships

within the School.

2a.2.What are the key assessments used by the unit and its programs to monitor and make

decisions about candidate performance at transition points such as those listed in Table 6?

The five commornransition points across the programs in the SOEAP are shdwbla6and
consist of admission, entrance to clinical experience,@witfimical experience, program

completion, andhfter program completion

University of Dayton School of Education and Allied Professions
Key Assessments at Transition Points (as of February 1, 209pgram

Table 6 for Standard 2 Report
UNIT ASSESSMENT SYSTEM

Initial Programs in Teacher Education

After
Program Admission .E.ntry into‘ Exit from plinical Program program
clinical practice practice completion completion
Teacher 1. UD overall 1. UD overall 1. Professional | 1. UD overall | 1. SOEAP
Education | GPA (>=2.5) GPA (>=2.5) Education GPA (>=2.5) | Alumni
Undergrad | 2. Praxis | 2. Prof Education| courses GPA (>3 2. Professional| Survey
uate(EDT) | Reading o ACT | courses GPA 2.5) Education 2. SOEAP
and/or SAT (>=2.5) 2. Teaching courses GPA | Employer
(Reading >=173| 3. Teaching Concentration (>=2.5) Survey
or ACT>=24 Concentration courses GPA (> 3. Teaching 3. Five Year
SAT >=1110>= | courses GPA (>7 2.5) Concentration | Followup
2.5) 2.5) courses GPA | Survey
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3. Praxis | Math (>=2.5) 4. TQP
or ACT and/or | EDT305: Survey
SAT (Math >= 4.Social
173 or ACT >= | Foundations Licensure
24 SAT >= 1110) paper Recommendati
4. Praxis | {mean rubric on = Praxis Il
Writing or ACT | score >=2.0) Content Area
and/or SAT Test Scores
(Writing >= 173 (Pass=2; Not
or ACT >=24 Pass =1)
SAT >=1110)
5. Good Moral
Character form
EDT110 (s or
No)
Admission
Decision
(Accepted = 1;
Accepted with
reservation = 2;
Deny = 3; Self
select out = 4)
Teacher UNDERGRAD | UNDERGRADU | UNDERGRAD | Completion of | 1. SOEAP
Education | UATE ATE: UATE Program Alumni
Graduate EDT207, 211, EDT413, 444, Requirements | Survey
and 1. Portfdio 222: 458, 421435,483| (Verification 2. SOEAP
Undergrad | Entry 1. Case Study 1. Lesson Plan | by Licensure | Employer
uate -Reflection Analysis of #2 Officers) Survey
Licensure | Score >=2 development >= 2 Each 3. Five Year
(EDT) -Reflection >= component>=2 Followup
GRADUATE 2.0) Licensure Survey
EDT507 2. Observation of Recommendati 4. TQP
-Portfolio Entry | EDT453, 321, Classroom on Survey
Reflection Score| 338, 419: Teaching Praxisll PLT
>=2 2. Lesson Plan #] Each Score (Pass=2
£Each component| component>=2 | Not Pass=1
>=2.0
3. Intervention
3. Good Moral Plan (Yes=1;
Character Form | No=2)
(Yes=1; No=2)
GRADUATE
4, Intervention EDT518, 52-
Plan (Yes = 1; Ng 535, 55654
= 2)
1. Lesson Plan
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GRADUATE:
EDT 508:

1. Case Study
Analysis of
development >= 7
-Reflection >=
2.0)

EDT509, 518:

2. Lesson Plan #]
Each component
>=2.0

3. Good Moral
Character Brm
(Yes=1; No=2)

4. Intervention
Plan (Yes = 1; Ng
=2)

#2
Each
component>=2

2. Observation of
Classroom
Teaching

Each
component>= 2

3. Intervention
Plan (Yes=1;
No=2)

Teacher 1. UD overall 1. Overall GPA | NA 1. Graduate 1. SOEAP
Education | GPA (>=2.75) (>=3.0) GPA (>=3.0) | Alumni
Graduate | 2. MAT (>=40) Survey
Masters 3. GRE EDT502: 2. Completion | 2. SOEAP
(EDT) (430/490) 2.Social of required Employer
Foundations course Survey
paper -12 core 3. Five Year
-mean rubric 18 Followup
score =2 meets concentration | Survey
expectations 4. TQP
EDT667: Survey
EDT500: 3. Action
3. Lesson Plan Research
summary score Project
>=2 meets -summary
expectations score
(>=25)
After
Program Admission _E_ntry into_ Exit from _cIinicaI Program program
clinical practice practice completion completion
Physical 1. ACT (>=24) | 1. HSS 220, HSS| 1. Pass HSS 417 1. overall GPA| 1. SOEAP
Eduation | or SAT (>=1110] 300, HSS 324 (>7 Student (>=2.5) Alumni
(HSS) or Praxis | (>= | C course grade) | Teaching (>=B | 2. Praxis Il Survey
173) 2. HSS 200, HS | course grade) PLT (>=165) | 2. SOEAP
2. UD GPA (>= | 470 (>=C course| 2. UD GPA 3. Praxis Il PE | Employer
2.5) grade) (>=2.5) (>=153) Survey
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3. Letter of 3. EDT 207 (>=(C 3. Five Year
intent and/or course grade) Followup
interview with 4. EDT 338 (>=( Survey
Physical course grade)
Education 5.GPAIn
Coordinator, if professional
indicated courses (>= 2.5)
6. GPA in
concentration
courses (>= 2.5)
7. overall GPA at
UD (>= 2.5)
Other School Professionals
Advanced ProgranmBducational Administration
After
Program Admission .E_ntry into. Exit from _cIinicaI Progra_m program
clinical practice practice completion completion
Principal 1. Completed For Internship | | For Internship | | 1. 1. SOEAP
(Building program [EDA507] [EDA507] Completion | Alumni
Level application form | 1. Completion of | 1. Action of required | Survey
Leadership | from UD Grad EDA551 Research Projec| courses 2. SOEAP
-EDA) School Research (grade | Completed including Employer
2. UD Master of | >=B) Satisfactorily Internship | | Survey
Science degree i| 2. Approval of and 3. Five Year
education& Action Research | Assessment 3:C| Internship Il | Followup
leadership or its | Project Proposal | Prof. Dev. (42 semester | Survey
approved 3. Completed Program mean | hours*) and | 4. Ohio
equivalent Program on all relevant | GPA (>= 3.0)| Repat Card
Evaluation ELCC elements of School
Instrument >=2.0 where
Assessment | Employed as
For Internship Il | Assessment 3.a: Analyze | Principal (if
[EDA607] 6.A.1: Leaders | Teacher Eval] in Ohio)
1. Masters degreq Fair & Ethical: Policies:
in EDA or its mean on all mean on all
approved relevant ELCC | relevant
equivalent elements >= 2.0 | ELCC
2. Completion of elements
Internship | Assessment 7:B | >=2.0
(grade >= B) Leaders
(EDA5Q7) Informing Assessment
Communities: 3.B: Case
mean on all Study:
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relevant ELCC
elements >= 2.0

Assessment 4.
Comprehensive
Internship |
Assessment:
mean of 3vay
assessment:
>=2.0

For Internship Il
[EDA607]
Assessment 2:A
Analysis of
Vision/Missiorn
mean on all
relevant ELCC
elements >= 2.0

Assessment 2B
Analysis of
Communicate
Vision/Missiorn
mean on all
relevant ELCC
elements >= 2.0

Assessment 5A
Analysis of
Culture for
Student
Learnng: mean
on all relevant
ELCC elements
>=2.0

Assessment 6A.7
Analysis of
Leaders Fair
and Ethicsmean
on all relevant
ELCC elements
>=2.0

Assessment 6:B

Analysis of

Teacher
Recruit and
Retain: mean
on all
relevant
ELCC
elements:
>=2.0

Assessment
7.A Case
Study: Cinic
Controversy:
mean on all
relevant
ELCC
elements
>=2.0

Recommend
ed for
licensure:

1. Completed
Licensure
Application
form

2. Praxis Il
(>=610)

3. Teaching
License
4.2yrs
successful
teaching
experience
under
standard
teacher
credential on
level for
which
principal
license is
sought
(verification
letter from
central office)
5. Updated
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School Plant re:
Wellnessmean

fingerprints
cleared from

on all relevant BCIl and
ELCC elements | FBI if not
>=2.0 completed
within the
Assessment@:. | past year
Analysis of
Leaders Build
Comm.
Partnerships
mean on all
relevant ELCC
elements >=2.0
Assessment 4:
Comprehensive
Internship 1l
Assessment:
mean of 3vay
assessment:
>=2.0
Superinten | 1. Completed For Internship For Internship 1. 1. SOEAP
dent program Il [EDA733.833] | I Completion | Alumni
(District application form | 1. Completion of | [EDA733.833] of required Survey
Level from UD Grad Internship | 1. ELCC courses 2. SOEAP
Leadership | School (EDA507) and standards beed | including Employer
-EDA)to be| 2. Official Internship 1l Self Assessment| Internship Survey
implemente| transcript of all | (EDA607) (mean >= 2.0) Il (57 sem. | 3. Five Year
Fall 2009 | graduate work 2. ELCC hrs*) and Followup
not earned at standards basl | GPA (>=2.0) | Survey
ubD Mentor
3. Completion of Assessment Assessment
UD Principal (mean>=2) #1:
program or its 3. ELCC Comprehensi
approved standards based| ve Exam
equivalent Faculty (EDA718818
Supervisor )
Assessment
(mean>=2) Assessment
#2.Part A:

Developing a
School
District
Vision (mean
>=2)
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Assessment
#2 Part B.
School
District
Culture
Exam

Assessment
#3: District
Professional
Development
Plan (mean
>=2)

Assessment
#5: Critique
of Culture
and
Professional
Developmat
(mean >=2)

Assessment
#6: Political,
Social,
Economic,
and Cultural
Influences
Exam

Assessment
#7: Part A.
School
District-
Community
Collaboratio
n (mean >=2)

Assessment
#7: Part B.
Community
Collaboratio
n Plan (mean
>=2)

Assessment
#7: Part C.
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District
Transportati
on Policy
(mean >=2)

Assessment
#7. Part D.
District
Budgeting
and
Nontradition
al Revenue
Sources
(mean >=2)

Assessment
#8. Part A.
Educational
Policy
Analysis
(mean >=2)

Assessment
#8. Part B.
Involving
Stakeholders
in the

District
Vision (mean
>=2)

Assessment
#8. Part C.
Policy
Analysis:
Legal and
Ethical Issues
(mean >=2)

Recommend
ation for
Licensure:

1. Completed
Licensure
Application
form

2. 3years
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administrativ
e experience
(Verification
letter from
central office)
3. Updated
fingerprints
cleared from

BCH and
FBI if not
completed
within the
past year
Curriculum | 1. Completed For Internship For Internship 1. 1. SOEAP
, program Il [EDA733.833] | lIL Completion | Alumni
Instruction, | application form | 1. Completion of | [EDA733.833] of required Survey
and from UD Grad Internship | 1. ELCC courses 2. SOEAP
Professiona School (EDA507) and standards based| including Employer
I 2. Official Internship 1l Self Assessment| Internship Survey
Developme| transcript of all | (EDA607) and (mean >= 2.0) Il (57 sem. | 3. Five Year
nt graduate work | (GPA>=2.0)in | 2. ELCC hrs*) and Followup
(District not earned at post masters standards basl | GPA (>=2.0) | Survey
Level ubD courses Mentor
Leadership | 3. Completion of Assessment Assessment
i EDA)to | UD Principal (mean >=2) #2 and #3:
be program or its 3. ELCC Databased
implemeed | approved standards based| Critique of
Fall 2009 | equivalent Facuty Vision and
Qupervisor Mission and
Assessment Plan for
(mean>=2) Instructional
Improvement
(mean >=2)
Assessmén
#5 Part A:
Critique of
Culture and

Professional
Development

Assessment
#5. Part B:
nAre Y
Listen
Paper (mean
>=2)
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Assessment
#6: Part A:
Political,
Social,
Economic,
and Cultural
Influences
Exam

Assessment
#6. Part B.
Curriculum
Evaluation
Project
(mean >=2)

Assessment
#7. Part A.
School
District-
Community
Collaboratio
n (mean >=2)

Assessment
#7. Part B.
Community
Collaboratio
n Plan (mean
>=2)

Assessment
#8: Part A.
Educational
Policy
Analysis
(mean >=2)

Assessment
#8: Part B.
Implementin
g the District
Vision (mean
>=2)
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Recommend
ation for
Licensure:

1. Completed
Licensure
Application
form

2. 3years
administrativ
e experience
(Verification
letter from
central office)
3. Updated
fingerprints
cleared from

BCIl and

FBI if not

completed

within the

past year

Advanced Programs: School Counseling
After
Program Admission _E_ntry into_ Exit from _cIinicaI Progra_m program
clinical practice practice completion completion

Sdool 1. Completed 1. Completion of | 1. Satisfactory | 1. GPA of all | 1.Satisfaction
Counseling| application form | required course | completion of course work | with
(EDC) from UD Grad | work with a GPA | three sections of| >3.0 educational
ubD School > 25 internship with a experience.
Campus grade that i 80 | 2. Successful

2. Undergrad
GPA> 2.75

3. Three letters
of
recommendation

4. Successful
interview in
which the
applicant
displays
acceptable
professional,

2. Grade > 80 fol
the Counseling
Skills class (EDC
545)

3. Grade > 80 for
the Group
Counseling class
(EDC 583)

in each section.

completion
of three
counseling
modules with
grades> 80

2. Successful
site
supervisor
evaluation

3.
Demonstrate
s the

2.Recommen
dations for
improvement
in the
program.

3. SOEAP
Alumni
Survey

4. SOEAP
Employer
Survey
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interpersonal,
and
communicaton
skills.

5. Acceptable
writing sample

6. Demonstrates
the dispositions

of nal l
can | ear
Aifairnes

interview and in
the
extemporaneous
writing sample

dispositions
of ial
children can
| earno
Aifairn

4. Successful
completion
of 600
internship
hours over at
least two
semesters
with a grae
> 80 in each
semester.

5. Successful

5. Five year
Fdlow-up
survey

completion
of the Senior
Project with
a grade> 80
School 1. Completed 1. Completion of | 1. Satisfactory | 1. GPA of all | 1.Satisfaction
Counseling| application form | required course | completion of course wek | with
(EDC) from UD Grad work with a GPA | three sections of | > 3.0 educational
Capital School >25 internship with a experience.
Campus grade that is> 80 | 2. Successful
Columbus | 2. Undergrad 2. Grade > 80 foll in each section. | completion | 2.Recommen
OH GPA> 2.75 the Counseling of three dations for
Skills class (EDC counseling improvement
3. Three letters | 545) modules with| in the
of grades 80 | program.
recommendation| 3. Grade > 80 for
the Group 2. Successful| 3. SOEAP
4. Successful Counseling class site Alumni
interview in (EDC 583) supervisor Survey
which the evaluation
applicant 4. SORAP
displays 3. Employer
acceptable Demonstrate | Survey
professbnal, s the
interpersonal, dispositions | 5. Five year
and of Aal |Followup
communication children can | survey
skills. | earno
Aifairn
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5. Acceptable
writing sample

6. Demonstrates
the dispositions

of nal l
can | ear
nfairnes

interview and in
the
extemporaneous
writing sample

4. Successful
completion
of 600
internship
hours overat
least two
semesters
with a grade
> 80 in each
semester.

5. Successful

completion
of the Senior
Project with
a grade> 80
Advanced Programs: School Psychology
After
Program Admission _E_ntry into_ Exit from _cIinicaI Progra_m program
clinical practice practice completion completion
1. Bace. degree | 1. Completion | 1. Successful | 1. Completi | 1. SOEAP
School from accredited of all course completion onof all | Alumni
Psychology| institution work with of 3 coursewo| Survey
(EDC) 2. Completed grades o B semesters rk with > | 2. SOEAP
program 2. Passed internship B grade | Employer
application form comprehensi 2. Successfy Survey
from UD Grad ve exam I 3. Five Year
School 3. Master completi | Followup
3. Undergrad Degree on of Survey
GPA (>=2.75) internshi
4. GRE p
combined verbal 3. Portfolio
& analytic scores 4. Thesis
of 1000 5. Praxis IlI:
5. Three letters Sdool
of Psycholo
recommendation gy score
6. Successful 165
interview
7. Approved

writing sanple
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2a.3.How is the unit assessment system evaluated? Who is involved and how?

The SOEAP Assessment Committee (AC), a forum for departmentatnégiress and the
deandés office (Director of Accreditation
described in section 2a.1, the assessment system operates primarily at the program and
departmental levels. The AC meets regularly and includegsr e sent at i ves
instructional technology staff (UD). Departmental concerns are brought to the AC for
discussion. Deliberations are held on issues such as managing databases, adding data s
identifying new strands of evidenaedspond to new evaluation questions, operationally def
that evidence, adjusting assessments to revised SPA standards, and tightening the links
guestions of program quality and the evidence needed to answer program related questio
Minutes of Meetings on Development of Assessment $ystem

0o

and

t he
burces,
ning
etween
ns. (See

2a.4.How does the unit ensure that its assessment procedures are famtacconsistent, and
free of bias?

The SOEAP Assessment Committee, in consuy
initiated apolicyon fair assessment procedures. This policy is designed to guide program f
carrying out all assessments in ways that ensure that procedures are fair, accurate, consi
free of bias. The policy addresses validity, reliability, utilitgtlaicdl concerns. Thaolicywill be
presented to thEOEAP Congres its fall 2009 meeting.

The faculty within the SOEAP use several strategies to assaue #ssessments are fair,
accurate, consistent, and free of bias. These include (1) using multiple measures to asses
performance, (2) ongoing conversations among faculty teaching the same course and usi
same assessments, (3) collecting assesataaitrdultiple points across the programs, (4)
ongoing professional development for ourselves and the partners in schools where our cg
participate, (5) obtaining estimates of interrater reliability across evaluators, (6) estimating
validity of the assessment instruments, (7) recalibrating rubrics after they have been appli
time period, (8) testing assessment outcomes for consistency and predictive validity for a
candidates, and (9) restructuring assessment tasks wtasksheave been deemed invalid or
unreliable. Clickherefor examples of these procedures.

2a.5.What assesments and evaluation measures are used to manage and improve the
operations and programs of the unit?

Decisions about policies, programs, and unit operations are made at the unit |€S@IEARe
Congresgxercises legislative and consultative authority in making decisions relevant to ag
programs including program curricular <c¢h
SOEAP Assessment Systgaphi . The SOEAP Deandés Counci
deci sions relevant to the unitods operat.
grgphic). The assessment data gathered across the unit inform these decisions.
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http://ncate.udayton.edu/Standard%202/2a/2a.Minutes.of.Meetings.on.Development.of.Assessment.System%20.zip
http://ncate.udayton.edu/Standard%202/2a/2a.5a.Assessment%20Fairness%20Policy.June.2.2009.doc
http://community.udayton.edu/education/deansoffice/soeap_congress/index.php
http://ncate.udayton.edu/Standard%202/2a/2a.Exhibit.5b.Examples.Fair,%20Accurate,%20Consistent,%20and%20Bias-free%20Assessment.doc
http://community.udayton.edu/education/deansoffice/soeap_congress/index.php
http://community.udayton.edu/education/deansoffice/soeap_congress/index.php
http://ncate.udayton.edu/Standard%202/2a/SOEAP.Assessment.System.Graphic.pdf
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TheSOEAPCongres$ ol | ows t he School ds constituti
pgs R of theSOEAP Constitution The SOEAP Dean regularly aggregatesvigidtdata to
make reports to the Deandés SOEAP Council
(external partners). The Dean also reports unitdataam di dat es and pro
Council , Presidentds Council and tide Ptaxsi
scores (by specific program area) are annually reported to thes® hajidéssf enroliment,
diversity, candida@chievements, and program evaluations are created to make decisions
modifying programs, their content, their delivery, and their quality.

2a.6.(Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related
to the unit's assessment system may be attached here. [Because BOE members should be able to

access many exhibits electronically, a limited number of attachmehbjss(®uld be uploaded.]
SOEAP Assessment System graphic

Samples of Formative and Summative Key Assessments

Summaries of Key Assessments Used at Transitios Piable 6A)

Minutes of Meetings on Dewpiment of Assessment System

DRAFT of Policy Ensuring Key Assessments Are Fair
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http://community.udayton.edu/education/deansoffice/soeap_congress/SOEAPconstitution.pdf
http://ncate.udayton.edu/Standard%202/2a/SOEAP.Assessment.System.Graphic.pdf
http://ncate.udayton.edu/Standard%202/2a/2a.ExamplesofKeyAssessments.zip
http://ncate.udayton.edu/Standard%202/2a/2a.SummariesofKeyAssessmentsatTransPoints.zip
http://ncate.udayton.edu/Standard%202/2a/2a.Minutes.of.Meetings.on.Development.of.Assessment.System%20.zip
http://ncate.udayton.edu/Standard%202/2a/2a.5a.Assessment%20Fairness%20Policy.June.2.2009.doc
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2b. Data Collection, Analysis, and Evaluation

2b.1.What arethe processes and timelines used by the unit to collect, compile, aggregate,
summarize, and analyze data on candidate performance, unit operations, and program quality?

How are the data collected?
From whom (e.g., applicants, candidates, graduates, yaark data collected?
How often are the data summarized and analyzed?
Whose responsibility is it to summarize and analyze the data? (dean, assistant dean, data
coordinator, etc.)
1 Inwhat formats are the data summarized and analy@eg®rts, tables, ches, graphs,
etc.)
1 What information technologies are used to maintain the unit's assessment system?

= =4 -4 -4

The unit utilizes current technology to collect and analyze data for candidate performance, unit
operations, and program quality. For collecting and sttirendata we use tools such as Excel, our
student system ColleagWebCT (changing to Isidore), TaskStream, a legatasezbsystem,
and databases such as Unidata,-S&pler and Teradata. For analyzing the data we use two ftools:
Excel and Cognos ReportN#¥e have implemented these technologies in phases and are
continuing to phase in new automated and electronic systems and improve on those that gxist. We
currentlyenter and store all student enrollment data, Praxis scores, ACT/SAT scores, and
transcript information electronically through our student systems and pull that data into the¢
university warehousklost of our assessment results are being entered andrsielCT,
TaskStream, or our legacy Wwabed system aadealso pulled into our university warehouse. The
remaining assessment results are entered and stored in Excel and analyzed through those
spreadsheets. The data that are stored in the Univengtyowseareanalyzed using reports frgm
Cognos ReportNet. This reporting tool allows the data to be aggregated or disaggregated|as
required, by individual student, by program, by department, by unithetdata are analyzed
using five common transitigroints: entry into program, entry into clinical, exit from clinical,
licensure or degree granted, aftér program completioifhese transition points are used across
all programs within the unit. This technology allows us to track the progress d@iaidittidents
as well as the aggregated data within programs and the unit as a whole.

A} %4

Department and program data are collected at the end of each term and information is shared
with faculty at department staff meetings. At the end of each acadenfacy#égreview
department data and make changes that can be implemented during the next academic year. In
addition, faculty members review program curriculum and assessments to ensure alignment with
the conceptual framework, SPA standardsCdnd Department of EducatiostandardsThe
Director of the Office of Accreditation collaborates with program faculty, department chairs, the
Assessment Committee, and departmental advisory committees to ensure thahtdatssimee
summarized and analyzed at the program and department levels

Student performance data on selected key assessments are summarized and analyzed on an annual
basis at the unit | evel by the DeasPsgs Office.
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scores) to the Deandés Advisory Council

hich

and the SOEAP Congress President. Data on SOEAP graduates and programs are also reported at
the Provostodés Counci |l , Wniversityof Dagan Boand of draste€so u n c i

(Seqolicies on Data Collection and Review

2b.2How does the unit disaggregate candidate assetdata for candidates on the main

campus, at of€ampus sites, in distance learning programs, and in alternate route programs?

Candidate assessment data are seomddisaggregated at the candidate level in each depart
Specifically, thBepartment of Counselor Education and Human Services (BIf8L3 programs
on the main campus and at Capital University in Columbus, Ohio. EDC stores candidate ¢
the basis of program site (maimpais or Capital University site) and year of completion.
Candidates in th®epartment of Educational Leadership (EB¥)y enroll in courses in either

face to face or online venues for the gipal licensure program. In other words, candidates are

not required to complete all courses in one delivery mode. Common key assessments are
in both delivery modes. EDA stores candidate data in a departmental databasepafineent
of Teacher EducatioffeDT) offers a technology and reading endorsement éntieechmark
assessments are embedded in each course and common to online and face to face class
candidate data is storén TaskStream. THeepartment of Health and Sport Science (H#8)s
the Physical Education program in face to face format and candidate data is stored by yes
completion in a departméal database. The SOEAP has no alternative route programs.

Exhibit 7shows an example of assessment results disaggregated by face to faeecanusas

in the Department of Educational Leadershipese data (generated from selected assessme
two internships from graduates of the ma
similar performance between the two groups. Theitaptevided as an example of disaggreg

ment.

lata on

included

es. EDT

ar of

bNts in
ster6
ated

assessment results.

2b.3.How does the unit maintain records of formal candidate complaints and their resoluti

ons?

Formal candidate complaints and their resolutions are filed by departmesntshaiey occur.
When no resolution occurs with the department chair, candidates may make a written apg

the Associate Dean. The Associate Dean makes his or her decision known in writing to the

candidate, faculty member, and department chairABeeciate Deafor Administration
maintains a file of these complaints and their resolutions. A final appeal can be made to t
Provost The provost musnake known his or her decision and the reasons for the decision
writing to the candidate, faculty member, and department chair. Final authority regarding
candidate complaints rests with the Provost. Formal candidate complaints (written appeal
evidene, documentation) are maintained in the offices where the complaint was received

eal to

ne
n

and filed

(SOEAP Appeal Polipy
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http://ncate.udayton.edu/Standard%202/2b/2b.Standard2.Exhibit6.Policies%20on%20Data%20Review.zip
http://www.udayton.edu/education/cehs/index.php
http://www.udayton.edu/education/edl/index.php
http://www.udayton.edu/education/te/index.php
http://www.udayton.edu/education/te/index.php
http://www.udayton.edu/education/hss/index.php
http://ncate.udayton.edu/Standard%202/2b/Std.2.Exhibit_7.Online.v.Face.to.Face.Comparison.pdf
http://www.udayton.edu/education/profiles/raisch_c_daniel.php
http://provost.udayton.edu/
http://ncate.udayton.edu/Standard%202/2b/2b-Appeals,%20grades%20.doc
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2b.4.(Optional Upload for Online IR) Tables, figureand a list of links to key exhibits related
to the unit's data collection, analysis, and evaluation may be attached here

University of Dayton Assessment Plan
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2c. Use of Data for Program Improvement

2c.1.In what ways does the unit regularly and systematically use data to evaluate the efficacy of

and initiate changes to its courses, programs, and clinical experiences?

Policies that g atteneptstoinprove courses dnd mogranesa@ne located
School of Education and Allied Professions Constitution. The S@BABresss the legislative
body of the unit. See attachm&@EAP Constitution

The process of improving the courses, programs, and clinical experiences in the School ig
by the faculty committee structure. The function of2BEAP Faculty Affairs Committeseto

n the

5 governed

generate policies and procedures related to faculty load, faculty and administrator evaluation, and

accreditation standards relatedaoulty (SOEAP CongreSsnstitution, p. 16). The SOEAP
Graduate Academic Affairs Committee generates policies and procedures related to cours
approvals and program approvals as well as degree requirements, grading, entrance and
standards and acdiitation standards for all graduate programs (SOEAP Cogresttution,

p. 16). Similarly, the SOEAP Undergraduate Academic Affairs Committee monitors policie
procedures related to course approvals, program approvals, degree requiremenisngeadie
and exit standards and accreditation standards for all undergraduate programs (SOEAP (
Constitution, p. 16). The procedures for initiating issues (e.g., course approval) related to
these areas are addressed irStAEAP ConstitutiofSOEAP Congress Constitution. 12). The
SOEAP Promotion and Tenure Committee monitors the policies that govern faculty promg
and tenure SOEAP Congress Constitutign. 16) Minutes of the SOEAP Congresdsw

5e
exit

s and

0,
Longress
any of

ytion

evidence of the var i &chsedulefortdmitiDatd Aaysi® de c i

sions

2c.2.What datadriven dhanges have occurred over the past three years?

Our Assessment System provides evidasesl practice in all program areas. Many changes
occurred between 2005 and 2008 as a result of candidate and program evaluation. These
were made at all levelghin the System.

At the program level, tigarly Childhood Educatioprogram used data to revise Haanily
Culture Project (FCP) Assignmefihe assessment data suggested candidates were lacking
skills to complete the FCP assignment; instruction was altered to provide prerequisite skil
order to maimize candidate success. Also, in the Middle Childhood Education program, a
instrument to assess National Middle School Association standards was used in a 2007 p
dur i ng c a-stulendteathsgcasspameobservations. Cooperatingreacheld
settings examined the data. Several stated that the assessment would be best limited to s
teaching only. Other feedback from field partners led to revisions in the assessment tool t
being pilot tested this year.

Within the School Psychologyogram, candidates develop a portfolio during their program.

changes

certain
sin

N
ilot study

tudent
hat is

The

portfolios are formally assessed. When faculty members reviewed thertsdatss they found
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http://community.udayton.edu/education/deansoffice/soeap_congress/SOEAPconstitution.pdf
http://community.udayton.edu/education/deansoffice/soeap_congress/Congress_committee_Membership_2009-2010.doc
http://ncate.udayton.edu/Standard%202/2c/2c.SOEAP.Congress.Minutes.zip
http://ncate.udayton.edu/Standard%202/2c/2c.Schedule.for.Unit.Data.Analysis.doc
http://www.udayton.edu/education/areas_of_study/aos_content/early_childhood_ed.php
http://ncate.udayton.edu/Standard%204/4a/4a.Family_Cultures_Project_Sec.IV.doc
http://ncate.udayton.edu/Standard%204/4a/4a.Family_Cultures_Project_Sec.IV.doc
http://www.udayton.edu/education/areas_of_study/aos_content/ms_in_school_counseling.php
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that not all candidates were completing their theses in a timely manner, so they restructur
course sequenadtuating the research and statistics course immediately prior toréukt Zour

thesis course. The program facal$p learned from candidate exit surveys that completers fé
need for more practice with cognitive assessments. These data led to a change in course
to add a mentoring component where mentors can assist candidates to develop skills in tk

In the Educational Leadershgyogram, a pilot program to test data storage and retrieval pro
for the fieldbased internshps was i nstituted. This proj
feedback on the need for more streamlined and flexible technologies to assess and monit
candidate performance. The processes used by one faculty member over the past two ye
demonstrateé what will be needed to scale up this system to all faculty who manage field
internships. A second outcome of this pilot project has been the ability to monitor candida

assessments at a more detailed level. This outcome has led to the revisiorseésemert tool
and also made faculty members realize tNh
|l evel of the ELCC standard, but al so at

assessments of our district level leadersbgrgms (Superintendent and Curriculum,
Instruction, and Professional Development). As the faculty members examined the data fr
reviewers and as they studied the educational leadership programs in the literature, the d
level leadership programsevalmost entirely restructured to bring them both into close
alignment with ELCC standards.

Within the Department of Health & Sport Scienae have analyzed assessment results at th
programlevel (Physical Education program) and used them to improve candidate performa
strengthen the program. For example, analysis of Praxis Il data revealed that four (4) can
the Physical Education program failed the test @804 hese caimhtes had experienced
challenges throughout their academic careers at UD, including meeting entry requirement
the maintenance of a satisfactory GPA. As a result of these findings, we discontinued the
of making exceptions in admissions regmients which, since 1999 have required scores of 2
the ACT or 1110 on the SAT; or 173 on Praxis | Reading, Writing, and Math Tests; and a
GPA. Those requirements are now universally enforced; the practice of permitting studen
enroll in PhysideEducation content courses "provisionally” (i.e., prior to meeting these
benchmarks pending their formal admission into the PETE program) has been completely
eliminated. (SeExhibit 12).
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2c.3.What access do faculty members have to candidate assessment data and/or data systems?

The School of Education and Allied Professions (SOBA®naintained multiple presses to
assess candidate performance within classrooms, programs, and departments. Candidate
program data are stored and evaluated at the departmental level.

In the Department of Teachertcationt he candi date assessmen
warehouse. Faculty and staff may access and run reports through thaetsaies data from
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http://www.udayton.edu/education/areas_of_study/aos_content/master_of_science_in_educational_leadership.php
http://www.udayton.edu/education/hss/index.php
http://ncate.udayton.edu/Standard%202/2c/2c.12-Examples.of.%20changes.made.zip
http://www.udayton.edu/education
http://www.udayton.edu/education/te/index.php
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the warehouse\lso, on a departmental data computer drive (without data that would identi
canddates) the chair and the faculty may access raw assessment data. Program coording
have access to private candidate data storage systeheschiee Education Access to Candids
graphic shows avenues of access to candidate data.

In the Department of Counselor Education and Human Serféoedty membersave access to
candidate data on admission from Colleague, an administrative data system. Faculty men
individual Excel files which can be used to record assessment data.

In the Departnent of Educational Leadershaculty members have access to candidate datal
through accessing the EDA Database which is maintained in the departmental office. The
access candidate data on Colleague, the administrative system of UD, which ig@edlilable

faculty.

In the Department of Health & Sport Scienfaeulty members have access to candidate data
admission from Colleague (changing to Banner), an administrative data systemaind
candidate files that are maintained in the departmental office, and Excel files which are us

fy

tors each
ate

hbers have

y can

on

ed to

record candidate assessment data.

2c.4.How are assessment data shared weathdidatesfaculty, and other stakeholders to help
them reflect on andmprove their performance and programs?

Assessment data are shared, aggregated and analyzed as follows:

In the Department of Counselor Education and Human Services (El3§9ssment resudire
reviewed with candidates. For example, the School Psychology program uses a case stug

ly rubric to

share with candidates as they develop their required case study. Case studies are evaluated

periodically for formative feedback purposes. At the emg détm a summative appraisal is
recorded. Summative assessment results are aggregated and analyzed annually for prog
and development.

Department of Educational Leadership (E@#gssment results are shared at department
meetings. Faculty have access to candidate data in the department EDA Database. Facu
members maintain their assessment results and share them with candidates. Faculty sup
provide EDA interns individual fmative assessment results with the option for
revising/resubmitting the assessment.

Department of Teacher Education (E@dqulty, staff, and candidates have access to assess
data througla variety of pathways, shown on the attadregam

In the Department of Health & Sport Scien@ssessment results are regularly reviewed with

ram review

ty
ervisors

ment

candidates. For example, students in the HSS 300 eMetsods of Teaching Secondary
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http://ncate.udayton.edu/Standard%202/2c/2c.Teacher.Education.Access.to.Candidate%20Data.Graphic.April.2009.doc
http://www.udayton.edu/education/cehs/index.php
http://www.udayton.edu/education/edl/index.php
http://www.udayton.edu/education/hss/index.php
http://www.udayton.edu/education/cehs/index.php
http://www.udayton.edu/education/phd/index.php
http://www.udayton.edu/education/te/index.php
http://ncate.udayton.edu/Standard%202/2c/2c.Teacher.Education.Access.to.Candidate%20Data.Graphic.April.2009.doc
http://www.udayton.edu/education/hss/index.php
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Physical Education, submit 5 lesson plans via Isi@@nedidates submit a 1st fraopy of the
lesson plan to Isidore about two days before the final plan is due. Each candidate is then
responsible for reviewing and making comments, suggestions and answering specific questions to
improve the lesson plans for EACH of their peers. Stadwve a day to review the comments
and suggestions regarding their plans and make any changes. Final lesson plans are submitted via
Isidore, graded by the instructor using a rubric provided to candidates and discussed during class.
All assignments, comants made by the instructor and overall scores for each lesson plan are
recorded and sent to candidates via Isidore.

2¢.5.(Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related
to the use of data for program impravent may be attached here.

Standard 20ptional Questions
1. What does your unit do particularly well related to Standard 27?

2. What research related to Standard 2 is being conducted by the unit or its faculty?
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STANDARD 3. FIELD EXPERIENCES ANDCLINICAL PRACTICE

3a. Collaboration between Unit and School Partners

3a.1.Who are the unit's partners in the design, delivery, and evaluation of the unit's field and

clinical experiences?

The SOEAP has lomganding partnerships within the area. UDtpars with 11 school districts
in the design, delivery, and evalwuation
districts represent urban, rural, and urban/suburban setting®{8get Report Card &
Demographigs the Archdiocese of Cincinnati and 15 Ruartner districts. Currently, 89% of
our candidates are placed in our partner sch8olsofl Partner Demographjiesth fulltime
faculty and adjunct educators involved as university liaisons.

The Teacher Educational Advis@DT Advisory Committee Membgraeeteach semester
(EDT Advisory MinutesA second advisory group is located in eachrdfcansure areas
consisting of master teachers/mengdrall levels and content areas knowthadJniversity of
Daytsod i ni cal E @inatestfranrMeéligsAAY,IEEH, angd MCE Meetihgs
The Education Fiel®ffice also (EFO) sponsors three meetings pefieartes from Meetings:
CT Meetingsfor all clinical educators.

Advanced Programs

Candidates in the advanced programs for teachers complete a field experience associate
EDT 500,Models of Teachit@andidates complete a reflection on a lesson and are assesse
a rubric aligned with National Board of Rrsdional Teaching Standards. Other field experie
occur in diverse settings.

Department of Educational Leadership

Il nternships are r eq(EDA5S87)and winciptlidersseEDAa6)T).e r 4
Rigorous activities were developed in conjunction with university personnel and practicing
administrators. In addition, University personnel interact with partners in the field through
attendance at a variety of administrativetings in order to receive feedback. Mentor/mente
meetings with UD faculty have been initiated as another way of accessing feedbaciay th
assessment strategy was pilot tested in Spring 2009 (self assessment, mentor assessme
instructorassessment.) This model will be implemented fully beginning Fal{S¥®8tern
Assessmeidt Program Evaluation Documeént

Counselor Education Program
(A.) Site supervisors, who are licensed school counselb&st®ols, where our candidates
conduct their iternship

(B.) Adjunct internship instructors. These internship instructors are licensed, practicing sg

of t

d with
d using
nces

s deg
school

e

ree
ht, and UD

hool

counselors

59


http://ncate.udayton.edu/Standard%203/3a/3a.1.1-District%20Report%20Cards.doc
http://ncate.udayton.edu/Standard%203/3a/3a.1.1-District%20Report%20Cards.doc
http://ncate.udayton.edu/Standard%203/3a/3a.1.2-School%20Partner%20Demographics.xls
http://ncate.udayton.edu/Standard%203/3a/3a.1.4-EDT.ADVISORY.COMMITTEE.Members.doc
http://ncate.udayton.edu/Standard%203/3a/3a.EDT.Advisory.Committee.Minutes.zip
http://ncate.udayton.edu/Standard%203/3a/3a.AYA_ECE_MCE_Minutes.zip
http://ncate.udayton.edu/Standard%203/3a/3a.CT_Meeting_Minutes.zip
http://ncate.udayton.edu/Standard%203/3a/3a.CT_Meeting_Minutes.zip
http://www.udayton.edu/education/edl/index.php
http://ncate.udayton.edu/Standard%203/3a/3a.Intern%20assessment.doc
http://ncate.udayton.edu/Standard%203/3a/3a.Intern%20assessment.doc
http://ncate.udayton.edu/Standard%203/3a/3a.EDA%20Program%20Eval%20Doc.doc
http://www.udayton.edu/education/cehs/index.php
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School Psychology

The school psychology program places approxim2teledns per year. These placements ar¢
chosen according to the criteria set forth by th@®iid Internship Manuathat was created
through a collaboration with athool psychology programs in OhioN&lional Association of
School Psychologists Standa(N#®\SP) and (3) University of Dayt®ohool Psychology Progra
Handbook The memorandum of agreement is included in theSdBool Psychology Program
Handbook(pp 42-44).

3a.2.In what ways have the unit's partners contributed to the design, delivery, and evaluation of

the unit's field and clinical experiences?

Design-The EFO seeks feedback regarding school sites, teacher quality, and candidate
performane. Information is gathered through a variety of instruments. Three meetings wet
on campus: Welcome and General Orientatidasfgn Agenda for 9.7.06 CTid)l Student
Teacher Orientation and Capstor&héring Expertise & Resources: FO7 ST Capstone Sgmif
and all other meetingsere held onsite. Clinical educators discuss the strengths and weaki
of the program*Clinical Educators Feedback 08, Clinical Educators Feedback, Eahicaltors
Feedback Q9The Clinical Experience handbook highligBisident Teacher Handboppartners
working with UD faculty. See other examplesa¢her Ed. Lab Expectatipns

Delivery-Partners play a major role in delivery. Alignment of course assignments to-the fie

experiences assists candidates in developing and rgasiarse content€ase Study
Description & Lesson Plan Descriptjo@linical educators present at seminAhSA seminars &
AYA student teaching semingmassist in teaching methods courses and model instruction
(Clinical Practice Modgl

Evaluation-Field experience is assessed bgltheal Educatoand the course instructor
aligning course assignments to field expergeriavo formal assessments are conducted by th
Clinical Educator in the fall along with formative feedback; 2 formal aridrgal assessments
for winter(SeePraxis Il Observation Forraniversity Supervisgrs

The Teacher Educational Advisory discuss initiatives and outcomes, address issues, field
clinical experiences, strengths/weaknesses aapregand candidate performa€®T Advisory
Minutes.

Advanced ProgramsCandidates in specific concentrasare in field experience settings that
have included our partners. The field experience was revised in 20@84@dchour to a 100
hour field(See Tablé7 in3b2).

Department of Educatinal Leadership Design of the internships was developed with univer
faculty and school administrators. UD faculty intsnaith the field regularly by attendance at

e held

nar
nesses
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d

e

and
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http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3a/3a.Intern_Manual_FINAL0206.doc
http://www.nasponline.org/
http://www.nasponline.org/
http://ncate.udayton.edu/Standard%203/3b/3b.5-School.Psychology.Program.Handbook.2008.doc
http://ncate.udayton.edu/Standard%203/3b/3b.5-School.Psychology.Program.Handbook.2008.doc
http://ncate.udayton.edu/Standard%203/3b/3b.5-School.Psychology.Program.Handbook.2008.doc
http://ncate.udayton.edu/Standard%203/3b/3b.5-School.Psychology.Program.Handbook.2008.doc
http://ncate.udayton.edu/Standard%203/3a/3a.Agenda%20for%209.7.06%20CT%20Mtg.doc
http://ncate.udayton.edu/Standard%203/3a/F07%20%20ST%20Capstone%20Seminar%20Agenda%20%20synopsis%2012.10.07.doc
http://ncate.udayton.edu/Standard%203/3a/Clinical%20Educators%20feedback.zip
http://ncate.udayton.edu/Standard%203/3a/Clinical%20Educators%20feedback.zip
http://ncate.udayton.edu/Standard%203/3a/2008-2009_ST_Handbook__Final_10.2008.pdf
http://community.udayton.edu/education/edt/field_office.php
http://ncate.udayton.edu/Standard%203/3a/3a.CaseStudy&LessonPlanDescription.zip
http://ncate.udayton.edu/Standard%203/3a/3a.CaseStudy&LessonPlanDescription.zip
http://ncate.udayton.edu/Standard%203/3a/AYA%20student%20teaching%20seminars%20in%202009.zip
http://ncate.udayton.edu/Standard%203/3a/AYA%20student%20teaching%20seminars%20in%202009.zip
http://ncate.udayton.edu/Standard%203/3a/Clinical%20Practice%20Model%20-%20chart.doc
http://community.udayton.edu/education/edt/field_office.php
http://ncate.udayton.edu/Standard%203/3a/3a.2.2%20Clinical%20Experience%20Observation%20Form.doc
http://ncate.udayton.edu/Standard%203/3a/University%20Supervisors.zip
http://ncate.udayton.edu/Standard%203/3a/3a.EDT.Advisory.Committee.Minutes.zip
http://ncate.udayton.edu/Standard%203/3a/3a.EDT.Advisory.Committee.Minutes.zip
http://www.udayton.edu/education/edl/index.php
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professional organization meetings. UD faculty began mentor/mentee meetingsrto gath
feedback for program improvemg®eeEDA Minuted

Counselor Education Prograiin

(A.) Site supervisorscpth et e eval uations of the candi
(B.) Adjunct internship instructors meet with school counseling faculty to determine annug
updates to the design, delivery, and evaluation of the field experience.

School Psychologylhree meetings per year are conducted with thestipktvisors, the

dat e s

university faculty supervisor, and the candidateyfam Handboofp. 451 57).

3a.3.What are the roles of the unit and its school partners in determining how and where
candidates are placed for field experiences, student teaching, and internships?

Initial

Teacler Education Prograrit the beginning of each course with a field component the EF
representative has the candidates fill out the field ptatdform (Field Experience fornto
insure that candidates have experiences working with diverse student populations and se
selected courses have designated benchmark assignments representing specific piddeme
Experience Summary Chad&09).

The initial contact for field experiences is made by the EFO detailing the focus of the field
experience, specific grade/subject, and contact information. The request is sesigoadedl
person in the school district who contacts potential teachers.

The internship involves completing an application and moral form, fingerprinting, and deve
a professionatatement§T Professional Statement 9.20F8ofessionatatements are reviewe
by each licensure committee, and the application is screened for three diverse field settin
other things. licensure areaurse completion, and GPA.

Each licensure coordinator meets with school administrators to review the memoranda of
understandingNlemoranda of understandipgnd discuspotential clinical educators

(Qualifications of Clinical EducatdrS§election of clinical educators is a collaborative process.

Onceonfirmed, the clinical educataemibs nam
Candidates are instructed to contact and meet with their cooperating teacher.

According to the Teacher Quality Partnership Surve33%1(20022008) of candidates believe
that they had participated in a broad range of professional responsibilities, had the opport
observe and work with several teachers, 83% had the opportunity to work with successful
in inclusive classes, 86% observe and have outstartdisggva n t eacher s e X
Ahowo of their teaching. Candi dates (86

D

itings and

2Nnts (

2loping
d

Js, among

unity to

teachers
pl ain

%)

a worthy role mode(TQP data
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http://ncate.udayton.edu/Standard%203/3a/3a.EDA%20Minutes.zip
http://www.udayton.edu/education/cehs/index.php
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.5-School.Psychology.Program.Handbook.2008.doc
http://community.udayton.edu/education/edt/field_office.php
http://ncate.udayton.edu/Standard%203/3a/Field.Experience.Summary.Charts(08-09).doc
http://ncate.udayton.edu/Standard%203/3a/Field.Experience.Summary.Charts(08-09).doc
http://ncate.udayton.edu/Standard%203/3a/3a.3.3%20ST%20Professional%20Statement%209.2008.doc
http://ncate.udayton.edu/Standard%203/3a/Memoranda%20of%20Understanding%2009.doc
http://ncate.udayton.edu/Standard%203/3a/3a.Qualifications%20of%20Clinical%20Educators.doc
http://ncate.udayton.edu/Standard%203/3b/3b.4-TQP.Data.doc
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Advanced Rigrams

Graduate Reading ProgranCandidates complete field experiences in their own setting, pl3
underway for field experience placements to occur ERBE Famly EducationCenter
Candidates in the Reading Program work with a reading specialist in their schools.

Department of Educational Leadershifgducational Leadership Program candidatest sele
mentor from their home school/district who provide them access to suggested

activities/experiences and provide authoritative support for their role. The supervising fact
member reviews and approves the selection. Mentors hold the license tfegecanpursuing.

Counselor Education PrograrCurrently employed teachers, at both the Dayton and the Cz
campuses, are allowed to complete their internship in the school whererthéyoteaching

ns are

Ity

apital

candidates at the Dayton campus find their own internship sites.

3a.4.How do the unit and its school partners share expertise and resources to support
candidates' learning in field experiences and clinical practice?

Initial Teacher Cadidate Program UD faculty, program coordinators, clinical educaeBst
110 CT letter & Letter to Field Teachgisandidates, and school administratwase provided
input into the development of the internship. Field experie@¢éa Field Exp General
Outline 200§ and the internshigAYA Letter CT OBallow candidates to apply professional
knowledge and develop skills and dispositions. The unit has developed exgER€h&Iwr) in
a variety of settings. In the first education class, principals discuss their school with the ca
Candidates learn about their placement and possible actii@i€sl 10 List of Possible
Activitieg. Candidates later engage in a Capstone Experience that includes an action rese
project Capstone Course DescriptjoQlinicale ducat or s eval uaEDT1X0¢
CT Evaluation forn& Other Form¥ According to the TQP data, candidates rank their
experiences with clinical educators and school support as very high quality (30 &at§.

Clinical educators work with liaisons in delivering seminars and modeling strategies.

Advanced ProgramsCandidates interact with specialists in their school settings. Clinical
educators work with fadylon presentations. In the graduate reading program, candidates
opportunities to work with the reading specialist in identifying and examining literate
environments, diagnosing and assessing needs of students, and planning ins{@retibn*.
Reading Assignmeits

Other SchooProfessionals
Department of Educational LeadershigDA faculty ineéract with mentors and other school
leaders at such settings as Dayton Area Superintendent Association (DASA), and Educat

ndidates.

arch
A ndi

have

onal

Service Center (ESC) meetings, EDA faculty also have informal contacts with mentors t
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http://ncate.udayton.edu/Standard%204/Optional/Kroc_Family_Ed_Ctr.zip
http://www.udayton.edu/education/edl/index.php
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3a/EDT_110_Letter%20to%20Field%20Teachers.zip
http://ncate.udayton.edu/Standard%203/3a/EDT_110_Letter%20to%20Field%20Teachers.zip
http://ncate.udayton.edu/Standard%203/3a/AYA%20Field%20Exp-General%20Outline-2008.rtf
http://ncate.udayton.edu/Standard%203/3a/AYA%20Field%20Exp-General%20Outline-2008.rtf
http://ncate.udayton.edu/Standard%203/3a/AYA%20Letter%20CT%2008.doc
http://ncate.udayton.edu/Standard%203/3a/EFO%20Chart.xls
http://ncate.udayton.edu/Standard%203/3a/EDT%20110%20List%20of%20Possible%20Activities_teacher%20note.doc
http://ncate.udayton.edu/Standard%203/3a/EDT%20110%20List%20of%20Possible%20Activities_teacher%20note.doc
http://ncate.udayton.edu/Standard%203/3a/Capstone%20Course%20Description%2009.doc
http://ncate.udayton.edu/Standard%203/3a/3a.EDT%20110%20CT%20%20Eval.doc
http://ncate.udayton.edu/Standard%203/3a/3a.EDT%20110%20CT%20%20Eval.doc
http://community.udayton.edu/education/edt/field_office.php
http://ncate.udayton.edu/Standard%203/3b/3b.4-TQP.Data.doc
http://ncate.udayton.edu/Standard%203/3a/3a.Grad%20Reading%20Assignments.doc
http://ncate.udayton.edu/Standard%203/3a/3a.Grad%20Reading%20Assignments.doc
http://www.udayton.edu/education/edl/index.php
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led to adjustments in the intetmp. Department Advisory meetings amdten documents to
practicing administrators also provide support. Mentor/mentee meetings with EDA faculty |offer
more sharing opportunitie§SeeChair letterto mentor and EDA mentor letter

Counselor Education PrograrCurrently employed teachers, at both the Dayton and the Capital
campusg, are allowed to complete their internship in the school where they wo#ieadbimg
candidates at the Dayton campus find their own internship sites.

3a.5.(Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related
to collaboration between unit and school partners may be attached here.
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http://ncate.udayton.edu/Standard%203/3a/3a.EDA_Mentor_Letter&Chair%20letter%20to%20mentor.zip
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3b. Design, Implementation, and Evaluation of Field Experiences and Clinical Practice

3b.1.What are the entry and exit requirements for clinical practice?

Entry into licensure mgrams includeSgeViaster Data M3gp
A UD Ov ed2& GPA batPcantent and professional education

A - PRAXIS | : (must pass all 8I9raeddpth R7S/818)/on
PRAXIS | is waived if the student has a minimum ACT score of 24 or an SAT score of 11]
higher.

A EDT 110 Portfolio entry with appropri a

Entry into clinical experience includes:

A UD Overall GPA: 2.5 GPA

A UD Professional education GBA5 GPA

UD Teaching cd@BGRAntrations GPA

EDT 222 case study with an analysis of
EDT 305 philosophy of education with 8
EDT 338 |l esson pl ameachwséctoh appropri ate s
Good moral <character statement

Too T Too To I

Exit from Clinical includes:
A Good mor al character statement
A Student teaching evaluations from obse

Licensure BenchmarkPRassing the PRAXIS 1l is required for licensure in Ohio, but is not a
program benchmark. General Requirements oStDEAP Graduate Program

AdvancedPrograms

Entry:

A Bachelordés degree from an accredited i

A GPA of 2.75 on a 4.0 scale for undergr

Exit:

A GPA of 3.0
S
I

A 30 credit
A Successfu

(18 in concentration/ 12 <cor
completion of internships

Other SchooProfessionals

Department of Educational Leadership

The entry and ekrequirements for clinical practice are:

Students are advised to register for EDA 507 Internship I in the fall term or winter term aft
successfully completing a minimum of twelve (12) semester hours including EDA 551 Res
(the prerequisite).

g (17
10 or

deve

pprop
cores

rvat.i
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aduat
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http://ncate.udayton.edu/Standard%203/3b/3b.4-EDT.Master.Data.Map.xls
http://gradadmission.udayton.edu/
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Prindpal licensure, candidates are advised to register for EDA 607 Internship Il in the fall t

winter term. Candidates may register for only one of the two internship courses (EDA 507
607) in any given term.

Exit requirements include successtuhpletion of all internship activities.

Counselor Education Program

Entry: Required core courses in school counseling, GPA greater than 2.5; satisfactory site

supervisor practicum evaluaticgatisfactory completion of practicum class

Exit: GPA greater than 2.5; Career counseling module; Academic counseling module;
Personal/Social counseling module; satisfactory site supervisor evaluation that assesses
skills and dispositions; sdactory completion of the internship classes; satisfactory complet

t he
nFai

700/ Seni or
rness.

Proje
0

ct ; Satisfact

ory dis

erm or
or EDA

knowledge
on of
posit

3b.2.What field experiences are required for each program or categories@iaons (e.g.,
secondary) at both the initial teacher preparation and advanced preparation levels, including
graduate programs for licensed teachers and other school professionals? What clinical practice is
required for each program or categories of progsaminitial teacher preparation programs and
programs for the preparation of other school professionals? Please complete Table 7 or upload
your own table at Prompt 3b.9 below.

Table 7

Field Experiences and Clinical Practice by Program

Clinical Practice

Total Number

(Student Teaching or of Hours
Program Field Experiences Internship)
Multi -age: UG Lab Experience FL: One fifteen week, falme | Field:

Evaluation & PRAXIS
Scripting Evaluations
and Attendance;

FL: 160 field hours
Music Ed: 60 teacher
ed. field hours

Art Ed: 160 teacher
ed.field hours

HSS 40 hours
teacher ed. field hour
** Lab Number &
Title

EDT 110 The

student teaching placement
(K-12)

Music Ed: Two eight week,
fulltime student teaching
placements in elementary,
middle and /a high school
Art Ed: Two eight week, full
time student teaching
placements in elementary,
middle and /or high school
HSS Two eight week, full
time student teaching
placements in elementary,

60210 hours

Clinical :
15weeks

(5 full days x 8
Hrs = 40 per
week.)

Total=

600 hrs
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Profession of Teachin
EDT 207 Child &
Adolescent in
Education

EDT 338 Teaching
and Learning

EDT 340 Ed. Diverse
St. Pop. in Inclusive
Settings

VAE 231 Intro to Art
Educdion

VAE 383 Foundation
of Art Education

(6 labs x 20 hours=
120)

PLUS:

Methods field = 90
hours

middle and /or high school

Multi -age (PBIL.

Lab Experience
Evaluation & PRAXIS
Scripting Evaluations
and Attendance;

FL: 160 field hours
Music Ed: 60 teache
ed. field hours

Art Ed: 160 teacher
ed. field hours

HSS field

** |_ab Number &
Title

EDT 507 The
Profession of Teachin
EDT 509 Instruction,
Management &
Assessment

EDT 570 Ed. Diverse
St. Pop. in Inclusive
Settings

VAE 231 Intro to Art
Education

VAE 383 Foundation
of Art Education

(5 labs x 20 hours=

FL: One twelve week, full
time student teaching
placement (K2)

Music Ed: Two six week, full
time student teaching
placements in elementary,
middle and/or high school
Art Ed: Two six week, full
time student teaching
placements in elemtmy,
middle and/or high school
HSS Two six week, fuime
student teaching placementg
in elementary, middle and/or
high school

Field:
60190 hours

Clinical:

12 weeks

(5 full days x 8
hrs=40 hrs per
week)

Total: 480
hrs.
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100)
PLUS:
Methads field = 90 hrs

AYA: UG Portfolio, Lab One fifteen week, fulime Field:
Experence Evaluatiorn student teaching placement| 190 hours
& PRAXIS Scripting | (7th-12th grade).

Evaluations, Case Internship:
Studies, Lesson Plan 15 weeks
and Attendance; (5 days x 8
** Lab Number & Hrs= 40 hrs)
Title Total: 600
EDT 110 The hrs.
Profession of Teachin

EDT 207 Child &

Adolescent in

Education

EDT 222

Development in MC

& AYA

EDT 338 Teaching

and Learning

EDT 340 Ed. Diverse

St. Pop. in Inclusive

Settings

(5 labs x 20 hours=

100)

PLUS: Methods field

=90 hours

AYA: PBIL Lab Experience One twelve week, fdime Field:
Evaluation & PRAXIS student teaching placement | 150 hours
Scripting Evaluations| (7th-12th grade).

Lesson Plans and ST
Attendance; 12 weeks

** Lab Number & 12 weeks

Title (5 full days x 8
EDT 507 The hrs=40 hrs per

Profession of Teachin
EDT 509 Instruction,
Management &
Assessment

EDT 570 Ed. Diverse

week)
Total: 480
hrs.
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St. Pop. in Inclusive
Settings

(3 labs x 20 hours= 6
PLUS:

Methods field = 90
hours

ECE: UG

Portfolio, Lab
Experiene
Evaluation, Case
Study/Parent Notes,
Family Culture
Project, Assessment
Assignments, PRAXI
Scripting Evaluation
and Attendance;

230 field experience
hours (with a possible
addition of 20 hours
ECE Art Ed. course)
** Lab Number &
Title

EDT 110 The
Profesion of Teaching
EDT 207 Child &
Adolescent in
Education

EDT 340 Ed. Diverse
St. Pop. in Inclusive
Settings

EDT 343 Intro. To
Ed. Of Learners w/
Mild/Mod Needs
EDT 441 Content
Standards Special
Needs

VAE 231 Intro to Art
Education

VAE 383 Foundation
of Art Education

One fifteen week, fulime
student teaching (1st, 2nd ot
3rd grade)

or with a Preschool Special
Needs Certification then one
ten week, fullime student
teaching (1st, 2nd, or 3rd
grade) with five weeks, full
time student teaching in a
Preschol Special Needs
classroom.

Field:
230 hours

ST:
15 weeks

ECE (PBID

The candidate will

One ten week, futlme

Field:
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demonstrate the
knowledge, skills,
attitudes and
dispositions required
of a beginning K
Primary teacher. Lab
Evaluations &
PRAXIS Scripting
Evaluation and
Attendance

60 field experience
hours

** Lab Number &
Title

EDT 507 The
Profession of Teachirn
EDT 570 Ed. Diverse
St. Pop. in Inclusive
Settings

EDT 600 Reading
Methods

supervised and evaluated
teaching in a 1st, 2nd, or 3rc
grade setting.

Plus,

One five week, fulime
supervised and evaluated
preschool special needs
placement.

60 hours

ST:
15 weeks

MCE: UG

Portfolio, Lab
Experience Evaluatio
& PRAXIS Scripting
Evaluations, Case
Studies, Lesson Plan
and Attendance;

160 field eperience
hours

** |_ab Number &
Title

EDT 110 The
Profession of Teachin
EDT 222
Development in MC
& AYA

EDT 321 Classroom
Environment for MC
EDT 338 Teaching
and Learning

EDT 340 Ed. Diverse
St. Pop. in Inclusive

One fifteen week, fulime
student teaching placement
(4th9th grade)

Field:
160 hours

ST:
15 weeks
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Settings
PLUS: Methods: 90
hours

MCE: PBIL

Lab Experience
Evaluation & PRAXIS
Scripting Evaluations
Lesson Plans and
Attendance;

170 field experience
hours

** |_ab Number &
Title

EDT 507 The
Profession of Teachin
EDT 509 Instruction,
Management &
Assessment

EDT 570 Ed. Diverse
St. Pop. in Inclusive
Settings

EDT 600 Reading
Methods

One twelve week, faime
student teaching placement
(4th9th grade)

Field:
170 hours

ST:
12 weeks

IS: UG

Portfolio, Lab
Experience Evaluatio
& PRAXIS Scripting
Evaluations|EP,
Case Studies, Lessor
Plans and Attendance
200 field experience
hours

** | ab Number &
Title

EDT 110 The
Profession of Teachin
EDT 222
Development in MC
& AYA

EDT 321 Classroom
Envronment for MC
EDT 338 Teaching
and Learning

EDT 340 Ed. Diverse

One fifteen week, fulime
student teaching placement
(K-12th)

Field:
200 hours

ST:
15 weeks
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St. Pop. in Inclusive
Settings

EDT 343 Intro. To
Ed. Of Learners w/
Mild/Mod Needs
EDT 441 Content
Standards Special
Needs

IS (Q

Additional License

Lab Experience and
PRAXIS Scripting
evaluated teaching
with students
demonstrating
mild/moderate
learning needs. The
candidate will
demonstrate the
knowledge, skills and
dispositions of an
intervertion specialist.
Attendance at
seminars may be
required.

40 hours field
experience

** Lab Number &
Title

EDT 507 The
Profession of Teachin
EDT 509 Instruction,
Management &
Assessment

EDT 570 Ed. Diverse
St. Pop. in Inclusive
Settings

EDT 600 Reading
Methods

Five, Seven or ten weeks
depending on previous
teaching experience

Field:
40 hours

ST:
5, 70r10
weeks

Graduate Reading
Program

EDT 605 20 hours
EDT 606 20 hours
EDT 607 40 hours
EDT 650 20 hours

Currently 40 hours changing
to 100 hours fall2009

40100 hours
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EDA 607 License (150 hrs) | 150 hours
Master of Educationa EDA 507 Mast ¢ 150 hours
Leadership
Schml Psychology Practicum (240 hours| Internship (1200 hours) 1440 hours
School Counseling | Practicum (100 hours| Internship (600 hours) 700 hours

3b.3.How does the unit systematically ensure that candidates develop proficiencies outlined in
the unit's onceptual framework, state standards, and professional standards through field and

clinical experiences in initial and advanced preparation programs?

Clinical and field experiences reflect institutional, state, and professional standards and s¢
transform the Conceptual Framework (CF) from application of theory to practice. Practical
experiences assist candidates in demonstrating proficiencies.

SOEAP has a course of study that includes rigorous curriculum combined with robust fielg
experiences and mehmarks*$eeEFO Charj.

The PRAXIS (Pathwise) 4 domains and 19 criteria are mandated by the state of Ohio as {
performance assessment for beginning teachers. Ttermmiahdfinal student teaching
instrument is constructed around state standards as well as SPA standBiIs Fsdd Office
& Clinical Experience Observation FQrrirield experiences occur throughout teacher educg
programs and involve formative and summat{virii¢al Experience Summary Data form and
Clinical Experience Datassessments as evaluated by clinical educators and university fac
Summative data is collected from internshifgsculminating expemee.

Candidates use TaskStream software to enter lesssrapthportfolio entried.esson plan rubri
& data) . Data is col | e clessodplanifortéabheng anchagainiduriagtthe
internship(SeeLesson plan #2 datd he university liaison and clinical educator formally obsg¢
lessons angdive formative feedback. Field experience requirements increase as candidate

facilitation, cdeaching, whole group teaching, and solo teacltimig. data demonstrates that
our candidates perform at a high level of expertise and maintain that level throughout thei
programs*Hraxis |1l Summarigs

Advanced’rogram Candidates are evaluated on the field experience associated with the K
assessment for EDT 50@odels of Teachif@geBenchmark assessnmjemneflectionon teaching,
using rubric containing elements aligned with the CF and NERII8ic for EDT 500

assessmeéntAll field experiences have been designedlaneloped to reflect institutional, state

and professional standards. These experiences assist candidates in demonstrating profig
through a variety of benchmarks. In the Graduate reading program, field assignments arg
evaluated by the candiddteacul ty and mentor and demons
dispositions(Grad Reading Assignments & Grad Reading Assessment 3)Rubric

2rve to
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ulty.
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6s fi

2rve
S progress
from one experience to the next (observation, tutoring, case study, literacy profile, small group

r
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http://ncate.udayton.edu/Standard%203/3a/EFO%20Chart.xls
http://community.udayton.edu/education/edt/field_office.php
http://ncate.udayton.edu/Standard%203/3b/3b.2.1%20Field%20Experience%20Evaluation%20Form.zip
http://ncate.udayton.edu/Standard%203/3b/3b.2.1%20Field%20Experience%20Evaluation%20Form.zip
http://ncate.udayton.edu/Standard%203/3b/3b.2.1%20Field%20Experience%20Evaluation%20Form.zip
http://ncate.udayton.edu/Standard%203/3b/3a.2.2%20Lesson%20Plan%20Rubric&Data.zip
http://ncate.udayton.edu/Standard%203/3b/3a.2.2%20Lesson%20Plan%20Rubric&Data.zip
http://ncate.udayton.edu/Standard%203/3b/3a.2.2%20Lesson%20Plan%20Rubric&Data.zip
http://ncate.udayton.edu/Standard%203/3b/3b.Praxis%20III%20Summaries.xls
http://ncate.udayton.edu/Standard%203/3b/3b.Benchmark%20assessment.doc
http://ncate.udayton.edu/Standard%203/3b/3b.Rubric%20for%20EDT%20500%20assessment.doc
http://ncate.udayton.edu/Standard%203/3b/3b.Rubric%20for%20EDT%20500%20assessment.doc
http://ncate.udayton.edu/Standard%203/3b/3b.Grad%20Reading%20Assignments%20&%203%20Rubric.zip
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Other SchooProfessional®epartment of Educational Leadershiphio previously subscribed
to ISLLC Standards but now endorses ELCC standards. All EDA progithoosiform to ELCC
and Sate of Ohio StandardSeeKey Assessments in the EDA Internghips

Counselor Education Proam-Ohio uses CACREP standards for evaluation of School
Counseling graduate programs. Field and clinical experiences requirements are based on
professional standards and the unitds <co0
measurement€ACREP standards and SOEAP Conceptual Framework domains can be V|
in the Student Evaluation Tabl&eg table opages 18 17in the School Counseling
HandbooR.

School PsychologiRequired experiences for school psychology interns correspond to the 1

NASP domains listed in the standards and are listed intdm@ship Assignment Guidand
defined in theOutline of Objectives, Experiences & Competencies for School Psychology

iewed

Internship Program Handboogp. 45-57).

CACREP
ncept

3b.4.How does the unit systematically ensure that candidates use technology as an instructional

tool during field experiences and clinical practice?

Themit (i ncluding school partners) ensur

e S

can

providing access to a wide range of hardware in several platforms (Smartboards, projectars) and to

educational softwar€#&pstone Course Description)09

All teacher education candidates purchase the TaskStream program in their first teacher education

course (EDT 1X0ntro to Teaching). This assures the use of TaskStneaunghout their

program. The first benchmark assignment uses TaskStream as a depository for their electronic

portfolios. These are graded using a rubric and collected in our data. TaskStream is used
instructional tool by students in collectingadeglated to their impact on student learning,

meeting SPA standards, storing lessamspreflections, portfolios, Poweirits, and assessments

as an

During the various field experiences, candidates are assessed on the infusion of technology in their

instrudion through the benchmark of the lesson plan | & Il. Each program has candidates
demonstrate the use of technology through a variety of assignmenfscraatfg a web page,
ECET threaded conversations, MCEpresentationd.€sson plan rubri®Question #7)

Examples:

to

Domain A 4i Methods, Activities, and Resources (Exhibit #5 lesson plan rubric Question #7)

Domain A 5i Assessment tools
Domain C 2i Presents contéin a varety of ways (students include PowmtHpresentations,
video links, podcastinmternet sites, web searchegbfjuests, etc)
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Since technology is assessed over time and students drop their lesson plans in the DRF ¢
TaskStream, we are ablelt@ument the use of technology in their field experiences and
internship. According to the TQP dafe®P DataQu e st i on #8) 71% ca
using technology in instction.

Advanced Programs

Candidates in this program use a variety of technology in presenting, instructing, analyzin
reflecting on assignments. These techniques are in the form of threaded discussion, web
ODE repat cards and data reportsyd Power@int presentations just to name a fé@rad
Reading Assignmeits

Other SchooProfessionals

Department of Educational Leadership the Department of Educational Leadership prograr
much of the communication surrounding field experiences and clinical practice incorporats
technology ranging from email to the use of Web Ct in the presenvétadl work. Both
Internship | (EDA 507) and Internship Il (EDA 607) are managdim@eiEDA Assessment

Module3. All assignments are posted in Web Ct alongaaitididate reflections on the activity.

Counselor Education Progran€andidates provide examples and evaluatianlefsthree web
resources that they use in their internskipdence isn the Internship Syllabus.

School Psychology Progra@andidates are required to use technology to complete reports
conduct consultations, and use statispoagrams to analyze data in their courses, practica g

)

ndi

g, and
sites,

2S

nd

internship.

3b.5.What criteria are used in the selection of scHeaded clinical faculty? How are the criteria

implemented? What evidence suggests that sdlasad clinical faculty members are
accomplished school professionals?

Initial
Licensure Criteria
PRAXIS/Pathwise Training
3 successful years of teaching
Credentialed in the content field of teaching
Ohio license/certificate
Recommendation of school principal and coordinator of licemsogram
Regarded as Master Teacher
Mentor training
Attends professional development sessions

Workshops are conducted for PRAXIS/Pathwise; trainings for paperwork, benchmark
assignments, evaluation forms, and other responsibilities.
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http://ncate.udayton.edu/Standard%203/3b/3b.4-TQP.Data.doc
http://ncate.udayton.edu/Standard%203/3b/3b.8-Grad.Reading.Assignments.doc
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DAYION

Clinical faculty conplete a teacher profileZl{nical Educator Personnel Foyn®f the clinical
educators, 28% have BA degr e eee. Al200R9laicar

educators were PRAXIS trained. Per TQR-datadidates rank their cooperating teachers and

support personnel as fiexcellento teacher

(TQP data.

Advanced Program Candidates are in their own classrooms and select mentors/specialists
their school to provide mentoring and assistance in developing skills r{8edédad Reading
Assessmen).3 All mentors hold license the candidate is pursuing.

Other SchooProfessionals

Department of Educenal LeadershipCandidates select a mentor from their school/district
provide them with access to suggested activities/experiences and provide authoritative su
Supervising faculty member reviews & approves the selection. All mentors lcédskeehe

candidate is pursuinyliéntor lette}.

Counselor Education Program
All schoobased cliital faculty are licensed school counselors who provide their license nu
on school site agreement forms. Site agreement form can be foun8tindivet Handbook

School Psychology

Schoobased clinical faculty are chosen according to criteria set forth by@he(lhternship
Manual (2)NASP Standardsnd (3)UD School Psychology Program Handbdzrieria are
included in theUD School Psychology Program Handbook (ptB8NASP Standard®. 7),
and theOhio Internship Manual

hi

S

to

mber

3b.6.What preparation do schodlased faculty members r@g=for their roles as clinical
supervisors?

Initial
At the beginning of fall semester a general orientation meeting iPaette(ing Meting

Powerpoin), a second orientation dealing with student teaching is held in November. Othe

meetings are held aite by the university liaison to walk through roles and responsibilities,
evaluation procedures, paperwork, and benchmark assignmeémsdmical educator. In the
winter term, University liaisons do an orientation onsite for student teaching reviewing the
Student Teaching Handbook and folder*, explaining procedures, timelines, and internship)
expectations for the candidates, clinschlcators, and university liaiso8tuflent Teaching
HandbooR. PRAXIS/Pathwise trainin@#thwise A, B, C, D Meeting Syngparsd other topics
for pedagogical conversations and professional development€aehow Middle Childhood
Meetings: MC Cdeaching Presentatipmounds) are offeredCT folder, Professional
Development & Orientation Meeting
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http://ncate.udayton.edu/Standard%203/3b/3b.4-CLINICAL.EDUCATOR.PERSONNEL.FORM.2009-10.doc
http://ncate.udayton.edu/Standard%203/3b/3b.4-TQP.Data.doc
http://ncate.udayton.edu/Standard%203/3b/3b-Grad.Reading.Assessment.3.Rubric.doc
http://ncate.udayton.edu/Standard%203/3b/3b-Grad.Reading.Assessment.3.Rubric.doc
http://www.udayton.edu/education/edl/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.6-Mentor_&_Intern.letter.zip
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.St.%203%20Ex.%206%20School%20Counseling%20handbook.pdf
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3a/3a.Intern_Manual_FINAL0206.doc
http://ncate.udayton.edu/Standard%203/3a/3a.Intern_Manual_FINAL0206.doc
http://www.ncate.org/ProgramStandards/NASP/nasp2001.pdf
http://ncate.udayton.edu/Standard%203/3b/3b.7-School.Psychology.Program.Handbook.2008.doc
http://ncate.udayton.edu/Standard%203/3b/3b.5-School.Psychology.Program.Handbook.2008_P39.pdf
http://www.ncate.org/ProgramStandards/NASP/nasp2001.pdf
http://ncate.udayton.edu/Standard%203/3a/3a.Intern_Manual_FINAL0206.doc
http://ncate.udayton.edu/Standard%203/3b/3b.6-Partnering.Meeting.Powerpoint.Presentation.2008.ppt
http://ncate.udayton.edu/Standard%203/3b/3b.6-Partnering.Meeting.Powerpoint.Presentation.2008.ppt
http://ncate.udayton.edu/Standard%203/3b/3b.6-Student.Teaching.Handbook.pdf
http://ncate.udayton.edu/Standard%203/3b/3b.6-Student.Teaching.Handbook.pdf
http://ncate.udayton.edu/Standard%203/3b/3b.6-Professional.Development.Pathwise.zip
http://ncate.udayton.edu/Standard%203/3b/3b.6-Middle.Childhood.Meetings.zip
http://ncate.udayton.edu/Standard%203/3b/3b.6-Middle.Childhood.Meetings.zip
http://ncate.udayton.edu/Standard%203/3b/3b.6-CT.Meetings.zip
http://ncate.udayton.edu/Standard%203/3b/3b.6-Professional.Development.Pathwise.zip
http://ncate.udayton.edu/Standard%203/3b/3b.6-Professional.Development.Pathwise.zip
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Advanced

University Faculty are supervisors for the reflection on teaching field experiences. Faculty
descriptions on the lab link for mentors to know what is expected of them arduirements
for the candidate. (S&DT Field Officé.

Other SchooProfessionals
Department of Educational Leadegshi
Information is sent to mentorSéeMentor letter & Intern lettey that provide clarification of the
role they are expected to play, and EDA faculty conduct ruamididate training meetings to
explain the internship process and the role of the mentor.

Counselor Education Program

Supervision training for site supervisors is conducted @aghigal Universityampus each fall.
Supervision training for site supervisors at the Dayton campus will begin to be offered eag
beginning fall 2009.

Schwl Psychology
School psychology fidddsed supervisors must be licensed school psychologists who have
practicing for a minimum of 2 years. They do not supervise more than 2 interns at a time|

post lab

h fall

been

3b.7.What evidence demonstrates that clinical facuttgmbers provide regular and continuous

support for student teachers, licensed teachers completing graduate programs, and other school

professionals?

Initial

University liaisons are in the field weekly supporting clinical educators and interns. Kheir
visits include meetings with each group, professional development, and observations. Re
the visits are recorded in their field logs. Observations are turned in to the EFO for data
coll ection along with t hesercationsnHeld BormCandidate a
Progress Concerns Fgrare used if needed while addressing issues. All university liaisons
provide clinical educators and interns ana#l address and also share cell phone and home
phone numbers.

Additionally, clinical faculty and clinical educators conduct sem#tagefit Teacher Seminprs
duringthe internship which address issues such as classroom management, interviewing
techniques, formative assessment, AYP, and discuss issues/concerns that interns may hg

Advanced Programs

University faculty teaching EDT 50@odels of Teachiaug in costant contact providing suppor
to candidates through a variety of means (classais eassignments, and reflective logs, etc.).

This in turn provides a quality program for candidates.

t

—+
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http://community.udayton.edu/education/edt/field_office.php
http://www.udayton.edu/education/edl/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.6-Mentor_&_Intern.letter.zip
http://www.udayton.edu/education/cehs/index.php
http://www.capital.edu/
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.7-Field.Forms.zip
http://ncate.udayton.edu/Standard%203/3b/3b.7-Field.Forms.zip
http://ncate.udayton.edu/Standard%203/3b/3b.7-Student.Teacher.Seminars.zip
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Other SchooProfessionals
Department of Educational Leadership
Interns in the educational leadership programs are in regular contact with EDA faculty supervisors
by way of WebCT. In addition, meetings are conducted with mentors and candidates in order to
insure a quality progranBéekey Assessments in the EDA Internghips

Counselor EducationrBgram
The faculty provides regular and continuous support.

School Psychology
The required experiences for school psychology interns correspond to the 11 NASP domains listed
in the standarsg, are listed in thimternship Assignment Guidend defined in th®utline of
Objectives, Experiences & Competencies for School Psychology Int&alsbgd Psych Program
Handbook pp. 45/ 57 & Exhibit #4NASP Standar{is

3b.8.What structured activities involving the analysis of data and current research are required
in programs for other school professionals?

Advanced Program

All candidates in Advanced Programs for teachers complete an action researcBRFogET (
key assessmgirt a field experience setting that requires collection and data analysis. In the
literacy program, candidates submit a case study binder that includes assesks)éstses
plans, reflections, works samples, and a detailed case@GepdiiRéading Assignments

Other SchooProfessionals

Department of Educational Leadership

Several modules in Internship | (EDA 507) and Internship Il (EDA 8@¥)Assessments ret
EDA Internship} require that candidates consult current research and utilize data in order to
complete the required assignments. In Internship | (EDA 507) candidates are required to
complete an Action Research Project with data analysis.

Counselor Education Program
Candidates complete an academic counseling module, a career counseling module, and a
personal/social counseling module. In each module, candidates examine current resataich, c

an intervention, collect prand postest data, and analyze the results. Candidates also complete a
700/Senior project. The 700/Senior project includeschdpter report with literature review, jan
intervention for an identified problem, analysfspee and posttest data, and reflection of |the
growth experience. Evidence can be found in the Intersghébus an&DC 700 syllabus

School Psychology
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http://www.udayton.edu/education/edl/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.7-Key.Assessments.EDA.Internships.doc
http://www.udayton.edu/education/cehs/index.php
http://www.udayton.edu/education/cehs/index.php
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http://ncate.udayton.edu/Standard%203/3b/3b.8-EDT.667.Assessment.doc
http://ncate.udayton.edu/Standard%203/3b/3b.8-Grad.Reading.Assignments.doc
http://www.udayton.edu/education/edl/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.7-Key.Assessments.EDA.Internships.doc
http://ncate.udayton.edu/Standard%203/3b/3b.7-Key.Assessments.EDA.Internships.doc
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.EDC%20700%20KSAS.doc
http://www.udayton.edu/education/cehs/index.php
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Several evaluation instruments are listed irbtif@ol Psychology Program Handbdako of the
critical instruments are the Outline of Objectives, Experiences & Competencies for Schoo
Psychology Internship (pp. 4&7) and the Case Study Rubric (ppi 35). School psychology
candidates are required to complete various other assignf@eatthénternship Assignment
Guide). For example, they must conduct several case studies with individual students in their
schools. The case study is evaluated using $leeSQiady RubricP(ogram Handboofp. 30i
35).

3b.9.(Optional Upload for Online IR) Tables, figures, and a list of links to key exhibits related
to the design, implementation, and evaluation of field experiences and clinical practice may be
attached here.
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3c. Candi
Dispositions to Help All Students Learn

dat esd6 Devel

opment and

Demonstrat.

3c.1.0n avernge, how many candidates are eligible for clinical practice each semester or year?

What percent, on average, complete clinical practice successfully?

Date Number Enrolled Completers
20082009 247 100%
20072008 220 100%
20062007 275 100%

AdvancedProgramsApproximately 340 per year at@ible for the field experiences. Candida
in the advanceghrogram participate in two field experiences required for the programs.

Other SchooProfessionals

Department of Educational Leadership

Average enrollment per semester from Winter 2006 to Winter 2009 was approximately 69
students in Internship | (EDA 507) and 37 in Internship Il (EDA 607). Please note that eff
fall 2009, candidates musimplete each internship course within one calendar year from th
in which they enrolled in the course. The previousirement was completion withiwo
calendar years. So completion does not occur during the same semester of enroliment.
Completon numbers for 507, given the previous information, from fall 2006 to Winter 2009
ranged between 66 and 14. The completion numbers range for 607 during tpersagnsere
between 26 and 4.

School Psychology
Approximately 12 15 school psychologist candidates are eligible for internship annually. |
years there is 100% completion.

Counselor Edcation

Approximately 90 to 100 candidates are eligible each year at the Capital University campl
Approximately 25 to 30 candidates are eligible each yeatativieesity ofDayton campus.
Approximately 99% of candidates complete clinical practicessfully. It is very rare to have &
candidate not be able to complete clinical practice successfully. If a candidate is not able

complete the clinical practice, then he/she is removed from the school counseling program.

tes

active
e date

Most

US.

to

3c.2.What are the roles ofamdidates, university supervisors, and sciasked faculty in
assessing candidate performance and reviewing the results during clinical practice?

The roles and responsibilities of the candidate, univetgsrvisorsand clinical educator are
simlarut di stinct in the process of assess
clinical practice.

ng

79

on

an


http://www.udayton.edu/education/edl/index.php
http://www.udayton.edu/education/cehs/aos_content/MS_in_School_Psychology.php
http://www.udayton.edu/education/cehs/index.php
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Candidatei Each candidate is expected to assess their strengths and weaknesses on eag
During observed lessons, the candidasessesdareflects upothe lesson during their pest
conference. The candidate collaborates with the liaison and the clinical educator during t
midterm and final assessments. They also review all assessments during the internship €
Candidates obsex\peers teaching in their buildings and discuss the successes of the lessg
areas of improvement.

University Supervisor$ During the internship, the liaisons conduct a minimum of three less
reviews (one during the fall and two during the wintem)terelated to performance based on
institution (conceptual framework), ufiterformance outcomes), st@ghibit #10 PRAXIS )i
and professional standards (SPH)ey meet with the candidate and clinical educator and dis
progress and/or areas of improvement after each observation. They also collaborate with
clinical educator and candidate for the #eidn and final assessments.

Clinical Educatofi During the internship, the clinical educator conducts two formal assess
during the fall and two formal assessmeutmd the winter term They also do three informal
assessments during the winter term as well. They collaborate with the universion ltamso
midterm and final assessments. In addition, they write a letter of recommendation that is
reflective of the candidateds perfor mangd
the candidate following each observation. In additigy, review the midterm and final
assessment in collaboration with the university liaison and candidate at the end of the clin
practice experience.

Advanced
University faculty teaching EDT 500 and EDT 667, the two courses in which the common
experiences occur, provide feedback and evaluate the experience.

Other SchooProfessionals

Department of Educational Leadership

In the Department of Educational Leadership, mentors, candidagt&DA faculty will begin
completing the newly developed Féded Internship Assessmétay EDA Internship
Assessmentprocess during spring of 200%ree views on candidate performance will come
from self assessment by the candidate and also assessmentsdiie theptor and the UD
instructor or field supervisor. EDA supervisors regularly interact with candidates through
electronic communicatiothrough the WebCT program and review candidate progress in
achieving the standards.

Counselor Education Program
A. Candidates evaluate themselves each week and bring examples of their besprobtkrasd
they experienced to internship class each week. Internship class involves open discussiof
processing, and feedback for each candidate concerning their strengths and weakness. P

h lesson.
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e Xperience.
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the university supervisor provide feedback.

80
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B. University sugrvisors evaluate student performance in class, grade assignments, and p,
feedback to Candidatesd presentation of
C. Site supervisors assess candidate performance at the midterm and final for each seme
discus the evaluation with the candidate and identify areas of strength and areas for
improvement.

School Bychology
Thedetails for interns angrovidedin the handbook.

rovide
we e k|
ster. They

3c.3.How is time for reflection and feedback from peers and clinical faculty incorporated into

field experiences and clinical practice?

Reflection is a conceptual framework and unit outcome. It is integrated into every class,
experienceand clinical practicesson Plan Rubr@@uestion # 9). Candidates are introduced
reflection in their first teacher education course and continue with reflecteargtiout their
internship. Reflections occur in various forms.

Candidates have multiple opportunities to engage in peer feedback: presentations, discus
lesson plans, teaching, professional statements, and written work. Candidates-ovarkene
gmall group, large group to give feedback on written work, teaching, and presentations. T}
the candidate to get feedback from faculty and from peers.

During the internship, candidates share experiences and reflect on practice during metho
seminars, ogite and orcampus meetings, and ameone feedback sessions with the clinical
educator and/or university liaison, and during the tarth and final assessment conferences,
data from the TQP Survey show that approximately 90% of ttielasas believed that they we
given opportunity to evaluate and reflect upon practice to improve instru€@on data
Question #23)

Advanced Programs
In EDT 667, peers provideedback in the development of the action research project. Refl
is viewed as a key element in the growth and development of professionals.

Other SchooProfessionals

Department of Edcational Leadership

EDA faculty conducted the pilot meeting of mentors and candidates on January 2Re2009
Assessments in the EDA Internsh8pgntern AssessmentThis seminar provided time for
reporting experiences and providing peer feedback.b@sestfield experiences include
significant reflection, discussiordaanalysis of field experiences in class among peers and f

Counselor Education Program

field
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The majority of the UD internship class is spent with candidates reflecting on their work ar
ganing feedback from their peers and faculty.

nd

3c.4.What data from multiple assessments provide evidence that candidates demonstrate the
knowledge, skills, and professional dispositions for helping all students learn in field experiences

and clinical pratice?

Mul ti ple assessments provide evidence of
dispositions. Benchmark assignments: Freshmen prepare a portfolio related to their field
experience that relates to unit outcomes. Clinical educators assessthn di dat e 0 g
using theLab Experience EvaluatioSophomores are assessed using the lab experience fo
case study€@se Study rubnicJuniors are assessed usingathexperience evaluatigrr lesson
plan rubric*, and Praxis scripting evaluatioffie final year candidates are assessed using th
PRAXIS 11l scripting evaluation and lesson plan rubric*. Ohio requires the taking and pas
PRAXIS Il exams. UD candidates hswecessfully passed PRAXISPIRAXIS Il Summarigs

Advanced Programs

In EDT 667 EDT 667 Syllabyspeers provide feedback in the developmiesxttmn research.
Multiple assessments are used in field experiences and class. Literacy field experiences
assess, evaluate, plan and struggling red&lad Reading assessment ruRrEDT 500 rubrig

Other SchooProfessional®epartment of Educational Leadership In Internship | (EDA 507
and Internship 1l (EDA 607) candidates complete multiple tasks. Candidates pursue proje
involving professional devphoent, examination of test data, review of district mission and ¢
(SeeKey Assessmersintern Assessment

Counselor Education Program

There are multiple assessments at the final transition point of Program Completion to pro
evidence that candidatesndonstrate necessary knowledge, skills, and dispositiogsuddre
evaluation tablprovides evidence.

School Psycholog$chool psychology candidates complete all coursework and pass a
comprehensive examination prior to the internship. They are required to complete all assi
in the Internship Assignment Guide and have their portfolio apdroyehe graduate committe
(Handbookpp. 74-78). The Outline of Objectives and Aggregated Data show competencie
completion rates for the caddtes of various items organized by the 11 NASP domains.
Completion data are in the Aggregated Data for School Psychology Candidate Transition
and Completion.Data for the completion of case studies duringifi@éed practica are listed ir
the Case Study Evaluations for Field Based Practicum
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http://community.udayton.edu/education/edt/field_office.php
http://ncate.udayton.edu/Standard%203/3c/3c-Case%20Study%20Rubric.doc
http://community.udayton.edu/education/edt/field_office.php
http://ncate.udayton.edu/Standard%203/3b/3b.Praxis%20III%20Summaries.xls
http://ncate.udayton.edu/Standard%203/3c/3c-EDT%20667%20Syllabus.doc
http://ncate.udayton.edu/Standard%203/3c/3c-EDT%20500%20Data.xls
http://ncate.udayton.edu/Standard%203/3c/3c.5-Key.Assessments.EDA.Internships.doc
http://ncate.udayton.edu/Standard%203/3a/3a.Intern%20assessment.doc
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3c/3c.4-Student.Evaluation.Table.doc
http://ncate.udayton.edu/Standard%203/3c/3c.4-Student.Evaluation.Table.doc
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3b/3b.7-School.Psychology.Program.Handbook.2008.doc
http://ncate.udayton.edu/Standard%203/3c/3c-School%20Psych%20Case%20Study.doc

DAYION

3c.5.What process is used to ensure that candidates collect and analyze data on student
learning, reflect ontiose data, and improve student learning during clinical practice?

Candidates in the initial licensure program complete a series of four modules which involV
use and analysis of Valdeded data. Candidates analyze real data from a school
district/building. The names have been changed for confidentiality purposes. Module #1
the demographics of the district with descriptions of characteristics that would impact the
Module #2 examines the data points based on the Ohio School Rapdifor Poirin-Time
data with candidates describing the data points. Module #3 comparesigatlessults. Modul
#4 candidates identify 3 school strengths using data and three schodbee®usual Yearly
Progregs There are several other means of collecting and analyzing statdeat learning
which are completed at the program level. Some examples aré\&fith Research Project af
MC T using AYP data from partner school.

Advanced Programgll candidates in Advanced Programs for teachers complete an action
research projecBéeEDT 607 in a field experience setting which requires collecting and ana
data.

Other SchooProfessionals
Department of Educational Leadership
In the Educational Leadership program, key assetsare included in EDA 509 Supervision

Staff Development, EDA 555 Community Relations, and the internships EDA 507 and 607.

These projects focus on using data to improve student learning. Also EDA 507 requires
completion of an action research projeet focuses on improvements to student learrieg (
Assessments in the EDA Internships

Counselor Education Program

Graduate candidates must successfully complete an academic counseling module, caree
counseling module, and personal/social counseling module. Each module includes probilé
identification, implementation of an intervention todaelss the problem, collection and analys
of pre and pogest data. Each module is presented to the internship class. Descriptions 0
can be found in thénternship Syllabus

School Psychology

Data collection and analysis is a strength of the school psychology program. Students are
to gather baselirend intervention data for individual asthss widease studies. Typical analy
include Goal Attainment Scaling, Effect Size calculation, and visual analysis of graphed d
indicate the impact of the interventions that are implemented with thergtuthey serve. See
Case Study Rubric and related data.
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http://ncate.udayton.edu/Standard%203/3c/3c.5-Annual.Yearly.Progress.rubric.pdf
http://ncate.udayton.edu/Standard%203/3c/3c.5-Annual.Yearly.Progress.rubric.pdf
http://ncate.udayton.edu/Standard%203/3c/3c-Grad%20Reading%20Assessment%203%20Rubric.doc
http://www.udayton.edu/education/edl/index.php
http://ncate.udayton.edu/Standard%203/3c/3c.5-Key.Assessments.EDA.Internships.doc
http://ncate.udayton.edu/Standard%203/3c/3c.5-Key.Assessments.EDA.Internships.doc
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3c/3c-EDC%20599-CounselorEdInternship.doc
http://www.udayton.edu/education/cehs/aos_content/MS_in_School_Psychology.php

DAYION

3c.6.How does the unit ensure that all candidates have field experiences or clinical practice that

includes students with exceptionalities and students from diverse ethnic/racial, linguistic,
gender, and socioeconomic groups?

At the beginning of each course with a field experience, the EFO representative has each
complete field placement forms. Candidates are placed in a minimum of three different s¢
over their foulyearsKield Experience Summary ChpartSchool profiles sho{@chool Partner
Demographigscardidates have opportunities to work with children who have a wide variety
special gifts and challenges, diverse settings, and socioeconomic groups. To insure that
have experiences workinghdiverse student populations and settings, particular classes hg
designed benchmark assignments to accomplisEBE@sChar} . Ou r ficskedudatiah
class consistsofb ser vati ons i n Daytonds neighbor
of a case study. Each program group works in various schools to accomplish this project.
candidates work with head start, MRDD, and other day care providers as welliagartriee
schools to develop case studies. The MCE and ISS work collaboratively on a project with
exceptionality course developing lesson plans and teaching. We are strategically placing
candidates in schools with assignments that are aligteatkostudents with exceptionalities,
diverse ethnical/racial, linguisticalignder and socioeconomic graups

Advanced Program
All candidates enrolled in advanced programs iD#martmenof Teacher Educatiocomplete &
field experience associated with EDT B0@dels of Teachiti@andidates complete a reflection
a lesson, and is assessed using a rubric aligned with national Board of Professional (St
Rubric for EDT 500 assessmer®ther fieldexperiences associated with specific concentrati
occur in diverse settings.

Other SchooProfessionals

Department of Educational Leaders(iipA) candidates serve a different clientele than our
undergraduate programs. Candidates in our program often have the advantage of being
professionally established.pEsiences in this role provide candidates with insight into the cu
and mechanics ofR2 schools. Activities included in Internship | (EDA 507) and Internship
(EDA 607) focus on cultural diversity and the need to include all students. EDA &&&hipa
in Diverse Communities also focuses on this topic.

Counselor Education Program

In internship, we have encouraged it verbally and communicated that there is an expectat
work with students with exceptionalities and diverse students. In analyzing our 2008 data,
faculty determined that we do not have a process in place that ensures candidates have &
with diverse students. To remedy this problem, we are adding am iterm&ite supervisor
evaluation forms that will assess internship work with students with exceptionalities and d
populations. We are also including a description of the internship requirement for experier
with diverse students the Fall 2009 Internship Syllabus
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http://ncate.udayton.edu/Standard%203/3a/3a.1.3%20Field%20Experience%20Summary%20Charts%20(07-08).doc
http://ncate.udayton.edu/Standard%203/3c/3a.1.2%20School%20Partner%20Demographics.xls
http://ncate.udayton.edu/Standard%203/3c/3a.1.2%20School%20Partner%20Demographics.xls
http://ncate.udayton.edu/Standard%203/3a/EFO%20Chart.xls
http://www.udayton.edu/education/te/index.php
http://ncate.udayton.edu/Standard%203/3c/3c-Rubric%20for%20EDT%20500%20assessment.doc
http://www.udayton.edu/education/edl/index.php
http://www.udayton.edu/education/cehs/index.php
http://ncate.udayton.edu/Standard%203/3c/St.%203%20Ex.%208%20School%20Counseling%20Assessments%20and%20Rubrics%20for%20Clinical%20Practice.doc

DAYION

3c.7. (Optional Upload for Online IR) Tables, figures, and a list of littkkey exhibits related
to the development and demonstration of knowledge, skills, and professional dispositions for
helping all students learn may be attached here.
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